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Abstract 

 

This work sought to determine the incidence of Project-Based Learning (PBL) 

methodology towards the Intercultural Communicative Competence (ICC) in English Language 

Teaching. At first, an adapted diagnostic test was carried out with students from fifth grade from 

the Corazón del Valle – San Antonio school, located in Tuluá, Colombia to identify the level of 

their intercultural communicative competence before the PBL implementation. The results 

indicated that most of the students had some intrinsic knowledge of the ICC. Afterward, the PBL 

assignment was set and the activities for a final product were established, for which the students 

developed a United Nations Committee simulation regarding peace, and learned and practiced the 

song “The more we get together”. 

Although, an observation and assessment rubric for the ICC was implemented in two 

stages; first, after the students diagnostic test was conducted; and then, when the students presented 

the project’s final product in a school event in front of the teachers, students, and some other 

community members. The final rubric, as well as the other instruments used along with this 

research, aimed to determine the incidence of Project-based Learning towards Intercultural 

Communicative Competence. Several students improved from basic to intermediate and high 

levels in such competence. 

 

Keywords: Project-based Learning, Intercultural Communicative Competence, English 

Language Teaching, culture awareness, intercultural assessment. 
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Introduction 

 

In the following work, the topic of using project-based learning methodology to develop 

intercultural communicative competence in English language teaching is discussed. In the first 

chapter, the conditions of the problem are mentioned, as well as the elements of the problem, the 

description and justification, together with the general and specific objectives used for the 

investigation. 

In chapter two, the theoretical framework and the resources that were necessary to carry 

out the investigative process are contained. In this chapter the national and international 

backgrounds that were related to the research problem were established, and that were highly 

relevant to why it was carried out. There it was discussed about the history of PBL, the 

advantages and disadvantages of this methodology, the necessary materials to implement it, 

components and procedures, as well as how this methodology is evaluated and the role that 

teachers and students have in a learning environment where the Project-based Learning is used. 

In addition, this chapter discusses the legal framework in Colombia and the English curriculum, 

modules and competences. 

In chapter three, there are the elements of the methodological framework. In this are the 

tables describing the research techniques and instruments, and each of the elements necessary to 

carry out the research and data collection process. 

In chapter four, it is covered the analysis and discussion of results. There, a review of 

each element of data collection and each resource used in the implementation of the research is 

made. Then, it is analyzed and discussed from the point of view of different authors. 
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In chapter five, there are the conclusions and recommendations for further investigations 

on the field of Project-based Learning, Intercultural Communicative Competence, and English 

Language Teaching. Some of the theoretical backgrounds were used to establish the scope and 

the impact this research had. 

In chapter six, all the references used throughout this investigation are compiled. And 

finally, in chapter seven, all appendixes from the research are displayed. 

  



8 
 

 

Table of Content 

 

Table of figures and illustrations 10 

1. Chapter one: Problem statement 13 

2. Chapter two: Theoretical framework 28 

2.1. Project-based Learning and Intercultural Communicative Competence, theoretical basis 31 

2.1.1. A brief history of Project-based learning (PBL) 31 

2.1.2. Advantages of implementing PBL in the classroom 33 

2.1.3 Disadvantages or difficulties implementing PBL in the classroom 34 

2.1.4. Materials, components and procedures to use PBL methodology in the classroom 35 

2.1.5. How to evaluate the methodology? 35 

2.2. Project-based learning (PBL): Why is it relevant to implement it in the classroom? 36 

2.3. Intercultural communicative competence, a more contextualized and linguistically 

adjusted way of teaching and learning English 38 

2.4. English: Legal framework in Colombia 43 

2.5. English curriculum 44 

3. Chapter three: Methodological framework 45 

3.1. Projects 54 

3.2. Population 54 

3.3. Data collection instruments and techniques 55 



9 
 

 

Table 1. Description of techniques and instruments. Source: Own elaboration. 56 

Table 2. Lesson Planer (UCEVA’s format). Source: UCEVA’s teaching practice lesson plan 

format. 58 

Table 3. Intercultural communicative competence observation and assessment rubric. 

Source: Own elaboration. 62 

Table 4. Intercultural communicative competence semi-structured field journal. Source: 

Own elaboration. 62 

4. Chapter four: Analysis and discussion of results 63 

4.1. Diagnostic test analysis and results: Evaluation of the Intercultural Communicative 

Competence (ICC) 63 

4.2. Analysis and results: Intercultural Communicative Competence – Evaluation and 

assessment rubric 75 

4.3. Intercultural Communicative Competence semi-structured field journal: Category analysis 

and final results 85 

4.4. Discussion 90 

5. Conclusions and recommendations 95 

6. References 99 

7. Appendixes 106 

  



10 
 

 

Table of figures and illustrations 

 

Figure 1. EF English Proficiency Index, tendencies. Source: 

https://www.ef.com.co/epi/regions/latin-america/colombia/ 21 

Figure 2. Levels of English per province. Source: https://www.ef.com.co/epi/regions/latin-

america/colombia/ 21 

Figure 3. Kemmis and McTaggart, (1988). Action-research cycle. 51 

Figure 4. Byram, M., (1997). Model of Intercultural Communicative Competence. 52 

Figure 5. Intercultural communicative competence questionnaire. Source: Own elaboration. 58 

Figure 6. Evaluation of the ICC, statement number 2: “I often look for contact with other people 

to learn the as much as possible about their culture.” Source: Own elaboration. 64 

Figure 7. Evaluation of the ICC, statement number 3: “When other people do not feel 

comfortable in my presence, I notice it.” Source: Own elaboration. 65 

Figure 8. Evaluation of the ICC, statement number 4: “It is difficult to me to adapt to people 

from diverse origins.” Source: Own elaboration. 66 

Figure 9. Evaluation of the ICC, statement number 5: “When I am a new comer in a group of 

people from a different country/region, I try to discover the costumes of such group by observing 

their behavior.” Source: Own elaboration. 68 

Figure 10. Evaluation of the ICC, statement number 6: “When a conversation with people from 

different countries fails, I reflect on why this might have happened.” Source: Own elaboration.

 69 

Figure 11. Evaluation of the ICC, statement number 7: “When conversation partners use 

gestures and expressions that are unkown to me, I ignore them.” Source: Own elaboration. 70 



11 
 

 

Figure 12. Evaluation of the ICC, statement number 8: “When I speak with other people, I am 

always aware of their body language.” Source: Own elaboration. 71 

Figure 13. Evaluation of the ICC, statement number 9: “In conversations with foreign language 

speakers, I avoid to use ambiguous or unclear words.” Source: Own elaboration. 72 

Figure 14. Evaluation of the ICC, statement number 10: “I feel comfortable when I encounter 

the different customs of people from other cultures.” Source: Own elaboration. 73 

Figure 15. Evaluation of the ICC, statement number 11: “I think it is normal to communicate 

with people from different cultures, for example, to deal with misunderstandings, a different 

sense of humor, etc.” Source: Own elaboration. 74 

Figure 16. ICC Rubric – First Implementation. Aspect evaluated: Knowledge (savoirs). Source: 

Own elaboration. 76 

Figure 17. ICC Rubric – First Implementation. Aspect evaluated: Skills of interpreting and 

relating (savoir comprendre). Source: Own elaboration. 77 

Figure 18. ICC Rubric – First Implementation. Aspect evaluated: Attitudes (savoir être). Source: 

Own elaboration. 78 

Figure 19. ICC Rubric – First Implementation. Aspect evaluated: Skills of discovery and 

interaction (savoir apprendre/faire). Source: Own elaboration. 79 

Figure 20. ICC Rubric – First Implementation. Aspect evaluated: Critical cultural awareness 

(savoir s’engager). Source: Own elaboration. 80 

Figure 21. ICC Rubric – Last Implementation. Aspect evaluated: Knowledge (savoir). Source: 

Own elaboration. 81 

Figure 22. ICC Rubric – Last Implementation. Aspect evaluated: Skills of interpreting and 

relating (savoir comprendre). Source: Own elaboration. 81 



12 
 

 

Figure 23. ICC Rubric – Last Implementation. Aspect evaluated: Attitudes (savoir être). Source: 

Own elaboration. 82 

Figure 24. ICC Rubric – Last Implementation. Aspect evaluated: Skills of discovery and 

interaction (savoir apprendre/faire). Source: Own elaboration. 83 

Figure 25. ICC Rubric – Last Implementation. Aspect evaluated: Critical cultural awareness 

(savoir s’engager). Source: Own elaboration. 84 

Figure 26. Data triangulation. Problem statement and objects of study. Source: Own 

elaboration. 90 

 

 

Illustration 1. Photographic evidence 1 146 

Illustration 2. Photograpgic evidence 2 146 

Illustration 3. Photographic evidence 3 147 

Illustration 4. Photographic evidence 4 147 

 

 

 

  



13 
 

 

1. Chapter one: Problem statement 

 

Following, in this first chapter it will be discussed the research problems observed in a 

public school in Tuluá, Valle del Cauca, the population under study, the conditions of the 

problem are mentioned, as well as the elements of the problem, the description and justificat ion, 

together with the general and specific objectives used for the investigation. 

One of the main struggles that the process of teaching-learning must face in the Education 

System in Colombia is the fact that, mainly in the segment of the Elementary Education, which is 

perhaps the most important segment since it will ensure the correct implementation of what is 

being taught, the students are forced to have the same teacher for all the subjects. The 

aforementioned can be witnessed with one simple fact: the lack of enough knowledge about 

English demonstrated by the teacher in the interview sustained during this research, nor the 

ability to teach it.  This is a common issue in the country in public schools as well as at the 

public educational institution called Corazón del Valle (San Antonio), in Tuluá, where this study 

took place. 

Besides, a study carried out by the EF, an organization that has been involved in the 

important process of measuring the levels of knowledge of English acquired by the students in 

different countries around the world, revealed that Colombia went from occupying the position 

51 in 2017 to 60 in 2018 in the world ranking level of English proficiency (see figure 1). These 

results leave a great concern, since evidently, we are going in the opposite direction to what we 

want to achieve: which is that our country is more competent in English, which in turn is proven 

by this study. That can be remarked in the fact that "…societies where English is spoken are 

more open and egalitarian…." (Arteaga, C., Revista Portafolio, 2018). In addition, after 
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inquiring about the level of English of the students mentioned above and if this had been verified 

through the "Saber 5th" tests in the current year and in previous years by the secretary of 

education, it was found that in this institution the students have never presented the test in the 

area of English, only in mathematics, Spanish, among others. Therefore, in this school there has 

been no presence of the state and educational entities to help monitor, promote and improve the 

proficiency of this foreign language in students. 

Moreover, it should be noted that some efforts have been made to implement what is 

proposed in the suggested curriculum for teaching English.  However, not enough studies have 

been carried out on these strategies in order to verify specific problems, which does not allow the 

teachers develop their planning and class execution in a contextualized manner with the needs of 

the population. This consequently affects the results in the process of teaching-learning English, 

which has been evidenced in the results of the Saber 5th test. Many of these strategies, suggested 

by the National Ministry of Education in Colombia to reach certain levels of English and that are 

required for learning a foreign language, have not begun to be verified in particular classroom 

cases, which implies that there should be taken the different steps in order to determine the 

feasibility of such strategies on behalf of the students.  

In the same way, these strategies are not contextualized with the different types of 

population in the country, just as they do not seem to be verified in their effectiveness with 

students of vulnerable population as it was the case of the fifth grade students from the Corazón 

del Valle School in San Antonio, who are children from a public educational institution, and 

whose social context is surrounded by violence, abuse, among many other scourges affecting 

them negatively. Initially, in this institution in particular, it was carried out an intervention 

through teaching practice, which began in the month of March 2019.  
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Through the observation made, and as a result of the approach itself it was possible to 

demonstrate among the students of the aforementioned educational institution different 

difficulties, not only in the linguistic aspect but also on their social and interactional 

development in the class. As it was noted before, the intercultural communicative competence 

has not been worked on nor developed, so they lack the different skills that make up that 

competence, such as knowledge about self-interaction and interaction with others, the ability to 

relate oral and written texts to each other and to try to interpret each in the light of the other, 

willingness to relativize one's own values, beliefs, behaviors, among others. Having mentioned 

that, it is important to highlight that, through this approach, with the population being immersed 

in their different academic and cultural activities, and also through non-formal dialogues and 

interviews with the fifth grade group director, it was supported by the fact that different factors 

were identified and were affecting the issue of intercultural communicative competence, as well 

as the process of teaching English in this school. Some of them such as the lack of respect among 

the students and with the class, their social interactions and their lack of awareness of the 

different culture each student belongs to, were recognized as concerns in the implementation of 

different teaching-learning methodologies, teaching resources, and the use of ICT in the 

classroom.  As a consequence, the students from this research project demonstrated that they did 

not have knowledge regarding the intercultural communicative competence, which at the same 

time, was reflected on their attitudes and behavior towards their social interactions with their 

peers, teachers and the English subject itself. It must be indicated that all of the aforementioned 

is deeply covered in the subsequent chapters of this research. 

Additionally, it is important to briefly describe the context in which these students are 

immersed in order to understand why they present difficulties with intercultural communicative 
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competence. To begin with, the school is located in the city of Tuluá, it has four (4) classrooms, 

one (1) systems room, one (1) bathroom, a small playground in the middle of the school, and a 

cafeteria; the institution belongs to commune 3 and is located in the San Antonio neighborhood, 

an area of the city known for drug consumption, murder, drugs and weapons distribution, among 

others. This environment leads to different types of behavioral problems among the students, and 

it is evident that, the different social patterns that the students live every day in their homes, they 

try to reflect it in the school and during the classes. 

The intervention was carried out during a period of twelve (12) weeks, in which different 

topics related to the research were taught, such as social interaction, manners, how to 

communicate ideas effectively, among others, focused first in the process of teaching English, 

since these children also presented difficulties in communication skills in the foreign language, 

and secondly, on issues that would allow them to know a little more about other cultures, so that 

such students began to have an immersion in what subsequently was the project being carried 

out, which dealt with the development of intercultural communicative competence through the 

methodology of project-based learning, an integrated teaching method that allows to personalize 

the learning process and enables students to display autonomy in planning, organizing and 

controlling their activities; and using English as a communication channel.  

Similarly, through the application of a diagnostic test, based on a test to reach the 

intercultural communicative competence created as part of a research project and supported by 

the European Commission, then adapted and translated into Spanish for a better understanding 

for the students, it was possible to verify what was initially established, through observation: that 

these children had flaws in the skills that intercultural communicative competence includes, such 

as knowledge about self-interaction and interaction with others, knowledge about social 
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interaction, interpreting documents and/or events from another culture, ability to acquire new 

knowledge of a culture and their cultural practices, among others. 

Regarding the approaches of the inquiry, this research work aimed two areas: project-

based learning (PBL) and intercultural communicative competence (ICC), which were 

implemented during the research process in order to boost the teaching strategies used in English 

Language Teaching (ELT). What was sought with this project was to approach the ELT by 

implementing the development of intercultural communicative competence among the fifth-

grade students, children between 9 and 15 years old. This, in order to achieve not only the most 

important goal of fostering intercultural communicative competence and English among these 

students, as well as the fact that the English teachers of that institution integrate, within their 

teaching strategies, a different one.  

On the one hand, project-based learning methodology allows students to have more 

significant learning and acquire abilities to work as a team with their other classmates, thus 

creating an atmosphere of friendship, tolerance, and respect between them. Concerning teaching 

practices in English classrooms and the implementation of PBL, there is always a need for the 

teacher to connect the contents with the interests of the student (Agudelo, M., 2017). 

Furthermore, project-based learning pursues that teachers can build for students a means 

throughout live experiences, capable of providing them with the information they consider 

relevant, questioning their previous knowledge (which is crucial) and partially reconstructing 

their way of understanding the world. 

On the other hand, it was fundamental to work on the intercultural aspect, since in 

Colombia, nowadays, it is considered a topic of great relevance and that is necessary to be 

implemented in the country's educational system, due to the cultural clashes that occur among 
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people and the conflicts that derive from them. Historically, Colombia has been conformed by a 

huge mixture of cultures, evidenced in the different migrations and social displacement, 

produced by natural or violent causes, which has led to a multicultural social structure that needs 

to be not only reinforced but protected. 

In this regard, Pérez & Mejía (1996) said: "It is common to find threats to schools, 

teachers, in popular sectors [...]; as it is also common to find private justice groups [...] that 

arrive there looking for boys who have pending accounts with them. This violence, transferred to 

the school, produces a reorganization not only of the educational act itself, but also of its same 

social function.” According to José Fernando Mejía (2019), the executive director of the 

program denominated “Aulas en paz”, “in the fifth-grades of elementary and ninth-grades, in 

high school, the greatest cases of bullying during school age are recorded.” This statement was 

made based on the results of the students in the specific tests in the latest Saber exam in 2018. 

Mejía also said that "it allows us to know that in the fifth-grade of primary school we find 

victimization levels close to 37% or 38% and in ninth-grade, 26% or 27%". (Colombia, uno de 

los países de América Latina con más matoneo escolar, RCN Radio, 2019) 

In view of the fact that even people from the same country, who speak the same language 

to communicate among themselves (Spanish) some conflicts are constantly generated, such as 

social exclusion, and racism. This can be aggravated with the fact that there is no real awareness 

of the world around, and that there are certain special characteristics coming from other cultures, 

both internal and external, and it is important to know and understand them in order to achieve a 

true coexistence in peace and avoid these cultural confrontations. 

Relating to the previous, it must be indicated that in Colombia the National Ministry of 

Education (MEN by its initials in Spanish), published an article called “Educación inclusiva e 
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intercultural” (Inclusive and intercultural education) (2018) in which the guidelines that are 

being implemented in the educational system to solve the social problematics in the country are 

analyzed. In the article, the National Ministry of Education affirmed the following: "With this 

commitment, it is proposed to advance in closing inequality gaps, through the full exercise of 

rights and access to opportunities through structural public policy measures that contribute to 

the consolidation of a stable and lasting peace." In this way, the Ministry proposes that in 

Colombia “diversity should be enhanced and valued (understanding and protecting 

particularities), respect for being different must be promoted and community participation within 

an intercultural structure should be facilitated”. Hence, it is relevant and it serves as a 

supporting argument to this research for the intercultural communicative competence aspect. 

Consequently, the country's educational institutions are adopting these new guidelines in 

order to reach a social and educational transformation. At the same time, the aforementioned 

Ministry of Education aims to achieve the strengthening of access, permanence and quality 

conditions of educational institutions in the country for special populations (victim population, 

population with disabilities, ethnic groups - indigenous, black communities, Romani, border 

population). On this aspect, it can be said that UNESCO considers the union between education 

and interculturality, to some degree, relevant, since interculturality, from an integral and human 

rights approach, refers to the construction of equitable relationships among people, communities, 

countries, and cultures. Thus, it is pertinent to work on intercultural communicative competence 

because most of the students from this study are part of a vulnerable population, some of them 

live in hostile environments, where they are treated with disdain. 

According to the aforesaid, it was necessary a systemic approach to the topic. That is, to 

work interculturality from a perspective that included historical, social, cultural, political, 
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economic, educational aspects, among others. It was likewise important to understand that, as 

UNESCO said, the convergence between education and interculturality proposes an egalitarian 

dialogue between people and cultures, under the same conditions, achieving the exchange of 

knowledge and building an intercultural, inclusive and diverse education in many fields, which 

should encourage teachers to teach in an intercultural construction approach (Education and 

Interculturality, UNESCO, n.d.). 

Alternatively, the dream of having a bilingual Colombia is still a challenge that the 

country seems too far from achieving. According to Anne-Marie Truscott, "there have been 

many efforts in Colombia to improve the teaching of English and these have yielded results. 

However, it can be thought that it takes a lot of work from the teachers, not only in terms of 

updating but also in feeling that they can implement new projects and ways to bring their 

students to English." (Truscott, A., as cited in Bish, D., El Tiempo, 2016). Besides, there is also a 

factor to be taken into account, and it is the way in which the progress of the level of English of 

the students in the country is measured. The way in which the educational portfolio measures the 

progress of the goals is based on the “SABER 11” tests. Since 2008, the percentage of English in 

the design of the test was 1.4% and it has increased by 1.8% to reach 3.2% in 2015. Although the 

progress seems notorious, in a study done by Education First (EF). The study concludes that in 

2014 it was possible to go from a very low level (1.4%) to a low level (3.2%). In addition, it 

could be observed from the aforesaid results that, in 2019, at the regional level, Valle del Cauca 

occupies the third position with a score of 50.50; after Atlántico (51.23) and Antioquia (50.62) 

(see figure 2). 

As it can be seen in the figures below, Colombia has reached certain variations in terms 

of the results obtained when evaluating English competences. These variations show that the 
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country is still in deficit and that there is still much to improve in terms of public policies, 

teacher training and better teaching practices that allow students to improve their English levels 

and be more efficient in that language. When contrasting these results with those obtained by 

other countries such as Argentina or Chile, which are ranked 27th and 42nd respectively, it can 

be analyzed that Colombia has not yet done enough to strengthen the educational base and that 

there is a greater assertiveness in the teaching-learning processes, especially in the area of 

Humanities, in the English subject. 

 

 

Figure 1. EF English Proficiency Index, tendencies. Source: https://www.ef.com.co/epi/regions/latin-

america/colombia/ 

 

 

Figure 2. Levels of English per province. Source: https://www.ef.com.co/epi/regions/latin-america/colombia/ 
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Accordingly, the premise of changing that scenery merges. It could be considered not 

only the sole responsibility of the government to do something about it, but also the teachers who 

should take action on the matter. In order to solve these issues, it is necessary first, to make 

changes such as providing more and better training to teachers, especially those teachers from 

primary school who are in charge of delivering all subjects, including English, and the reality is 

that most of these teachers do not master or even have an idea of such language. Such training 

should not only include linguistic aspects of the language but also intercultural ones, which 

allows for more optimal learning for further teaching. Similarly, the responsibility for change 

and improvement belongs to all, both the government in the political aspect when it comes to 

providing a dignified status to their teachers, and professors, who must take their profession with 

great pride and responsibility to thus achieve the desired results. 

Considering that there was a lack of intercultural communicative competence in the 

students mentioned above, a review of the possible methods of teaching English that could 

contribute to the development of this competence was made. Since English, as a language of 

global use, allows communication between people from almost all cultures and places in the 

world, which in turn allows those who have knowledge and mastery of this foreign language to 

access more opportunities to whatever they want in their life project. Within all the strategies that 

were explored during the research process, the methodology of project-based learning (PBL) 

conformed to many of the characteristics of the population under study and to intercultural 

communicative competence as well. Since in this method students are an active part of the 

learning process, and as one of the identified needs was that students improve and reinforce their 

social interaction and teamwork skills, which is also another component of the ICC, this 

methodology allowed to achieve it in both cases. This grants that, when the student actively 
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participates in the realization of a project together with their peers and with the help and 

guidance of the teacher, it permits them to make decisions and develop autonomy, which is also 

a component of the intercultural communicative competence. 

Alternatively, it was essential to understand the importance of working on this 

competence in the teaching of foreign languages, because languages are currently being 

perceived in a different way than before, not focusing so much on the functional or structural 

aspects of the language, but from the perspective of communication, the interaction with other 

individuals from other cultures of the world, the improvement and expression of ideas, respect 

for the other and the assessment of cultural and ethnic differences within society. This new view 

makes the study of English teaching, focused on intercultural communicative competence, really 

important since in teaching English it will no longer specialize in language abilities but in 

competences. 

The present work provides a contribution that seeks to generate a transformation in the 

use of PBL since it allows understanding a real context by articulating knowledge from different 

disciplines that leads to integral education of the students. At the same time, it sought to create 

awareness on the importance of developing intercultural communicative competence in students. 

Regarding the relevance of using this methodology towards the development of intercultural 

communicative competence, many of the aspects that are worked on in PBL are also part of the 

competences to reach the ICC. Likewise, this helped to approach the problem in a contextualized 

way. 

Similarly, the methodology of project-based learning was also consistent with the 

national purposes for teaching English in the classroom through the modules established in the 

suggested curriculum. This document gives teachers a series of tools and pedagogical strategies 
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to carry out the language class, separating by modules according to the level of schooling, and 

implementing strategies very similar to project work, in which students participate actively in the 

activities, and their interactions are strengthened, which in turn makes possible an environment 

of peace, companionship, teamwork, and harmony among all in the classroom. Therefore, it can 

again be confirmed that it was pertinent to work with PBL during this investigation. 

This research work aimed, in the same way, to contribute to the growth and improvement 

of the existing theories on the use, effectiveness, and relevance of the methodology of project-

based learning. Also, concerning the theories about intercultural communicative competence, the 

ambition was to create awareness of the importance of this competence in the classroom, and the 

invitation is extended to all teachers, either in the area of English as in any other area of 

knowledge, to integrate the PBL with the development of the ICC in their teaching practices, 

since this will allow students to develop more competently their skills in these areas, and in turn 

see and understand that the teaching-learning process is not something tedious but something 

wonderful. 

Yet, the goal was to generate an impact on the population under study since they are 

children who live surrounded by an environment distorted by violence, lack of love and abuse, 

which can generate in them feelings of apathy to learning. With this work, it was expected to 

contribute not only in education but also in their lives, showing them that through English and 

cooperative work they can know new worlds, new horizons, and there is when dreams do not 

have limits and life begins to expand. As Benjamin Franklin once said: "Tell me and I forget it, 

teach me and I remember it, involve me and I learn it", it is important that, education in 

Colombia has a new view, in which the student is actively involved in their own learning 
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process, and one of those paths is through active pedagogies such as PBL and its different 

variants. 

The intention with this study was, as well, to contribute to the theories of project-based 

learning, intercultural communicative competence, and English language teaching regarding the 

use and awareness of them in Colombia into public institutions. On the first place, the PBL 

methodology seems to be unknown or just not interesting for some teachers. As has been said 

above, there are some teachers that do not have plenty of information about English. 

Nevertheless, this investigation sought, in addition to the main and specific objectives, to provide 

other and innovative ways of teaching English to those teachers who want to innovate in their 

classrooms, with an inventive methodology that will bring them great results with their student’s 

learning process and training in values such as tolerance, respect, teamwork, among others. 

Otherwise, there is a component of intercultural communicative competence, which was 

one of the main objectives to assess during this project’s implementation. What was intended on 

the topic of ICC was to aid and strengthen the theories that enclose it, providing new evidence in 

connection to the significance of having awareness about other aspects out of grammar and 

linguistics of English, such as culture, history, antique proverbs, music, and literature, among 

others with non-native English learners. 

The scope of this research was expected to be of high impact in the fifth-grade students of 

a public educational institution in the city of Tuluá. These children have very low performance 

and awareness of English and everything that surrounds it. Thus, the idea was to help them using 

the project-based learning methodology towards intercultural communicative competence in 

English language teaching and in the same way to help the English teacher, to learn about, and to 

implement this methodology focused on that competence. Moreover, another aspect to consider 
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was to accomplish one of the objectives of the BCSE (Estándares Básicos de Competencias en 

Inglés by its initials in Spanish) that is to encourage the student to open his mind, to accept and 

understand new cultures and promote the exchange between different societies. 

Besides, with this research, it was achieved the BLR (Basic Learning Rights), which are a 

complement to the design of curricular proposals as they include some fundamental elements for 

the development of communicative competence in English. The BLRs identify key aspects 

necessary for the development of communicative competence of students in a foreign language; 

therefore, they are expressed in terms of receptive and expressive language skills. Their 

importance relies on the fact that they propose essential elements for the construction of 

knowledge in each school year so that, as a result of the process, students finishing 11th grade 

achieve the pre-intermediate English proficiency level (B1) which is the target objective 

established by the Basic Learning Standards. 

As the Basic Competency Standards in English says, the learning of a foreign language 

diminishes ethnocentrism and allows individuals appreciate and respect the value of their own 

world, the same as developing the respect for other cultures. The learning of a foreign language 

fosters respect and assessment of plurality and differences, both in the immediate environment, 

as in the globalized. It also supports students in their practice of social interaction, develops 

greater linguistic awareness, which translates into a process of monitoring of the language you 

are learning, of the speakers of that language and of the culture from where they come. 

Consequently, it accentuates also the social awareness that is reflected in the language. 

Therefore, from the previous reflections, a research question was proposed, which was 

the following: What is the incidence of project-based learning towards intercultural 
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communicative competence in English language teaching with fifth-grade students at Corazón 

del Valle School (San Antonio) in Tuluá within 2019? 

To answer that question, the following objectives were proposed: For the general 

objective, it was significant to focus on the use of project-based learning methodology 

concerning intercultural communicative competence with students in the English classroom. 

Therefore, the purpose of this research was to analyze the incidence of project-based learning 

towards intercultural communicative competence in English language teaching with fifth-grade 

students at the Corazón del Valle School (San Antonio) in Tuluá within 2019. Moreover, it was 

also intended to try to solve a problem that was observed in the aforementioned students in a 

public institution and that goes around the understanding and learning of English considering 

that besides being a foreign language, it is also a different culture. In addition, it was necessary to 

use project-based learning so that students learn to work cooperatively and were aware of the 

cultural differences that are attached to the process of learning English as a foreign language. 

Thus, in turn, allowed them for collective construction of knowledge, a better comprehension of 

cultural variances, and an immersion in the different English and non-English speaking countries 

and regions. To achieve this objective, the following specific objectives were raised: 1) To 

identify the level of the intercultural communicative competence; 2) To develop the project-

based learning assignment, and 3) To describe the use of project-based learning regarding 

intercultural communicative competence in English language teaching. 
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2. Chapter two: Theoretical framework 

 

In the preceding chapter, there were discussed the issues identified during the 

investigation process, as well as the objectives, purpose, scope, justification and the research 

question were established. Afterwards, in this chapter, those issues from the theoretical 

perspective, which provided support and rationale for what was investigated were addressed. 

To begin with, it was relevant to understand the backgrounds regarding this research 

projects’ objects of study. Some researches around the world have been made over similar issues 

regarding this study, including topics on project-based learning, intercultural communicative 

competence, and English language teaching. Such investigations have been useful to this 

research in order to have a brief look at the reliability for it to be done. It must be indicated that 

in the international wide, there are lots of works related to these three matters, but just a few that 

integrates them at the same time. Besides, at the national level, in Colombia there was just one 

investigation that was near to these objects of study, the rest of them were about one or two of 

these subjects. 

On the international background, there are three papers to mention; the first one is from 

Hietbrink, J. and Geitz, G., (n.d.) called “Intercultural Collaborative Learning: The contribution 

of PBL to the development of Intercultural Competence”, in The Netherlands. During this 

research, the authors discuss why problem-based learning in intercultural groups can contribute 

to students’ development of intercultural competence. They argued “…PBL in intercultural 

groups can offer an ideal setting for developing Intercultural Competence”, which demonstrates 

that implementing PBL in the classroom can contribute to achieve the objectives set in the prior 

chapter.  
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The second international study is from Zhang, X. and Zhang, J., (2015) named as 

“English Language Teaching and Intercultural Communication Competence”, in China. The 

investigators argued in their research about the relationship between linguistic competence and 

intercultural communication competence, and then about the functions of English language 

teaching in improving students’ intercultural communication competence. At the end, they 

explore how to develop English language learners’ intercultural communication competence in 

English language teaching and give some suggestions in order to reach the objective of ELT, 

such as pay much more attention to cultivating the students’ intercultural communication 

competence for their future various work environment of globalization in the world. As a 

conclusion, the authors said that “English language teaching involves not only a set of grammar 

rules and lexical items, but also a set of social conventions governing language form and 

behavior within a communicative group”, which means that ICC, as well as the linguistic 

competences in English learners, should be fostered. Therefore, English language teachers 

should know the relationship between linguistic competence and intercultural communication 

competence. 

The third international paper from Liton, H., (2016), titled “Adopting Intercultural 

Communication issue in teaching English”, in Saudi Arabia. This study addressed the terrain of 

adopting intercultural awareness in EFL classroom teaching/learning and aimed at linking 

culture with language in pursuit of excellence in borderless effective communication. The 

researcher focuses on investigating the linguistic aspects that could be affected by certain 

cultural dimensions, such as beliefs, traditions, taboo words, habits, norms, religion, and social 

factors, among others, in intercultural communication. They argued that learning a language 

effectively requires knowing something about the cultural aspects of that language as far as that 
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cross-cultural communication is concerned, since “…the issue of intercultural communication 

emerges as a result of economic globalization and mass migration of people or as a backlash to 

the crisis of multiculturalism.” The results showed that in ELT, it is necessary to incorporate and 

develop aspects of cross-cultural awareness as a part of course curriculum to engage students in 

effective intercultural communicative competence (ICC). 

Moreover, on the national background, the first reference is to Mejía, G. and Vargas, N., 

(2014) with their research work called “La competencia comunicativa intercultural en cursos de 

inmersión en ELE. Una experiencia con estudiantes australianos en Colombia”. The researchers 

conducted an immersion course of Spanish as a foreign language with Australian people. As a 

result, they found out that there was an improvement in communicative competences, as well as 

cultural and intercultural competences of students, especially for having worked aspects 

intrinsically related such as language and culture. 

Another national background was from Ramirez, L., (2009), called “Implementing Task-

Based Methodology to develop Cultural Awareness at a language institute in Santiago de Cali”, 

in Colombia. On her work, Ramirez dealt with the concept of culture as an inherent part of the 

language and how it can be developed in the language classroom in order to raise awareness of 

cultural aspects underlying language. 

For the last national background is from Alzate, P., (2013), with the research named 

“Propuesta metodológica para la enseñanza del inglés a través de la pedagogía por proyectos”. 

This research was made to establish significant changes in the population under study in their 

processes of learning English by means of the implementation of active pedagogies like project-

based learning. That proposal analyzed the importance of educational material regarding the 

project, the use of texts and the inclusion of students in decision-making and the construction of 
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the curriculum, as well as the impact of pedagogy on projects in the development of 

communicative competence in English with Students who in the end were motivated to learn the 

foreign language, developed learning related to language, culture, research, self-evaluation and 

autonomy, given that the work by projects in English is a way to develop meaningful learning in 

public school. 

To conclude, each of these works contributed to the current research work to have a 

clearer vision of what was sought to investigate, and what path must be followed. These works 

provided a whole base on what instruments to use, what methodologies to implement, how is the 

PBL relevant on the issues mentioned in chapter one, how important is the approach towards the 

intercultural communicative competence, and the connection that this has with English language 

teaching. Additionally, this background offered aids regarding citations to the different frames of 

reference, such as the theoretical, conceptual, and methodological frameworks. 

 

2.1. Project-based Learning and Intercultural Communicative Competence, theoretical 

basis 

2.1.1. A brief history of Project-based learning (PBL) 

In the first place, it is important to know what the term "active pedagogy" refers to, since 

the project-based learning methodology is an active pedagogy. This focuses on offering 

alternatives and applying methodological strategies for the development of processes and 

activities that actively link students, where the development of critical and creative thinking 

skills are an essential part of the process. An active pedagogy means that students are active in 

their own learning and the classroom becomes a problem-solving environment rather than a one-

way delivery or teacher centered environment. (Bogart, W., Bangkok University, 2016). 



32 
 

 

Project-based learning methodology emerged more than a century ago, and has evolved 

as a method of instruction that addresses core content through rigorous, relevant, hands-on 

learning. This is a methodology that gives the students more alternatives when it comes to 

demonstrating what they know. Boss, S. (2011) said that, “unlike projects that are tacked on at 

the end of "real" learning, the projects in PBL are the centerpiece of the lesson. Projects are 

typically framed with open-ended questions that drive students to investigate, do research, or 

construct their own solutions.” 

Project-Based Learning is an educational methodology based on constructivism (Hmelo-

Silver 2004), which was first proposed by John Dewey at the end of the 1890s (Douglas and 

Stack 2010). Dewey’s philosophy was child-centered and introduced real-life situations and 

contexts into the school environment. Kilpatrick further developed his ideas in the early 1900s in 

his book The Project Method (1918). Since then, PBL has been elaborated in detail and applied 

to various school subjects and learning situations. Because of such practical applications, the 

understanding of PBL has been greatly enriched. 

This approach conducted the students to solve problems from real life context; the teacher 

defined the problems in advance, and they were complex, and cannot be solved by an easy-to-

find answer. With this method students were in charge of asking questions and discovering 

answers. Communicative competence refers to a language user's grammatical knowledge of 

syntax, morphology, phonology and the like, as well as social knowledge about how and when to 

use utterances appropriately. (Hymes, Dell, 1972). Demonstrating a clear shift of emphasis 

among scholars who work on language, Hymes (1972) coined the term communicative 

competence as the knowledge of both rules of grammar and rules of language use appropriate to 

a given context. As reported in Uso-Juan and Martinez-Flor (2008, p. 158), Hymes's 
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conceptualization of communicative competence has been further developed by several 

researchers who attempted to define the specific components of the model as grammatical 

competence (i.e. knowledge of the language code in a way that refers to Chomsky's linguistic 

competence); sociolinguistic competence (i.e. knowledge of the sociocultural rules of use in a 

particular context); strategic competence (i.e. knowledge of how to use communication strategies 

to handle breakdowns in communication) and discourse competence (i.e. knowledge of 

achieving coherence and cohesion in a spoken or written text). Pragmatic competence is 

essentially included in this model under sociolinguistic competence, which Canale and Swain 

(1980, p. 30) described as 'sociocultural rules of use'. 

2.1.2. Advantages of implementing PBL in the classroom 

Project work or Project-Based Learning (PBL) has many advantages such as project 

work, enhancing learners’ autonomy, fostering motivation and engagement, developing language 

learning and skills, catering for individual differences, authentic use of the L2, developing 

problem-solving skills, enhancing cooperative learning, integrating content and language 

learning. 

Aristizabal (2012) said that the methodology of project-based learning enhances activities 

such as research, planning, search for solutions, cooperative work, and attitudes such as self-

regulation, discipline, and perseverance, among others that benefit the integral realization of 

students (n.p.). In addition, Thomas Markham (2011), said that PBL integrates knowing and 

doing. Students learn knowledge and elements of the core curriculum, but also apply what they 

know to solve authentic problems and produce results that matter (pp. 38-42). He states that 

“PBL refocuses education on the student, not the curriculum—a shift mandated by the global 
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world, which rewards intangible assets such as drive, passion, creativity, empathy, and 

resiliency.” (Ibid.) 

It has been argued that the freedom and challenge that students experience as a result of 

solving the problems that arise in designing and building their projects result in high levels of 

student engagement (Wurdinger et al, 2007) due to the cognitive challenge as well as the strong 

affective, ethical and aesthetic dimensions that form part of a well-designed project (Wrigley, 

2007). 

Subsequently, Al-Balushi and Al-Aamri (2014) concluded in their study that project-

based instruction or project-based learning is not more demanding than traditional instruction in 

terms of resources and time and can be implemented with few resources, inside the school 

building and within the time allocated for the study of particular topics. In terms of the use of 

modern digital technology, Patton (2012) states that it is a major enabler for students to 

comfortably engage with the process of designing and developing their project as they can 

document the whole process and easily share their creations in a digital format (n.p.). However, 

Bell (2010) points out that children need to be guided and supported in using technology safely 

and effectively to gain the creativity affordances that technological involvement can offer. 

2.1.3 Disadvantages or difficulties implementing PBL in the classroom 

When it comes to the difficulties of executing the PBL methodology, some teachers may 

be overwhelmed by the changes necessary for its implementation. On this regard, Johnson & 

Johnson, et al., (1989, 1994) said that there are three main aspects of PBL that teachers and 

learners might find challenging: classroom management changes radically; students and teachers 
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need to undertake different roles and they might probably feel uncomfortable with that change; 

students without experience in group work may have difficulties negotiating compromise (p. 9). 

2.1.4. Materials, components and procedures to use PBL methodology in the classroom 

The methodology of Project-based learning, as with all lessons, requires much 

preparation and planning. This method begins with an idea and an essential question, which will 

be the main goal to complete the project and launch the activities regarding it. It must be taken 

into account that this procedure will address many of the educational standards to be reached. 

With these standards in mind, the teacher should devise a plan that will integrate as many 

subjects as possible into the project, since the PBL methodology integrates different areas of 

knowledge. Also, the teacher must have in mind what materials and resources will be accessible 

to the students, taking into account the context since not all the educational institutions have 

access to the same resources. Next, students will need assistance in managing their time. Finally, 

the teacher should have multiple means for assessing the students' completion of the project: Did 

the students master the content? Were they able to apply their new knowledge and skills? Many 

educators involve their students in developing these rubrics. 

2.1.5. How to evaluate the methodology? 

It is important for the teachers and the students to assess the PBL, since this methodology 

provides diagnostic feedback, helps educators set standards, allows to evaluate progress and 

relate that progress to others, gives students feedback on how well they understand the 

information and on what they need to improve, helps the teacher design instruction to teach more 

effectively. All of that helps the students to have a clear understanding of what they are doing, 

how to improve and how to reach the objectives to fulfill with the project. (n.a., 2007) 
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2.2. Project-based learning (PBL): Why is it relevant to implement it in the classroom? 

On the one hand, Project-based learning is a student-centered form of instruction which is 

based on three constructivist principles: learning is context-specific, learners are involved 

actively in the learning process and they achieve their goals through social interactions and the 

sharing of knowledge and understanding (Cocco, 2006). Besides, Blumenfeld, Fishman, Krajcik, 

Marx and Soloway (2000), described the process of project-based science as follows: “The 

presumption is that students need opportunities to construct knowledge by solving real problems 

through asking and refining questions, designing and conducting investigations, gathering, 

analyzing, and interpreting information and data, drawing conclusions, and reporting findings”  

On the other hand, other authors believe that the PBL, the learning projects, are, perhaps, 

the methodological line by which it seems that a majority of teachers and administrators of 

education are betting. At the same time, Torrego, L., Méndez, R., (2018) stated that the training 

initiatives on this modality increase and a very wide range of courses, either face-to-face or 

online, with wide acceptance. Innovation is fashionable and, within it, the ABP occupies a very 

prominent place (n.p.). 

Furthermore, in a project carried out by Campbell (2012), it was possible to observe the 

use of PBL in ESL classrooms with 15–16-year-old students. The study used mixed methods 

including observations and a collection of artifacts, direct instruction times and attendance. 

During the analysis of over 60 hours of observation, various themes were identified, including 

direct instruction, missing directions, wasted time, computer distractions, attendance, follow-

through, vocabulary instruction, grouping, class size, percentage of ELL students, student 

motivation, use of resources, differentiated instruction, and student confidence and ability. It was 



37 
 

 

concluded that the development of communicative competences enhanced collaboration 

(Campbell 2012). Language teaching and intercultural education offers yet another context in 

which the notion of authenticity is foregrounded. Real-life applications and authentic materials 

are especially relevant for language learners, who otherwise would not encounter such contexts 

in their everyday lives. 

Another project implemented by Wu and Meng (2010) had as a central goal to present 

cultural and social aspects of language learning. They emphasized that PBL facilitated the 

acquisition of such knowledge even for learners with low language proficiency. The 

development of communicative competence and the accomplishment of communicative goals 

were fostered by cooperation and ‘learning by doing’. This development was also clearly visible 

in the posttest scores of the experimental group, who were seen to be more motivated than the 

control group. The benefits of PBL were observed in the development of cognitive and 

metacognitive strategies and the increase of motivation, which resulted in a boost in English 

proficiency. During the evaluation of the program, learners reported increased intercultural 

knowledge, highly positive attitudes towards PBL and increased cultural sensitivity, motivation 

and language proficiency. 

In regards to the use of PBL in class by pre-service teachers, Mettas & Constantinou, 

(2008) said that some studies have applied the principles of that methodology and claimed that 

student-teachers can become better problem-solvers, and can gain benefits from formative 

assessment. Moreover, Frank & Barzilai, (2002) stated that these pre-service teachers become 

more aware of the object of learning, and Ljung-Djärf et al., (2014) said that it can then lead to 

enhanced learning among pre-school children. 
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Accordingly, the successful implementation of project-based learning in the classroom 

lies on the teacher’s ability to effectively scaffold students’ learning, motivate, support and guide 

them along the way. Effective scaffolded instruction within high-quality experiences will help 

reduce students’ “cognitive load” (Hmelo-Silver, Duncan & Chinn, 2007), will enable them to 

make small successful steps and ultimately achieve “cognitive growth just beyond their reach” 

(Bell, 2010, p.41). 

Consequently, following all what the previous authors explained, it is relevant to work 

with the PBL methodology since it is a resource that generates a positive impact and allows the 

teaching-learning processes to be much more bearable, meaningful and attractive for both 

teachers and students, particularly the last ones, who through these projects are more involved 

with their own learning, interests, and expectations. Therefore, it is important to use this 

methodology during the development of this research project, as it provides the necessary tools 

such as planning, reviewing, evaluating, among others, for a proper approach and participation 

with students who are the target population. 

2.3. Intercultural communicative competence, a more contextualized and linguistically 

adjusted way of teaching and learning English 

It was important, in the matter of the intercultural communicative competence, and as a 

main element during the progress of the present research work, to understand what it is, and why 

was it relevant to be developed during the current inquiry. An emerging idea about 

communicative language teaching has been that, even if contextualized and linguistically 

adjusted, communication may not be sufficient unless it is accompanied by multidimensional 

cultural awareness supposed to lead to a relationship of acceptance where self and other are 
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trying to negotiate a cultural platform satisfactory to all parties involved (Guilherme, 2000). 

Thus, there was a notion of intercultural communicative competence (ICC), briefly defined as 

the knowledge, motivation and skills needed to interact effectively and appropriately with 

members of different cultures (Wiseman, 2002, p. 208). 

Spitzberg & Chagnon (2009) defined intercultural competence as “the appropriate and 

effective management of the interaction between people who, to some degree or another, 

represent different or divergent affective, cognitive, and behavioral orientations to the world.” (p. 

7). It is different from the concept of intercultural communication, which Shibata, A. (1998) 

defines as “the process of communication that takes place between people of different cultural 

backgrounds, whether they are from different countries or different subcultures within the same 

country.” (p. 105) 

What Michael Byram’s (1997; 2009) model calls Intercultural Communicative 

Competence, or ICC, looks increasingly likely to replace or at least supplement communicative 

competence. Byram’s model has the advantage of clarity. Byram (1997) readily acknowledges 

that this clarity comes at the price of reduction of complexities, so he directs critics to the 

“comprehensive and rich description” of the components in the original monograph where the 

model was published (p. 5). The extra “C” of Byram’s ICC model in a field more usually − 4 − 

called IC (or Intercultural Competence, which refers to encounters where culture is noticed but 

language is not, while ICC refers to encounters where both culture and language are “noticed.”), 

specifies its foreign language teaching heritage which traces to Hymes’s (1972) communicative 

competence model, although the model was actually based on van Ek’s (1986) framework for the 

Council of Europe. For teachers, another advantage of the model is its connection through Byram 
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to the Common European Framework of Reference or CEFR (Council of Europe, 2001), which 

is also rapidly globalizing. 

Moreover, communicative competence model mainly sees successful communication 

between people from different cultures as principally a matter of using linguistically appropriate 

constructs in given contexts ignoring the need for cultural awareness in a world where countless 

people with different first languages engage in countless interactions in numerous forms via 

English (Uğur Recep Çetinavcı, Intercultural communicative competence in ELT, 2012). The 

world is now a global village where numerous different languages and cultures can interact at 

any moment, they tend to show a particular culture as the one which language learners need to be 

aware of and that particular culture seems to be either the British or American culture for having 

English, the lingua franca of our day, as their native language (Nunan, 2012). With regard to this 

considerations, Alptekin (2002) argues that English should be taught in a new pedagogical model 

as an international language, whose culture is the world itself. 

Besides, Alptekin (2002) establishes that learners are not only expected to acquire 

accurate forms of the target language, but also to learn how to use these forms in given social 

situations in the target language setting to convey appropriate, coherent, and strategically-

efective meanings for the native speaker. Thus, learning a foreign language becomes a kind of 

enculturation, where one acquires new cultural frames of reference and a new world view, 

reflecting those of the target language culture and its speakers. 

Since the National Ministry of Education seeks that education in the country has a new 

look, a new approach towards culture, due to the multiple problems that are experienced in many 

parts of Colombia, society has not been educated to be tolerant and respectful of the differences 

that exist between individuals belonging to different cultural groups, who have different beliefs. 
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Therefore, the MEN proposed in 2018 an education focused on social inclusion, to transcend the 

dichotomy of the traditional associated with the concept of exclusion that allows us to think of an 

open and generous educational model that addresses diversity as an inherent characteristic to the 

human being With this commitment, it is proposed to advance in the closing of inequality gaps, 

through the full exercise of rights and access to opportunities through public policy measures that 

contribute to the consolidation of a stable and lasting peace. 

In the Colombian scenario, there is a new focus on cultural diversity based on legal 

recognition and a growing need to promote positive relationships between different cultural 

groups in an inclusive manner. Interculturality forms citizens aware of the differences and 

capable of working together in the development of the educational community and in the 

construction of a just, egalitarian and plural democracy. (Henao, H., 2015) 

A good way to comply with what the National Ministry of Education wants to achieve is 

through teaching intercultural communicative competence in the classroom in the English 

subject. Integrating language and culture is seen by some as the fundamental purpose of 

language learning (Alptekin, 2002). Intercultural Communicative Competence (ICC) needs to be 

incorporated in the language curriculum if educators hope to help students to develop an 

appreciation for the language and culture studied, an awareness of their own culture, and the 

development of skills that will allow them to be competent, adaptable, communicators. (Rocha, 

S., University of Bristol, 2016, p. 105). This approach gives learners the experience of another 

language, and a different way of coping with reality. It also enables them to use the language as 

it is used by its native speakers. In the case of English, for instance, EFL teachers are asked not 

only to familiarize their students with the cultural characteristics of Britain English but also to 

increase their awareness of the cultural diversity of the country, while at the same time teaching 
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a standard variety of English so as not to o¤end the native speakers, and to be understood by 

them (Bex, 1994). 

For teachers, another advantage of the model is its connection through Byram to the 

Common European Framework of Reference or CEFR (Council of Europe, 2001), which is also 

rapidly globalizing, including its increasing use in Japan (Byram & Parmenter, 2012). On the 

other hand, Alptekin (2002) argues that the conventional model of communicative competence, 

with its strict adherence to native speaker norms within the target language culture, would appear 

to be invalid in accounting for learning and using an international language in cross-cultural 

settings. Therefore, intercultural communicative competence should be developed among EIL 

(English as an International Language) learners by equipping them with linguistic and cultural 

behavior which will enable them to communicative effectively with others, and also by 

equipping them with an awareness of deference, and with strategies for coping with such 

deference (Hyde 1998). 

Moreover, the EIL pedagogy should be one of global applicability and local 

appropriation, in that it should prepare learners ‘to be both global and local speakers of English 

and to feel at home in both international and national cultures’ (Kramsch and Sullivan, 1996). In 

addition, it is necessary to take into account that the instructional materials and activities should 

involve local and international contexts that are familiar and relevant to language learners’ lives, 

since the students’ context is relevant within their learning processes. Besides, Widdowson 

(1998) says that those instructional materials and activities should have suitable discourse 

samples pertaining to native and nonnative speaker interactions, as well as nonnative and 

nonnative speaker interactions. Discourse displaying exclusive native speaker use should be kept 
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to a minimum, as it is chiefly irrelevant for many learners in terms of potential use in authentic 

settings. 

 In terms of English Language Teaching (ELT), Zhang, X. and Zhang, J. (2015) said it 

offers unique and important chances for the students’ intercultural experience and also makes the 

students’ necessary experience of their personal growth into an intercultural person (p. 57). 

Hence, as Alptekin said, it is time for ELT to consider the implications of the international status 

of English in terms of appropriate pedagogies and instructional materials that will help learners 

become successful bilingual and intercultural individuals who are able to function well in both 

local and international settings. 

2.4. English: Legal framework in Colombia 

Regarding the laws that govern the teaching of English in Colombia, there is something 

called "bilingualism law", which is law 1651 of 2013, "through which articles 13, 20, 21, 22 are 

modified, 30 and 38 of law 115 of 1994 and other provisions are issued". This law establishes the 

different parameters that must be followed and complied with within the framework of teaching 

and learning the foreign language English in the Colombian territory, both by educational 

institutions of basic, middle and higher education, in the sectors public and private, as well as 

any institution that decides to offer language programs. 

This law establishes the needs within the teaching-learning process of the English 

language, which covers communication skills such as speaking, reading, writing, and listening in 

this language. It says that competencies and skills must be developed to promote equal and 

equitable access to the offer of higher education and opportunities in the business and labor 

fields, with special emphasis on departments with low levels of education coverage. 
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Additionally, law 1651 establishes that the National Government will regulate this law and will 

take the necessary measures to fulfill the proposed objectives, giving priority to the promotion of 

the English language in official educational establishments, without prejudice to the special 

education that must be guaranteed to indigenous and tribal peoples. 

2.5. English curriculum 

The National Government, through the Ministry of Education, has created a tool called 

Suggested English Curriculum. The first section describes the methodology used to define this 

curricular proposal with two primary purposes: to illustrate the decision-making process that 

allowed it to be structured with coherence and, to serve as a possible model for readers who are 

interested in addressing similar processes in their institutions. The second section presents some 

guidelines addressed to the Ministry of National Education and the Secretaries of Education to 

suggest actions that will allow their appropriation and implementation in the national territory. 

The Suggested English Curriculum seeks to provide the educational community and 

actors from various sectors of society with a flexible and open curricular proposal that serves as 

input for the planning, implementation, evaluation and monitoring of the English curriculum in 

Educational Institutions in the national territory. This curriculum is focused in grades 6th to 11th 

of the Colombian public education system and represents a common basis, for the articulated 

achievement of the goals established by the Colombia Bilingual program and as a guide, for 

decision-making conducive to fine-tuning the conditions in which teaching occurs and learning 

English, including as a priority the realization of projects in the area that are relevant to the 

present and desired realities of our educational institutions (p. 12). This proposal aims to serve as 

a guide for the Secretaries of Education and Educational Institutions (EI) in the management and 



45 
 

 

connection of strategic allies, which favor the concretion of actions derived from this proposal 

(p. 12-13). 

3. Chapter three: Methodological framework 

 

 In the earlier chapter the theoretical framework was discussed, where the bases taken as a 

reference for the construction, development and conclusion of the present investigation were 

clarified. Next, it will be argued about the implemented methodologies during the investigative 

process, their relevance for the investigation and the step by step that allowed each of the 

established objectives, mentioned in chapter one of this document. 

The present research work had a qualitative methodological approach, with a descriptive 

scope; and the type of research was action research. 

 Since the current study fulfills with some features of a qualitative approach, it is 

necessary to understand that method in a deeper way. According to LeCompte (1995) qualitative 

research is defined as a category of research designs that extract descriptions from observations 

that take various forms: interviews, narratives, field notes, recordings, audio and video 

transcripts cassettes, records writings of all kinds, photographs or movies and artifacts. Only 

since the mid-80s have they been considered respectable in educational circles. Most of the 

qualitative studies are concerned with the context of events, and focus their inquiry on those 

contexts in which human beings are directly involved and interested, evaluated and experienced 

(Dewey, 1934; 1938, cited by LeCompte, 1995). This is what quality means: the real, more than 

the abstract; the global and concrete, more than the disaggregated and quantified. Moreover, 
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qualitative research investigates contexts that are natural, or taken as they are, rather than rebuilt 

or modified by the researcher (Sherman & Webb, 1988, cited by LeCompte, 1995). 

On the other hand, Taylor & Bogdan (1987) consider ten characteristics of qualitative 

research: 

1. Qualitative research is inductive. Researchers develop concepts and intellections, based 

on data and not collecting data to evaluate preconceived models, hypotheses or theories. In 

qualitative studies, researchers follow a flexible research design. They begin their studies with 

vaguely asked questions. 

2. In the qualitative methodology the researcher sees the scenario and the people in a 

holistic perspective. People, scenarios or groups are not reduced to variables, but considered as a 

whole. The qualitative researcher studies people in the context of their past and the situations in 

which they find themselves. 

3. Qualitative researchers are sensitive to the effects that they themselves cause on the 

people who are the subject of their study. It has been said that they are naturalists, that is, that 

they interact with informants in a natural and non-intrusive way. In the participant observation, 

they try not to clash in the structure, at least until they have reached an understanding of the 

scenario. Although qualitative researchers cannot eliminate their effects on the people they study, 

they try to control or reduce them to a minimum, or at least understand them when they interpret 

their data (Emerson, cited in Taylor & Bogdan, 1987). 

4. Qualitative researchers try to understand people within their own frame of reference. 

Qualitative researchers identify with the people they study in order to understand how they see 

things. 
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5. The qualitative researcher suspends or separates his own beliefs, perspectives and 

predispositions. As Bruyn says (quoted by Taylor & Bogdan, 1987), the qualitative researcher 

sees things as if they were happening for the first time. Nothing is taken for granted. Everything 

is a research topic. 

6. For the qualitative researcher, all perspectives are valuable. This researcher does not 

seek “the truth” or “morality” but a detailed understanding of other people's perspectives. They 

are all seen as equals. 

7. Qualitative methods are humanistic. When people's words and actions are reduced to 

statistical equations, the sight of the human aspect of social life is lost. If people are studied 

qualitatively, it might be get to know them personally and experience what they feel in their 

daily struggles in society. 

8. Qualitative researchers emphasize the validity of their research. Qualitative methods 

allow to remain close to the empirical world (Blumer, cited by Taylor & Bogdan, 1987). They 

are meant to ensure a tight fit between the data and what people really say and do. By observing 

people in their daily lives, listening to them talk about what they have in mind, and seeing the 

documents they produce, the qualitative researcher obtains a direct knowledge of social life, not 

filtered by concepts, operational definitions and classification scales. 

9. For the qualitative researcher, all scenarios and people are worthy of study. No aspect 

of social life is too frivolous or trivial to be studied. All scenarios and people are both similar and 

unique; in the sense that in any scenario or among any group of people some general social 

processes can be found. 
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10. Qualitative research is an art. Qualitative methods have not been as refined and 

standardized as other research approaches. This is partly a historical fact that is changing with 

the publication of books and direct narratives of field researchers. On the other hand, it is also a 

reflection of the nature of the methods themselves. Qualitative researchers are flexible in how 

they try to conduct their studies. The methods serve the researcher. 

Dalton (1987) said that, if he could choose, he would prefer simple, fast and infallible 

methods. If he could find such methods, he argues that he would avoid the time-consuming, 

difficult and suspicious variants of the "participant observation" with which he has come to 

associate (Dalton, cited by Taylor & Bogdan, 1987). 

In this regard, María Teresa Anguera (1997), points out the following as common axioms 

to qualitative research: 

a) Multiple conception of reality. There are many realities that cannot be considered as a 

unit, so there is a diversification in the interpretation of that reality. The facets that can be 

considered are diverse. 

b) The researcher and the object of the investigation are interrelated, in such a way that 

they influence each other. 

c) Ideographic knowledge, describing individual cases is intended. Qualitative research is 

not intended to reach universal abstractions, and hence advocates the study of cases in depth, 

which will then be compared with others, in order to find regularities and generate networks. It is 

intended to find out what is unique and specific in a given context and what is generalizable to 

other situations. 
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d) The simultaneity of the phenomena and mutual interrelations in the educational fact 

makes it impossible to distinguish the causes from the effects. 

e) The values are implicit in the research, reflected in the preferences for a paradigm, 

choice of a theory, etc. (p. 75, citing Guba & Lincoln) 

 In one hand, regarding the methodological approach, Hernandez Sampieri et al. (2013), 

defined qualitative research as an approach that uses data collection without numerical 

measurement to discover or refine research questions in the interpretation process. One of the 

reasons why this study had a qualitative approach was because cultural models are at the center 

of the qualitative study, since they are flexible and malleable entities that constitute frames of 

reference for the social actor, and are constructed by the unconscious, transmitted by others and 

by personal experience (Hernandez et al., 2006). Therefore, because this research work was 

connected to the aspect of culture when working on intercultural communicative competence, 

and as previously defined by Hernandez Sampieri, it is relevant to work with a qualitative 

approach, since there will be relevance in the research practices that will be implemented during 

this study, which will have as a fundamental factor the culture component.  

 On the other hand, this research had a descriptive scope, since as it was established 

within the objectives of the project, there was made an analysis of the incidence of the project-

based learning methodology towards the intercultural communicative competence in English 

language teaching. Likewise, the ICC of the students was identified in relation to the project 

assignment, the project was developed concerning the ICC, and finally, it was described the 

incidence of the project-based learning on the intercultural communicative competence in 

English language teaching. This type of study usually describes situations and events, that is, 

how they are and how certain phenomena behave. "The descriptive studies seek to specify the 
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important properties of people, groups, communities or any other phenomenon that is subject to 

analysis." (Hernández, S., 2010, p. 80). In this particular case, this study was descriptive because 

it allowed a series of descriptions of different groups of individuals to be made, in which case 

they were fifth-grade students and those phenomena that were part of the context of the 

educational institution and the realization of the project. 

 Concerning the design of the investigation, which was action-research, it was because 

this approach pursues that teachers improve their teaching practices. According to some 

researchers, action research is all about what happens in the classroom. Teachers are encouraged 

to be researchers investigating what is happening in their classrooms (Kemmis & McTaggart, 

1988). And what was sought with this research was also to help the English teacher to improve 

her teaching strategies and methodologies in the English classroom, so she can be aware of the 

different situations that surround her on her daily teaching life. The action research model 

proposed by Kemmis and McTaggart allows the researcher, and in this case similarly the teacher, 

to elaborate a step by step that offers the possibility to analyze and reflect on each aspect of the 

planning. This model also deals on the actions taken, and what was observed during the 

execution of the project, which again lead to a new planning, action, observation and reflection 

in order to keep a constant monitoring of what was done in each intervention. 

As seen in figure 3, this structure is relevant to the objects of study mentioned above, 

since for the realization of projects through the PBL methodology, it is necessary to plan, 

execute some actions, observe, reflect and start the cycle again, so that they can be improved 

different aspects and the stated objectives can be achieved. Regarding intercultural 

communicative competence, the action research model is also coherent, since it allows constant 
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monitoring of the proposed activities to achieve said competence and enables the re-conduction 

by objectives to achieve a specific goal, and in this case, it was to achieve some ICC elements. 

 

Figure 3. Kemmis and McTaggart, (1988). Action-research cycle. 

 

 Besides, it was important to take into account the population with which it was worked 

during the implementation of the research, highlighting three factors as characterization: 

personal, social and cognitive.  

As for the personal aspect, children showed interest in learning English, not only for the 

obligation to see a subject in the school and pass it to be able to continue with the other grades 

until finishing their basic and secondary education, but for a real interest in learning a new 

language and being able to communicate and express their ideas, opinions and feelings in a 

foreign language. This information was supported throughout a previous observation made in the 

classroom, and in the field journals as part of the elements to gather data and follow-up the 

research events. 
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In the social aspect, it is important to say that these students are part of a vulnerable 

community which constantly shows the worst face of society, with murders, drug addiction, 

prostitution, abuse, and violations, so this is a very important factor when working with them.  

Finally, in the cognitive factor, most of the children, who are between 9 and 14 years old, 

revealed a slight level of their previous knowledge regarding the English class. However, as it 

will be demonstrated in the conclusions of this document, they showed rapid progress during the 

development of the classes, which gives signs of positive results. 

 

 

Figure 4. Byram, M., (1997). Model of Intercultural Communicative Competence. 
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The data collection instrument used to achieve the first objective of the present 

investigation was a questionnaire. This instrument was taken from a project carried out by the 

Telecollaboration for Intercultural Language Acquisition (TILA, n.d.), which was supported by 

the European Commission. After analyzing it, it was proceeded to adapt it to the needs of the 

population; therefore, some items were not taken into account, and the Spanish translation was 

also made for a better understanding for the students. 

Subsequently, it was made the analysis of the results obtained in the questionnaire and it 

was verified that the students presented a lack of intercultural communicative competence, then 

it was carried out the activities proposed in the specific objectives. 

For the fulfillment of the second objective of this document, the project was developed 

using the PBL methodology. This project was socialized with the fifth-grade students of the 

institution, they chose the name and the activities to be developed, thus allowing an active 

participation in the teaching-learning process, complying with the established in the 

methodological framework and reaching the necessary elements to accomplish intercultural 

communicative competence. 

During the development of the project, an observation rubric was implemented based on 

some of the elements of Byram’s model for Intercultural Communicative Competence (see figure 

4). This rubric served as a very useful tool, because in that way it was possible to constantly 

monitor students' progress, as they worked on the project, to the extent that they reached each of 

the aforementioned aspects in figure 4.  
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This rubric was adapted taking into account the needs of the population, the 

aforementioned context, and the possibility of working on this competence to contribute to the 

problem mentioned in chapter one of this document.  

In addition, a semi-structured field diary was also created and implemented, in which, 

weekly, some aspects of ICC were analyzed to keep track of what happened in each intervention 

with the students and, by the action-research model, to be able to fulfill the phases proposed in 

this type of research. 

3.1. Projects 

The project chosen for this research was called "I am a being of tolerance, respect, and 

love for my school" it was selected and carried out by the aforesaid students, and focused in the 

topic of “peace”, in which the classroom was divided into two subgroups of twelve (12) and 

thirteen (13) students. One subgroup conformed a choir for a performance for the community in 

which they sang a song alluding to peace, called "The more we get together"; the other subgroup 

formed a committee to make a representation of UN delegates, which was also presented to the 

educational community and the parents of the students. The pupils worked on this project during 

a period of six (6) weeks, having four (4) hours per week to practice and complete each part of 

the project that was necessary to reach the objectives. 

3.2. Population 

The population, as mentioned at the beginning of this document, was a total of twenty-

five (25) fifth-grade students from the Corazon del Valle school in San Antonio, Tuluá, Valle del 

Cauca, in Colombia. These children were between the ages of 9 to 14 years-old, and their social 
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context was quite complex due to the situations mentioned in the description of the problem in 

chapter 1.  

Regarding the project, all 25 students were part of it, but for the collection and analysis of 

data, it was recommended by the fifth-grade group director, Mg. Diana Patricia Ocampo, to 

choose a sample of five (5) random students, in order to compare the impact of the project itself 

and how the students progressed in the development of the intercultural communicative 

competence through project-based learning methodology. This recommendation was also made 

by the thesis director, Mg. Carlos Manuel and the thesis advisor, Mg. Diana Katherine, and 

followed by the researcher, taking into account the different class situations that arose during the 

previous data collection and the objectives set for the research project. 

3.3. Data collection instruments and techniques 

Following, there is a chart with the techniques for data collection and the instruments 

were used during the current research project. 

Techniques Data collection instruments 
Registration 

instruments 

Specific 

objectives 

Applicatio

n 

Survey - An adapted questionnaire to the 

students. (url: 

https://forms.gle/qCATqPU1oMRgzV

g49) (see figure 5) 

Name of the questionnaire: Evaluation 

of intercultural communicative 

competence (ICC) 

Author: Telecollaboration for 

Intercultural Language Acquisition 

(TILA, 2013-2015) 

- Google 

forms. 

(Questionnair

e format) 

- Computer. 

- Internet 

access 

To identify 

intercultural 

communicati

ve 

competence. 

The 

questionnai

re was 

carried out 

in one (1) 

session for 

one (1) 

hour. 
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Confirmatory 

experimentati

on 

- Lesson planner (UCEVA’s format) 

(see table 2) 

- Intercultural communicative 

competence observation and 

assessment rubric (see table 3) 

- Information 

previously 

collected 

through the 

questionnaire

. 

- Information 

gathered by 

means of the 

intercultural 

communicati

ve 

competence 

observation 

rubric. 

To develop 

the project-

based 

learning 

assignment. 

A field 

diary was 

filled out 

each week 

in which 

the 

observation 

process of 

each 

meeting 

will be 

taken into 

account. 

Observation - Intercultural communicative 

competence semi-structured field 

journal (see table 4). 

- Byram’s model of Intercultural 

communicative competence (see 

figure 4). 

- Word 

document 

(intercultural 

communicati

ve 

competence 

field journal). 

- Computer. 

To describe 

the incidence 

of project-

based 

learning 

regarding 

intercultural 

communicati

ve 

competence 

in English 

language 

teaching. 

The field 

journal was 

filled out 

after 

finishing 

each 

session 

during six 

(6) weeks, 

having two 

sessions per 

week. Each 

session 

lasted two 

(2) hours. 

Table 1. Description of techniques and instruments. Source: Own elaboration. 
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PLAN DE CLASE 

Nombre estudiante practicante: Juan Sebastián Salazar Mejía 

Asignatura: Inglés Año Lectivo: 2019 

Nombre de la Institución (centro de 

práctica): Institución Educativa Corazón del 

Valle sede San Antonio 

Grado: 5º 

Nivel de inglés sugerido: Basic A1.1 

Intensidad Horaria: 4  

Nombre docente titular de la institución:  Nombre docente asesor:  

 Unit name: Peace and living together 

Learning Objective: Objectives are identified as skills and values that can be used in 

concrete, real-life contexts through meaningful language use. 

 

Competences and standards: (clear and public criteria that allow establishing which are 

the basic quality levels” that students in Colombia need to achieve. These standards 

present “an expectation of learning to be developed in the long term”) 

Performance Indicators:  (express statement and show the different actions the students 

can take to achieve the goal proposed for the unit in terms of knowing, doing and being).  

Knowing: () 

Doing: () 

Being: () 

Conceptual and methodological principles :  

Concepts:  

 

Project-based learning: Project-based learning enhances activities such as research, planning, 

search for solutions, cooperative work, and attitudes such as self-regulation, discipline, and 

perseverance, among others that benefit the integral realization of students (Aristizabal, C., 

2012).  

PBL refocuses education on the student, not the curriculum—a shift mandated by the global 

world, which rewards intangible assets such as drive, passion, creativity, empathy, and 

resiliency. (Markham, T., 2011. Project-Based Learning. Teacher Librarian, pp. 38-42) 

Method:  

Project-based learning: 

 

Material and teaching and learning techniques description:  
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Teaching sequency:   

 

Evaluation Practices: Types and instruments.  

Evaluation (Knowing, doing, being):  

References:  

 

Appendix:  

 

Table 2. Lesson Planer (UCEVA’s format). Source: UCEVA’s teaching practice lesson plan format. 

 

 

Figure 5. Intercultural communicative competence questionnaire. Source: Own elaboration. 

 

 

 



59 
 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC 

Knowledg

e (Savoirs) 
1 2 3 4 5 

Knowledg

e about 

self-

interaction 

and 

interaction 

with others 

The student 

never 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The 

student 

always 

demonstra

tes 

knowledge 

about self-

interaction 

and 

interaction 

with 

others 

Knowledg

e about 

stereotypes 

a person 

has about 

other 

cultures 

The student 

never 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The 

student 

always 

demonstra

tes 

knowledge 

about 

stereotype

s a person 

has about 

other 

cultures 

Knowledg

e about 

social 

interaction 

The student 

never 

demonstrates 

knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrates 

some 

knowledge 

about social 

interaction 

The 

student 

always 

demonstra

tes 

knowledge 

about 

social 

interaction 

Skills of 

interpreti

ng and 

relating 

(savoir 

comprend

re) 

1 2 3 4 5 

Interprets 

documents

The student 

never 

The student 

hardly ever 

The student 

sometimes 

The student 

usually 

The 

student 



60 
 

 

/events 

from 

another 

culture 

interprets 

documents/e

vents from 

another 

culture 

interprets 

documents/eve

nts from 

another culture 

interprets 

documents/e

vents from 

another 

culture 

interprets 

documents/e

vents from 

another 

culture 

always 

interprets 

documents

/events 

from 

another 

culture 

Relates 

oral and 

written 

texts to 

each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral and 

written texts to 

each other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The 

student 

always 

relates oral 

and 

written 

texts to 

each other 

and tries 

to interpret 

each in the 

light of the 

other 

Attitudes 

(savoir 

être) 

1 2 3 4 5 

Willingnes

s to not 

assuming 

own 

beliefs, 

values, 

behaviors 

are the 

only 

possible 

and correct 

ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The 

student 

always 

shows 

willingnes

s to not 

assuming 

own 

beliefs, 

values, 

behaviors 

are the 

only 

possible 

and 

correct 

ones 

Skills of 

discovery 

and 

interactio

n (savoir 

1 2 3 4 5 
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apprendre

/faire) 

Ability to 

acquire 

new 

knowledge 

of a culture 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The 

student 

always 

demonstra

tes ability 

to acquire 

new 

knowledge 

of a 

culture 

Ability to 

acquire 

new 

knowledge 

of cultural 

practices 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The 

student 

always 

demonstra

tes ability 

to acquire 

new 

knowledge 

of cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically 

on basis of 

explicit 

criteria, 

perspective

s, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The 

student 

always 

shows 

ability to 

evaluate 

critically 

on basis of 

explicit 

criteria, 

perspectiv

es, 

practices, 

products 

in one’s 

own 

culture / 
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other 

cultures 

Table 3. Intercultural communicative competence observation and assessment rubric. Source: Own elaboration. 

 

Intercultural Communicative Competence Field Journal 

Researcher: Juan Sebastián Salazar Mejía Date:  Class #:  

Intercultural Communicative Competence aspect to evaluate:  

DESCRIPTIONS REFLECTIONS 

Knowledge about self-interaction and 

interaction with others:  

Reflections from the researcher regarding 

how students behaved in each intervention 

and their progressions in the ICC 

competences. 

Knowledge about stereotypes a person has 

about other cultures:  

 

Knowledge about social interaction:  

Project-based learning methodology: 

Table 4. Intercultural communicative competence semi-structured field journal. Source: Own elaboration. 
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4. Chapter four: Analysis and discussion of results 

 

In the prior chapter it was observed how the entire methodological process was carried 

out during the prior investigation. There, the instruments used and the objectives that were going 

to be met during the implementation were included. Subsequently, in this chapter it is discussed 

about the instruments implemented throughout the research, the results that were finally obtained 

according to them, and whether or not the objectives set at the beginning of this document were 

met and have answered the research question on the incidence of project-based learning towards 

intercultural communicative competence in English language teaching with fifth grade students 

of Corazón del Valle school in San Antonio, Tuluá within 2019. 

4.1. Diagnostic test analysis and results: Evaluation of the Intercultural Communicative 

Competence (ICC) 

The first instrument used was the questionnaire called “Evaluación de la competencia 

comunicativa intercultural (ICC)”, which was composed by eleven (11) questions. This 

instrument was adapted using an investigation performed by Telecollaboration for Intercultural 

Language Acquisition (TILA, 2013-2015) supported by the European Commission. The 

questions were translated into Spanish in order to make it understandable for the students. The 

main purpose of that questionnaire was to determine the level of intercultural communicative 

competence among the students of the aforementioned school. 

Each question consisted of a statement related to some of the aspects from the ICC model 

proposed by Byram. Such competences were: knowledge (savoirs), skills of interpreting and 

relating (savoir comprendre), attitudes (savoir être), skills of discovery and interaction (savoir 
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apprendre/faire), and critical cultural awareness (savoir s'engager). Each aspect evaluated the 

student’s abilities and comprehension in terms of knowledge about how other people see oneself; 

interpreting documents/events from another culture; willingness to relativise one's own values, 

beliefs, behaviors; the ability to acquire new knowledge of a culture; and the ability to evaluate 

critically on basis of explicit criteria, perspectives, practices, products in one’s own culture / 

other cultures; among others.  

The first question pretended to collect the range of ages of the population, and that is why 

it is not included in this chapter (see appendix 1). 

The second statement of the questionnaire declared the following: “I often look for 

contact with other people to learn as much as possible about their culture.”. With such 

statement it was intended to determine the students’ ability to acquire new knowledge of a 

culture, since this would let them to get closer to new cultures, both local, regional and 

international, and their way of understanding the world would be wider. 

 

Figure 6. Evaluation of the ICC, statement number 2: “I often look for contact with other people to learn the as 

much as possible about their culture.” Source: Own elaboration. 
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As it can be seen in figure 6, at least 52% of the students demonstrated that they are 

willing to acquire knowledge from another culture, which will help them to achieve what is 

sought with the research question, in terms of the intercultural communicative competence in 

their process of learning English.  

Nevertheless, 44% of the students indicated they were not willing to accept this, since 

some of them were used to be surrounded by people they already know, as well as they 

expressed some concerns when getting to know someone new. This represented a challenge for 

the researcher to make these students to raise awareness towards the importance of accepting 

interculturality as one way to expand their knowledge about the world and/or learning English. 

 

Figure 7. Evaluation of the ICC, statement number 3: “When other people do not feel comfortable in my presence, I 

notice it.” Source: Own elaboration. 

 

The third statement was “When other people do not feel comfortable in my presence, I 

notice it.” In this case, it was intended to evaluate the students’ knowledge about social 
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interaction and ability to see how his/her own values, beliefs, and behaviors might look from the 

perspective of an outsider.  

Through this part of the questionnaire and after the analysis of the results obtained, it was 

possible to find some pedagogical strategies in order to promote social interaction and cultural 

awareness among the students, since they demonstrated that, most of the time, they were not 

conscious of such situations and this was affecting their communication processes among people 

that belongs to other culture. 

As it can be recognized in figure 7, the results demonstrated that almost half of the 

population notice when they interact with other people and are rejected or simply do not fit 

among them. On the other hand, 40% of the students answered they usually do not notice such 

situations which can be an opportunity to develop activities that promote self-knowledge in 

relation to one’s position in front of others. 

The fourth statement was “It is difficult to me to adapt to people from diverse origins”. 

Regarding this aspect of the questionnaire it was sought to evaluate the students’ ability to 

operate knowledge, attitudes, skills in real-time communication and interaction, since it is clear 

the fact that, the possibility to adapt oneself to people from different origins would lead to 

strengthen such intercultural feature. 

As it can be analyzed in the graphic from figure 8, the students from fifth grade felt 

comfortable when interacting with people that come from different regions around the globe, 

since only 28% agreed or totally agreed with the aforesaid statement, and 48% are strongly in 

disagreement with it. This was interpreted as a way to comply with the research objectives and 

the correct development of the project assignment, since the children indicated they did not have 
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problems to adapt their interactions with outsiders, for example, someone who comes from 

another region or country. 

 

Figure 1. Evaluation of the ICC, statement number 4: “It is difficult to me to adapt to people from diverse origins.” 

Source: Own elaboration. 

 

The fifth statement says “When I am a new comer in a group of people from a different 

country/region, I try to discover the costumes of such group by observing their behavior”. For 

this statement the intention was to analyze the student’s ability to evaluate critically on a basis of 

explicit criteria, perspectives, practices, and products in one’s own/other cultures. 
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Figure 9. Evaluation of the ICC, statement number 5: “When I am a new comer in a group of people from a 

different country/region, I try to discover the costumes of such group by observing their behavior.” Source: Own 

elaboration. 

 

It must be indicated that, the content of this declaration implicated a great confusion 

among the students and it was necessary to deeply explain it to them before they came onto an 

answer. 

Once it was examined the results from graphic in figure 9, and after ensuring a complete 

understanding of what was proposed in this declaration, a vast majority of the students (72%) 

indicated their willingness to discover the cultural traits that exist among the group of people that 

is welcoming them. Such willingness was also an excellent starting point to develop the 

intercultural communicative competence activities in order to accomplish what was proposed in 

the third objective: To describe the use of project-based learning regarding intercultural 

communicative competence in English language teaching. This implied that the students were 

enthusiastic to acquire new knowledge about other cultures and their way of living without 



69 
 

 

leaving the classroom, by means of the project they were working on, since they were having an 

approach to those cultures by their own researches and putting them into practice in the class. 

In the next statement, the students were supposed to cope with the statement “When a 

conversation with people from different countries fails, I reflect on why this might have 

happened”. This declaration is related to the aspect of the ICC that deals with the knowledge 

about self-interaction and interaction with others. 

  

 

Figure 10. Evaluation of the ICC, statement number 6: “When a conversation with people from different countries 

fails, I reflect on why this might have happened.” Source: Own elaboration. 

 

It can be appreciated by the results obtained in figure 10 that, over half the population is 

able to reflect on the different aspects that led to the failure in a conversation sustained among 

people with different origins. Such characteristic, as well as the opposite results, which indicated 

that 36% of the students could not cope with such situation, established another basis on which 
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intercultural communicative competence could be developed through the use of Project-based 

Learning methodology.  

In the seventh statement, which was “When conversation partners use gestures and 

expressions that are unknown to me, I ignore them” the students were evaluated respecting their 

ability to operate knowledge, attitudes, skills in real-time communication and interaction. Once 

again, it must be indicated that this declaration established a great deal to the students for it was 

confusing for them. In this case, the role of the investigator was really important in order to 

allow the students a full comprehension of this statement. 

 

Figure 11. Evaluation of the ICC, statement number 7: “When conversation partners use gestures and expressions 

that are unknown to me, I ignore them.” Source: Own elaboration. 

 

Now, respecting the results from figure 11, only the 32% of the students indicated that 

they do not ignore the gestures and expressions that are unknown to them during a conversation 

with their partners, since they recognize they are an important part of the message that is being 
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conveyed. This situation should be derived to a different percentage through the use of PBL 

methodology. 

The eighth declaration indicated that “When I speak with other people, I am always 

aware of their body language”, for which the students demonstrated once again their ability to 

operate knowledge, attitudes, skills in real-time communication and interaction. 

 

Figure 12. Evaluation of the ICC, statement number 8: “When I speak with other people, I am always aware of their 

body language.” Source: Own elaboration. 

 

In this case, it could be perceived in figure 12 that 60% of the population agreed with the 

statement, recognizing the importance of all the scheme that comprehends a full communication 

system, which implies including body language as part of the message that is transmitted. 

 For the other 36%, it was important to determine a specific strategy that fosters the 

understanding of the paralinguistic elements, such as body language, as a very important aspect 

of their process of learning English. 
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In the ninth statement, “In conversations with foreign language speakers, I avoid to use 

ambiguous or unclear words”, which is mediated by the knowledge about self-interaction and 

interaction with others, it was found that 48% of the population decided to explore the language 

in its general extent in order to recognize the ambiguity or lack of clarity of the words that 

compose it, and avoid the use of words or phrases that could lead to those misunderstandings. 

  

 

Figure 13. Evaluation of the ICC, statement number 9: “In conversations with foreign language speakers, I avoid to 

use ambiguous or unclear words.” Source: Own elaboration. 

 

Only 16% of the students indicated they did not care about using ambiguous or unclear 

words in a conversation. Therefore, it was necessary to develop different PBL activities such as 

the one denominated “Using adjectives to promote peace” in which they had to look for some 

words that were uncertain for them, all of these related to peace processes around the world.  

It must be noticed that, once again, it was required to give a full explanation about this 

item in order to ensure objective, clear answers from the students, and it can be noticed the field 
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journal number 1, that such issue was successfully managed. There was stated the following: 

“…Additionally, it was required to give a full explanation about the initial test for the ICC 

assessment in order to ensure they provide objective and clear answers.” (See appendix 22) 

Now, for the tenth declaration “I feel comfortable when I encounter the different customs 

of people from other cultures” it could be seen in figure 14 that over 52% of the students 

reflected an agreement to that statement since, among them, there were some kids that came 

from other regions and even one student was from another country, which in this case was a 

Venezuelan boy. Therefore, they have learnt about some different cultural practices and they felt 

comfortable with it. 

 

 

Figure 14. Evaluation of the ICC, statement number 10: “I feel comfortable when I encounter the different customs 

of people from other cultures.” Source: Own elaboration. 

 

Moreover, there was a 20% of the students which were in almost absolute disagreement 

with the declaration, as they indicated they preferred to stay away from those different cultural 

practices and continue with the ones they already knew. Thus, it was necessary to establish a 
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closer follow-up with these students to help them integrate to the activities of the project and to 

acquire awareness about the goodness other cultures can provide to their own learning process. 

For the last statement, “I think it is normal to communicate with people from different 

cultures, for example, to deal with misunderstandings, a different sense of humor, etc.” and 

according to the registered answers in figure 15, the students indicated their willingness to 

relativize one's own values, beliefs, and behaviors. 

 

Figure 15. Evaluation of the ICC, statement number 11: “I think it is normal to communicate with people from 

different cultures, for example, to deal with misunderstandings, a different sense of humor, etc.” Source: Own 

elaboration. 

 

For this final aspect of the questionnaire it was determined that 60% of the students found 

it easy to cope with such a difficult feature of a language as it is the sense of humor and to deal 

with misunderstandings while trying to communicate an idea or thought. This represented again 

an excellent environment on which PBL could be implemented. 
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In turn, when analyzing the results, it was observed that, in general, the students did not 

have much intrinsic knowledge of this competence and the different aspects that compose it. 

However, they managed to understand part of what it was and the implications of achieving such 

competence, such as the knowledge, motivation and skills needed to interact effectively and 

appropriately with members of different cultures (Wiseman, 2002, p. 208), both in learning 

English and developing a healthy coexistence in the classroom and in society, which was 

evidenced in the knowledge (saviors), critical cultural awareness (savoir s'engager), skills of 

discovery and interaction (savoir apprendre/faire), among other elements from the ICC model 

(Byram, M., 2009) utilized in the questionnaire. 

4.2. Analysis and results: Intercultural Communicative Competence – Evaluation and 

assessment rubric 

The second instrument used was the “Intercultural Communicative Competence – 

Observation and Assessment Rubric” which was implemented to reach the second objective, 

which was “to develop the project-based learning assignment”. 

After the analysis of the results obtained in the ICC questionnaire, and before beginning 

with the PBL assignment, there were chosen five students randomly to apply the intercultural 

communicative competence observation and assessment rubric, with the purpose of 

understanding and establishing an initial exploration of the students’ skills in such competence 

and then to compare those results among them at the end in a final stage. 

As it has been explained in the methodological framework, the ICC Rubric consisted of 

some essential elements from the Byram’s model of ICC which were managed by the researcher, 
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all of this depending on the observation of the selected students. The results of these rubrics (the 

first and the last implementations) can be seen in the following graphics. 

It must be indicated in advance that the results of the implementation of the ICC rubric in 

the first intervention were the following ones. 

For the first segment of the rubric, called “Knowledge (savoirs)”, it was obtained a 

tendency that derived from the low level to the medium one of the ICC (see figure 16). This 

demonstrated that the student’s level of the ICC, especially in the knowledge aspect, was very 

low at the time of beginning with the research. Thus, once again it was supported the need for the 

implementation of the aforementioned competence. 

 

 

Figure 16. ICC Rubric – First Implementation. Aspect evaluated: Knowledge (savoirs). Source: Own elaboration. 
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For the second segment, named as “Skills of interpreting and relating (savoir 

comprendre)”, the level of ICC was definitely low (see figure 17). This indicated that the 

students were not used to read or to be immersed in events from other cultures, nor they did not 

relate oral and written texts in order to give an interpretation on regards of the new information 

they could be learning. Therefore, it was necessary to orientate them towards those facts in order 

to improve and strengthen their ICC skills.  

 

 

 

Figure 17. ICC Rubric – First Implementation. Aspect evaluated: Skills of interpreting and relating (savoir 

comprendre). Source: Own elaboration. 

 

For the third segment, denominated “Attitudes (savoir être)”, there was a disposition 

towards the highest levels of the ICC (see figure 18). At the beginning of the research, and as the 

graphics shows, some of the students to which this rubric was applied were not willing to 

integrate to the project and the activities that were proposed, since their attitudes towards the 
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English class and their classmates was about intolerance, disrespect and laziness. To solve that 

issue, it was necessary to show those students how their attitudes would not be appropriate for 

them during their lives, and how that could affect their interactions with other people, generating 

an environment of scorn among other people. After that, the students joined to the rest of their 

classmates to try to make a change for themselves and learn from others. 

 

 

Figure 18. ICC Rubric – First Implementation. Aspect evaluated: Attitudes (savoir être). Source: Own elaboration. 

 

For the fourth segment, which was called “Skills of discovery and interaction (savoir 

apprendre/faire)”, the trend was for the lowest levels of the ICC (see figure 19). As it can be 

seen in the graphic, the students’ level of ICC regarding the skills of discovery and interaction 

were situated among the low and medium levels. This demonstrated the necessity of the students 

to acquire the required abilities and tools to achieve interculturality, since such competence 
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would allow them to be conscious of the world that surrounds them communicate effectively 

with other people that belongs to any other culture. 

 

 

Figure 19. ICC Rubric – First Implementation. Aspect evaluated: Skills of discovery and interaction (savoir 

apprendre/faire). Source: Own elaboration. 

 

And, for the last segment of this first intervention, denominated “Critical cultural 

awareness (savoir s'engager)”, it was also a tendency to low levels of the ICC (see figure 20). 

On regards to this final aspect, it was evidenced that, at the first stage of the research, the 

evaluated students did not have a perception of what critical cultural awareness was and the 

importance of it. For that reason, the students had to go through a process of adaptation and 

learning the importance of being critical, since it would allow them to evaluate different 

situations that could arise at the moment they interact with people from other regions or 
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countries, taking into account the cultural differences to overcome and be interculturally 

competent. 

 

 

Figure 20. ICC Rubric – First Implementation. Aspect evaluated: Critical cultural awareness (savoir s’engager). 

Source: Own elaboration. 

 

Concerning the final intervention, it is important to highlight that, after the 

implementation of the whole research project and the presentation the students made in front of 

the school and the local community, the ICC rubric was implemented once again, to compare 

how they progressed in their intercultural communicative competence skills and if the improved 

or not in each of its elements. As it can be seen there was definitely a progress in each one of the 

aspects of the different rubrics, all of this represented in a migration of the results from the lower 

or mid-levels to the highest ones (see figures 21 to 25). 

It could be observed in figure 21 how students, at the final implementation of the 

research, improved in each of the aspects that compose it, reaching the middle and higher levels. 
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With these results it is confirmed the relevance of developing Intercultural Communicative 

Competence in the classroom with fifth grade students. 

 

Figure 21. ICC Rubric – Last Implementation. Aspect evaluated: Knowledge (savoir). Source: Own elaboration. 

 

Regarding figure 22, it could be concluded that the five evaluated students improved their 

abilities at the moment of interpreting and relating documents, events and oral and written texts, 

since during the project development they had to work with different elements that allowed them 

to learn and deduce information about other culture, such as their language, their cultural 

practices, among others. 

 

Figure 22. ICC Rubric – Last Implementation. Aspect evaluated: Skills of interpreting and relating (savoir 

comprendre). Source: Own elaboration. 
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Next, in figure 23 it can be analyzed that students developed different and positive 

attitudes as part of the process in which they were immersed during the progress of the 

aforementioned project. Only two (2) students remained in the same level, but the other three (3) 

were able to improve their willingness concerning new or different cultures they already know. 

Then, in this phase, the instrument used was coherent to the expected results in order to 

accomplish the research objectives that were set in chapter one, and the elements from the 

Byram’s model of Intercultural Communicative Competence were being reached. 

 

 

Figure 23. ICC Rubric – Last Implementation. Aspect evaluated: Attitudes (savoir être). Source: Own elaboration. 

 

In figure 24, it could be witnessed that the evaluated students reached better scores in 

middle and high levels for the skills of discovery and interaction aspect. They demonstrated their 

ability to acquire new knowledge of a culture and their cultural practices, as they presented the 
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final product of the project in front of the community, teachers and the other students from the 

Corazón del Valle school. 

 

 

Figure 24. ICC Rubric – Last Implementation. Aspect evaluated: Skills of discovery and interaction (savoir 

apprendre/faire). Source: Own elaboration. 

 

For figure 25, it was possible to determine that most of the students who participated 

during the implementation of the Intercultural Communicative Competence observation and 

assessment rubric, improved in the aspect of critical cultural awareness, since as it was 

established in this item, the students showed ability to evaluate critically on basis of explicit 

criteria, perspectives, practices, products in one’s own culture / other cultures. And it was 

reflected on their final presentation and in their social interaction in class, using English to 

communicate their ideas, thoughts and feelings. 
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Figure 25. ICC Rubric – Last Implementation. Aspect evaluated: Critical cultural awareness (savoir s’engager). 

Source: Own elaboration. 

 

When analyzing the initial and final results obtained by the above-mentioned students, it 

was possible to verify that most of the students improved in almost all the elements present in the 

aforesaid instrument. The results were compared among each student and between them, and the 

majority of them demonstrated an enhancement in the awareness of the importance of each 

element from the intercultural communicative competence and a progression in their English 

communicative skills when interacting with their peers, inside the classroom, and with others, 

outside of it. Therefore, it could be proven that, through PBL, projects can be done towards the 

intercultural communicative competence and some of its elements, this in order to teach English 

in a student-centered and more engaging way, so the student himself/herself be aware of his/her 

own process of learning and the differences that are part of each foreign and local cultures. 
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In this case, it was inferred that the progress of the students in each intervention grew 

progressively, since they improved in their intercultural communicative competence skills, as 

well as in their English communicative abilities; they were conscious of the cultural differences 

around the world and even the ones that are present on their own context, such as their 

neighborhood, their classmates, among others. That can be witnessed, for example, in figure 24, 

in which the students demonstrated an advance towards the third, fourth and fifth level of the 

ICC. 

4.3. Intercultural Communicative Competence semi-structured field journal: Category 

analysis and final results 

For the next instrument, a semi-structured field journal (see appendix 22) was used. It 

granted to register the processes performed on the students pursuing the accomplishment of the 

different established objectives. This semi-structured field journal was designed taking into 

account the following proposed strategies: To use the field journal model from the UCEVA’s 

pedagogical practice, and to include some elements from the ICC model proposed by Byram.  

These elements aid to observe, analyze and register the different circumstances that 

merged during the different sessions, as well as to reflect about the outcomes, the positive and 

negative results during the aforementioned interventions. There were registered a total of six (6) 

field journals each one corresponding to the different interventions performed on the students of 

the Corazón del Valle school in San Antonio. 

Moreover, as Wurdinger et al. (2007) said, the freedom and challenge that students 

experience as a result of solving the problems that arise in designing and building their projects 

result in high levels of student engagement, and this was observed during the different stages of 
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the project. Similarly, they recognized the importance of improving their social and 

communicative skills, both to strengthen and expand their knowledge of English, and to express 

their ideas, opinions and feelings to others in an assertive way. 

During each intervention, most of the students themselves were willing to learn what was 

necessary for them to be able to carry out a good performance and, in turn, to improve in the 

intercultural communicative competence. An evidence of such advance can be seen in the 

appendix 27, in which it was registered the following: “It is continuously confirmed that, through 

the use of PBL methodology in the English class, and working on the intercultural 

communicative competence, students’ progress have been higher than when the learning 

strategies are just focused on grammar through traditional practices.”. The aforementioned will 

be explained in the following paragraphs, taking into account each one of the categories from the 

Byram model of ICC, which are: knowledge, skills of interpreting and relating, attitudes, and 

critical cultural awareness. Each one of them naturally appeared in these field journals. 

Respecting knowledge, the first category, it must be indicated that in the field journal 

number 3, corresponding to the third session (see appendix 24), and specifically in the 

subcategory denominated “knowledge about stereotypes a person has about other cultures”, it 

was registered the following: “Students are increasingly showing more knowledge and being 

more aware of the stereotypes that exist around other cultures, both internal and external. This 

has led to the use of language being moderately more precise to avoid clashes with people from 

another culture and that this generates misunderstandings. The overall rating in this case is 4 out 

of 5, which is that the student usually demonstrates knowledge about stereotypes a person has 

about other cultures.” This can also be confirmed in the results obtained while applying the ICC 
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rubric for the aforementioned category during the sixth session (see figure 23), on which the 

obtained results ranged from 3 to 5. 

For the second category, denominated skills of interpreting and relating, and specifically 

the subcategory “interprets documents/events from another culture”, in the field journal number 

4 (see appendix 25), corresponding to the fourth intervention it was registered the following: “As 

the students were consulting, reading and watching videos about other countries, cultures, and 

people around the world, including Colombia, their ability to interpret and understand those 

different contexts and some similarities each culture has, they were able to identify and connect 

them to the project and to their understanding of the world. That lead them to accomplish a 

general score of 4 out of 5, which means the student usually interprets documents/events from 

another culture.” The confirmation of such register can be observed in figure 22, in which three 

of the students reached level 3 and one reached level 4. 

The next category corresponds to attitudes, subcategory “willingness to not assuming 

own beliefs, values, behaviors are the only possible and correct ones” present in the field journal 

number 5 (see appendix 26). In such journal, the register indicates: “Almost all students showed 

a big progress in this aspect, despite some of them were still criticizing what was proposed and 

the objectives that were sought to be reached. Even though, it was possible to encourage these 

students by demonstrating to them that, at the end of the project, they would be able to have 

better communication in both Spanish and English with people that speak this languages, and 

that their way of understand the world would be even wider and enhanced, as they were learning 

from other cultures and other cultures will learn from them. Thus, the general score is 4 out of 5, 

in which the student usually shows willingness to not assuming own beliefs, values, behaviors 
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are the only possible and correct ones.” In figure 24 it can be seen the corresponding progression 

towards levels 3, 4 and 5 obtained by the students. 

The fourth category, denominated critical cultural awareness was evaluated in the field 

journal taking into account the subcategory called “ability to evaluate critically on basis of 

explicit criteria, perspectives, practices, products in one’s own culture / other cultures” which 

was registered in the sixth field journal (see appendix 27). As it can be seen in the 

aforementioned instrument, it is specified the following: “For this last intervention, students 

demonstrated they were able to evaluate critically in their own and other cultures and improved 

in the other aspects such as knowledge, attitudes, and skills for the intercultural communicative 

competence, which in turn let them have a wider understanding of their learning process and be 

aware of the different steps that are necessary to communicate effectively with other people that 

come from other regions and cultures. For this aspect, students reached a score of 4 out of 5, 

which means they usually show ability to evaluate critically on basis of explicit criteria, 

perspectives, practices, products in one’s own culture / other cultures.” As it can be evidenced, 

three of the students reached level 3 and one reached level 4 respecting the ICC rubric. 

Carrying out with the analysis of the effectiveness of the semi-structured field journal, it 

must be indicated that these interventions and the activities that were structured for the students, 

which were the results of what they themselves proposed at the beginning of the project 

planning, allowed them to become aware of the importance of this competence in learning a 

foreign language, which in this case was English. 

One example of the aforementioned can be seen in the field journal number 4, more 

specifically in the description segment corresponding to the PBL methodology (see appendix 

25), in which it is registered the following: “This methodology is still allowing both the students 
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and the researcher to improve on the progress during the project implementation and 

development. Besides, it has been possible to encourage the group director to use this 

methodology on the different subjects in order to reach different goals for academic and 

intercultural purposes.” This is reaffirmed in the reflection segment, in which the registration 

was the following: “As long as the project advances, it is remarkable to observe how the students 

and the group director herself have been engaged to all of it. Even some members of the 

community are expectant to the final product the students will present at the end of the project’ 

execution. 

Besides, it can be said that the PBL methodology towards the ICC have been a good way 

to connect students with culture, both internal and external, so they are aware of how language is 

associated with the culture background a person has, and how to deal with it during a 

conversation with the aim of having an assertive communication with others.” In consequence, 

this permitted to generate an environment of teamwork and fellowship, which in turn was 

reflected in their manners towards the classes and their social interactions with themselves and 

with others, an element from the attitudes (savoir être) of the ICC model (Byram, M., 2009). 

Nevertheless, as it was respectively recorded in the field journal number 5, there were 

moments in which some students were looking for a way to avoid their responsibilities with the 

project, as some wanted to change the role they had initially chosen in the primary stage. For this 

reason, it was necessary to talk with these students to help them understand how important the 

role they had chosen was and why at that phase of the project there could not be made any 

changes, since everyone else would want to do the same and, consequently, the progress that had 

been achieved so far would have been lost. 
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4.4. Discussion 

In this section it is discussed about the research question respecting the incidence of the 

Project-based Learning towards the Intercultural Communicative Competence in English 

Language Teaching with fifth grade students from the Corazón del Valle – San Antonio school, 

and the objectives set in chapter 1. Following next, data triangulation is shown figure 26, in order 

to understand how the objectives were reached by means of the instruments presented in the 

prior chapters. Moreover, a comparison among the obtained results was made, with the 

aforementioned backgrounds and theoretical framework that supported the research. 

 

Figure 26. Data triangulation. Problem statement and objects of study. Source: Own elaboration. 

 

Through this figure, the triangulation can be observed, taking into consideration the 

concepts that were generated during the inquiry, with the purpose of conducting the discussion 

resulting from the relationship among them and the implementation of the PBL methodology in 
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the classroom, the assessment of the ICC and the improvement of the student’s process of 

learning English. 

As stated by Richard and Rodgers 1986, in Zhang, X. (2015), the primary function of 

language is for interaction and communication (Richard and Rodgers, 1986, p. 71). Therefore, 

concerning the ELT methodology as a main issue during the development of the current 

research, the goal of English Language Teaching should be to increase the students’ 

communicative competence skills, which would include not only linguistic competencies but 

also intercultural competence which has usually been set on trying to promote and facilitate 

communication across cultures (Zhang, X., Zhang, J., 2015). Then, students began to develop a 

tolerance for difference (Ibid) since their attitudes and their language use was addressed towards 

respect for others, for their culture, their cultural practices, among others. Otherwise, it was 

accurate to work with PBL methodology in the ELT classroom since it encourages the students 

to practice the skill that are essential as well for the intercultural competence, such as observing, 

listening, evaluating, analyzing, interpreting, relating; which are part of the basic idea of such 

methodology (Hietbrink, J, and Geitz, G., n.d.). 

Besides, it was analyzed from the above that English language teaching itself is the 

practice of not only improving learners’ linguistic competence but also intercultural 

communication competence as the teaching of English language unavoidably involves the 

teaching of the cultures from English spoken countries (Zhang, X., Zhang, J., 2015). 

Regarding the use of the PBL methodology, it was found through the use of the semi-

structured field journals that the students began to develop abilities such as critical thinking, 

teamwork, researching, effective communication, creativity, empathy, among others (Aristizabal, 

2012). Besides, students became aware of the importance of working together to find solutions to 
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real-life problems when they were interacting with each other during the project development 

(Blumenfeld et al, 2000). This progress was also registered in the ICC rubric, since some of 

those characteristics can be witnessed in the Intercultural Communicative Competence model 

(Byram, 2012). 

When implementing PBL in the classroom, it keeps affinity to what is said by Zhang, X. 

and Zhang, J., 2015, that English language teaching involves not only a set of grammar rules and 

lexical items, but also a set of social conventions governing language form and behavior within a 

communicative group; which means that ELT cultivates students’ linguistic competence, but also 

Intercultural Communication Competence. The emerging trends and pedagogies in teaching/ 

learning a foreign language do not require the merely teaching of linguistic skills like phonology, 

morphology, lexicology, and syntax, but also “...the vital component of cultural knowledge and 

awareness” (Bachman, 1990 in Liton, H., 2016). 

Moreover, PBL in intercultural groups can offer an ideal setting for developing 

Intercultural Competence (Hietbrink, J, and Geitz, G., n.d.). This was directly related to the 

development and assessment of the Intercultural Communicative Competence, being that with 

some characteristics of PBL, students referred mostly to the intercultural collaborative aspect and 

the importance of intercultural communication (Ibid). They also appreciated the contextual 

aspect of problem or case-based learning. Students perceived a development in their ICC over 

the weeks, as they got used to working with culturally different others, but also as they got to 

know their peers better. Learning a language effectively requires knowing something about the 

cultural aspects of that language as far as that cross-cultural communication is concerned (Liton, 

H., 2016). Thus, while students were developing the activities from the project, they gathered 

information regarding cultural aspects proper from each country and region they investigated, 
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which contributed to the students’ development in some aspects of the ICC such as critical 

cultural awareness. 

Besides, Zhang, X., 2015, said that intercultural communication competence entails not 

only communicative competence in linguistic and pragmatic terms of the language used in the 

intercultural encounter, more importantly it demands awareness of different sets of cultural 

scripts and the ability to mediate between different cultural identities. This was also evidenced 

and registered during the progress of the research project.  

Furthermore, the issue of intercultural communication emerges as a result of economic 

globalization and mass migration of people or as a backlash to the crisis of multiculturalism 

(Liton, H., 2016), which is another key factor of the importance of teaching English towards the 

intercultural communicative competence to accomplish with what the world is demanding 

nowadays. This is also related to what Alfred and Byram 2002 said, that “...in any society which 

expects its education system to prepare people for living in an internationalized culture and 

globalized economy, and also for the interaction between people of different cultures within and 

across national boundaries, the process of tertiary socialization and the acquisition of 

intercultural competence are clearly desirable” (Alfred & Byram, 2002). Therefore, PBL 

implemented in intercultural groups seemed to offer an ideal context for developing Intercultural 

Competence (Hietbrink, J, and Geitz, G., n.d.). 

With the above it can be concluded that initially the students had a low Intercultural 

Communicative Competence level since this competence had not been consciously worked in the 

classroom, which led to the students not being aware of the use of the language and the cultural 

differences that are implicit in the process of communicating with other individuals, and in turn 

successfully learning a second language, in this case English. 
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It is possible to establish that the implementation of the Project-Based Learning 

methodology, together with the Intercultural Communicative Competence, helped students 

reduce their coexistence problems, learning to respect others and working as a team, being aware 

of their process of learning and having the teacher as a guide in its development, thus facilitating 

the learning of a second language allowing to use English more easily and effectively. 

This could be witnessed in the subsequent field journals on which it was collected 

information such as the following:  

“It is continuously confirmed that, through the use of PBL methodology in the English 

class, and working on the intercultural communicative competence, students’ progress have 

been higher than when the learning strategies are just focused on grammar through traditional 

practices. This has demonstrated that the students prefer to work on projects over fulfilling 

workshops and translating words or sentences into English. They become more aware of their 

own process of learning the language at the same time they realize their peers and even 

themselves belong to some cultures, with different cultural practices, as well as many other 

people do. Therefore, when they learn and practice the language through the project activities, 

they are conscious of those differences and how to communicate in the language 

effectively.”(Appendix 27. Intercultural Communicative Competence field journal - 6.) 
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5. Conclusions and recommendations 

 

In the previous chapter, it was argued about the analysis and final results obtained during 

the current research and the impact that each instrument had in order to achieve the objectives set 

at the beginning of this inquiry. Now, in this chapter can be found the conclusions regarding each 

of the aforementioned objectives and some recommendations for further investigations in the 

matter of Project-based Learning (PBL), Intercultural Communicative Competence (ICC), and 

English Language Teaching (ELT). 

To achieve the first objective of the investigation, which was “to identify the level of 

intercultural communicative competence”, the students were instructed to solve a questionnaire 

which contained elements of such competence. This questionnaire called “Evaluación de la 

competencia comunicativa intercultural (ICC)” was previously adapted and approved by 

academic peers, who corroborated that it was contextualized with the needs of the research, that 

it fulfilled the elements of the intercultural communicative competence proposed in the ICC 

model by Byram, as seen in chapter 3 for the methodological framework, and finally that it was 

comprehensible for the students, so that they did not present major difficulties when solving it. 

At that point, some learners expressed concerns about what was asked there, so it was 

necessary to provide support in giving deeper explanations in what they were asked and what 

were the expected answers, such can be evidenced in the appendixes 1 to 11. At the end, all the 

students could answer this questionnaire, allowing them to identify the level of the ICC they 

were at the time of initiating the investigation and to continue with the research process.  
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In addition, this first instrument allowed the students to understand the project that would 

be carried out during the following weeks, of which they would be actively participating and to 

recognize what was the purpose of all it, complying with the PBL methodology and allowing the 

development of the ICC. 

In planning and observing progress and class situations, and to reach the second objective 

“to develop the project-based learning assignment”, students showed interest in being part of the 

project, openly expressing interest in being recognized as important members of their own 

learning process, as Blumenfeld et al. (1991) and Thomas (2000) said that PBL is a teaching–

learning approach that guides students to learn the concepts of selected disciplines while using 

inquiry skills to develop research or design products. This could be seen in the semi-structured 

field journals, an instrument that allowed to keep a more detailed and specific record of the 

students' progress in the intercultural communicative competence and the PBL methodology 

integration, so it was not only the follow-up of the activities related to the project, but also, week 

after week, a verification was made to see how the group in general was making progress in 

regards to some of the elements that make up this competence according to the Byram’s model. 

Now, respecting the final objective, which was “to describe the use of project-based 

learning regarding intercultural communicative competence in English language teaching” an 

initial and final rubric of observation and assessment was implemented. Such instrument was 

also created, verified and approved by the respective academic peers, using some key elements 

from the Byram’s model of intercultural communicative competence as a reference on how the 

students improved or not in their different skills to assess this competence. 
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This rubric was implemented in two stages, at the beginning, after the accomplishment of 

the first objective, and at the end of the project’s final product. When employing the 

aforementioned instrument, it was established to choose five (5) students randomly, three boys 

(3) and two (2) girls (identified in the rubric with a letter from ‘a’ to ‘e’ in order to keep safe 

their identities), to check their initial state in their intercultural communicative competence skills, 

such as knowledge (savoirs), skills of interpreting and relating (savoir comprendre), attitudes 

(savoir être), skills of discovery and interaction (savoir apprendre/faire), among others; and to 

apply the instrument to the same five students. Thus, to check these students’ progress in each of 

the ICC elements and to analyze and describe what was the incidence of the PBL methodology 

towards the intercultural communicative competence in the English Language Teaching by 

means of the ICC semi-structured field journal. 

Due to the fact that, it was not possible to determine among the prior studies in chapter 2, 

one element that could provide enough background to the results, it was necessary to turn to 

another reference that could provide the required information regarding the present research. 

Such background was found in the research project denominated “Project-Based Learning To 

Develop Oral Production In English As A Foreign Language”, on which it was determined that, 

“based on these and many more answers, it was possible to show that PBL methodology, 

generates a high level of constancy and social interaction. Also, PBL methodology promotes 

communication, a fundamental aspect in projects’ development and this in turn, allowed students 

to express their opinion in public in a more open and confident way.” (Gonzales, D., et al., 2017) 

It could be also affirmed, from the theoretical backgrounds, the results obtained during 

the course of this research and through the evidence collected with each of the instruments 

mentioned in chapter 4, that the methodology of Project-based Learning had a real impact and, in 
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this case, a positive one in the development of Intercultural Communicative Competence in 

teaching English with fifth grade students.  

For that reason, the research question that was: “What is the incidence of project-based 

learning towards intercultural communicative competence in English language teaching with 

fifth-grade students at Corazón del Valle School (San Antonio) in Tuluá within 2019? could be 

answered. Because of the PBL methodology towards the ICC, students improved not only in the 

linguistic aspect of the language, but also, thanks to the elements of the Intercultural 

Communicative Competence, they became aware of aspects of their interactions with others 

when expressing ideas, thoughts, and feelings to others, managing to be more assertive and 

significantly reducing conflicts both inside and outside the classroom, and exposing this same 

facts to the community to which they belong. 

Finally, it is recommended to continue researching on the topics of Project-based 

Learning methodology and the Intercultural Communicative Competence, since there are still 

very few studies at the local and national level that could allow a better understanding on how 

the use of the PBL and the ICC grant the students to be aware of the differences and similarities 

between other cultures, internal and/or external, and can learn widely English as a foreign 

language. 
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7. Appendixes 

 

7.1. To identify the level of the intercultural communicative competence. 

 

 

Appendix 1. Evaluation of the ICC, question number 1: “How old are you?” 

 

 

Appendix 2. Evaluation of the ICC, statement number 2: “I often look for contact with other people to learn the as 

much as possible about their culture.” 
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Appendix 3. Evaluation of the ICC, statement number 3: “When other people do not feel comfortable in my 

presence, I notice it.” 

 

 

Appendix 4. Evaluation of the ICC, statement number 4: “It is difficult to me to adapt to people from diverse 

origins.” 
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Appendix 5. Evaluation of the ICC, statement number 5: “When I am a new comer in a group of people from a 

different country/region, I try to discover the costumes of such group by observing their behavior.” 

 

 

Appendix 6. Evaluation of the ICC, statement number 6: “When a conversation with people from different countries 

fails, I reflect on why this might have happened.” 
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Appendix 7. Evaluation of the ICC, statement number 7: “When conversation partners use gestures and expressions 

that are unkown to me, I ignore them.” 

 

 

Appendix 8. Evaluation of the ICC, statement number 8: “When I speak with other people, I am always aware of 

their body language.” 
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Appendix 9. Evaluation of the ICC, statement number 9: “In conversations with foreign language speakers, I avoid 

to use ambiguous or unclear words.” 

 

 

Appendix 10. Evaluation of the ICC, statement number 10: “I feel comfortable when I encounter the different 

customs of people from other cultures.” 
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Appendix 11. Evaluation of the ICC, statement number 11: “I think it is normal to communicate with people from 

different cultures, for example, to deal with misunderstandings, a different sense of humor, etc.” 

 

7.2. To develop the project-based learning assignment 

 INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION 

AND ASSESSMENT RUBRIC – FIRST INTERVENTION 

Student's 

name: 
Student A Grade: 5th Week: 1 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

never 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

The student 

usually 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 



112 
 

 

about other 

cultures 

person has 

about other 

cultures 

person has 

about other 

cultures 

about other 

cultures 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrates 

knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre

) 

1 2 3 4 5 

Interprets 

documents/e

vents from 

another 

culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/e

vents from 

another 

culture 

The student 

sometimes 

interprets 

documents/e

vents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret each 

in the light of 

the other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

The student 

hardly ever 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

The student 

sometimes 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

The student 

always shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 
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possible and 

correct ones 

the only 

possible and 

correct ones 

the only 

possible and 

correct ones 

the only 

possible and 

correct ones 

possible and 

correct ones 

Skills of 

discovery 

and 

interaction 

(savoir 

apprendre/f

aire) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of 

a culture 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

The student 

usually 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

The student 

always shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 
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culture / 

other cultures 

culture / 

other cultures 

culture / 

other cultures 

culture / 

other cultures 

culture / 

other cultures 

Appendix 12. ICC Rubric – First Implementation, student A. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FIRST INTERVENTION 

Student's 

name: 
Student B Grade: 5th Week: 1 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrates 

knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

1 2 3 4 5 
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(savoir 

comprendre) 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/e

vents from 

another 

culture 

The student 

sometimes 

interprets 

documents/e

vents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of 

a culture 

The student 

never 

demonstrates 

ability to 

acquire new 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

The student 

usually 

demonstrates 

ability to 

acquire new 

The student 

always 

demonstrates 

ability to 

acquire new 
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knowledge 

of a culture 

knowledge of 

a culture 

knowledge of 

a culture 

knowledge 

of a culture 

knowledge 

of a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

Appendix 13. ICC Rubric – First Implementation, student B. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FIRST INTERVENTION 

Student's 

name: 
Student C Grade: 5th Week: 1 

Knowledge 

(Savoirs) 
1 2 3 4 5 
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Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrate

s knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrate

s knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/ev

ents from 

another 

culture 

The student 

sometimes 

interprets 

documents/ev

ents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 
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light of the 

other 

each in the 

light of the 

other 

interpret each 

in the light of 

the other 

interpret each 

in the light of 

the other 

interpret 

each in the 

light of the 

other 

interpret each 

in the light of 

the other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of a 

culture 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 
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Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

Appendix 14. ICC Rubric – First Implementation, student C. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FIRST INTERVENTION 

Student's 

name: 
Student D Grade: 5th Week: 1 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrate

s knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 
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Knowledge 

about social 

interaction 

The student 

never 

demonstrate

s knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/ev

ents from 

another 

culture 

The student 

sometimes 

interprets 

documents/ev

ents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 
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Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of a 

culture 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

Appendix 15. ICC Rubric – First Implementation, student D. 
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INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FIRST INTERVENTION 

Student's 

name: 
Student E Grade: 5th Week: 1 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrates 

knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/e

vents from 

another 

culture 

The student 

sometimes 

interprets 

documents/e

vents from 

another 

culture 

The student 

usually 

interprets 

documents/

events from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 
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Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of a 

culture 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge 

of a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 
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Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

Appendix 16. ICC Rubric – First Implementation, student E. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FINAL INTERVENTION 

Student's 

name: 
Student A Grade: 5th Week: 6 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrate

s knowledge 

about 

stereotypes a 

person has 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 
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about other 

cultures 

person has 

about other 

cultures 

person has 

about other 

cultures 

about other 

cultures 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrate

s knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/ev

ents from 

another 

culture 

The student 

sometimes 

interprets 

documents/ev

ents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

The student 

hardly ever 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

The student 

sometimes 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 
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possible and 

correct ones 

possible and 

correct ones 

possible and 

correct ones 

are the only 

possible and 

correct ones 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of a 

culture 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 
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other 

cultures 

other 

cultures 

Appendix 17. ICC Rubric – Final Implementation, student A. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FINAL INTERVENTION 

Student's 

name: 

Student B Grade: 5th Week: 6 

Knowledge 

(Savoirs) 

1 2 3 4 5 

Knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

never 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrates 

knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

1 2 3 4 5 
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(savoir 

comprendre

) 

Interprets 

documents/e

vents from 

another 

culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/e

vents from 

another 

culture 

The student 

sometimes 

interprets 

documents/e

vents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret each 

in the light of 

the other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

Attitudes 

(savoir être) 

1 2 3 4 5 

Willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

always shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery 

and 

interaction 

(savoir 

apprendre/f

aire) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of 

a culture 

The student 

never 

demonstrates 

ability to 

acquire new 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

The student 

usually 

demonstrates 

ability to 

acquire new 

The student 

always 

demonstrates 

ability to 

acquire new 
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knowledge of 

a culture 

knowledge of 

a culture 

knowledge of 

a culture 

knowledge of 

a culture 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

always shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

Appendix 18. ICC Rubric – Final Implementation, student B. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FINAL INTERVENTION 

Student's 

name: 
Student C Grade: 5th Week: 6 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrate

s knowledge 

about self-

The student 

hardly ever 

demonstrates 

some 

knowledge 

The student 

sometimes 

demonstrates 

some 

knowledge 

The student 

usually 

demonstrate

s knowledge 

about self-

The student 

always 

demonstrates 

knowledge 

about self-
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interaction 

and 

interaction 

with others 

about self-

interaction 

and 

interaction 

with others 

about self-

interaction 

and 

interaction 

with others 

interaction 

and 

interaction 

with others 

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrate

s knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrate

s knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/ev

ents from 

another 

culture 

The student 

sometimes 

interprets 

documents/ev

ents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 
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Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of a 

culture 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 
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perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

other 

cultures 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

Appendix 19. ICC Rubric – Final Implementation, student C. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FINAL INTERVENTION 

Student's 

name: 
Student D Grade: 5th Week: 6 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

interaction 

with others 

The student 

never 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

sometimes 

demonstrates 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

usually 

demonstrate

s knowledge 

about self-

interaction 

and 

interaction 

with others 

The student 

always 

demonstrates 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrate

s knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrate

s knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 
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Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/ev

ents from 

another 

culture 

The student 

sometimes 

interprets 

documents/ev

ents from 

another 

culture 

The student 

usually 

interprets 

documents/e

vents from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

light of the 

other 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

The student 

never 

demonstrate

The student 

hardly ever 

demonstrates 

The student 

sometimes 

demonstrates 

The student 

usually 

demonstrate

The student 

always 

demonstrates 
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knowledge of a 

culture 

s ability to 

acquire new 

knowledge 

of a culture 

ability to 

acquire new 

knowledge of 

a culture 

ability to 

acquire new 

knowledge of 

a culture 

s ability to 

acquire new 

knowledge 

of a culture 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 

Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

Appendix 20. ICC Rubric – Final Implementation, student D. 

 

INTERCULTURAL COMMUNICATIVE COMPETENCE - OBSERVATION AND 

ASSESSMENT RUBRIC – FINAL INTERVENTION 

Student's 

name: 
Student E Grade: 5th Week: 6 

Knowledge 

(Savoirs) 
1 2 3 4 5 

Knowledge 

about self-

interaction and 

The student 

never 

demonstrates 

The student 

hardly ever 

demonstrates 

The student 

sometimes 

demonstrates 

The student 

usually 

demonstrate

The student 

always 

demonstrates 
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interaction 

with others 

knowledge 

about self-

interaction 

and 

interaction 

with others 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

some 

knowledge 

about self-

interaction 

and 

interaction 

with others 

s knowledge 

about self-

interaction 

and 

interaction 

with others 

knowledge 

about self-

interaction 

and 

interaction 

with others 

Knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

never 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

sometimes 

demonstrates 

some 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

The student 

usually 

demonstrate

s knowledge 

about 

stereotypes 

a person has 

about other 

cultures 

The student 

always 

demonstrates 

knowledge 

about 

stereotypes a 

person has 

about other 

cultures 

Knowledge 

about social 

interaction 

The student 

never 

demonstrates 

knowledge 

about social 

interaction 

The student 

hardly ever 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

sometimes 

demonstrates 

some 

knowledge 

about social 

interaction 

The student 

usually 

demonstrate

s some 

knowledge 

about social 

interaction 

The student 

always 

demonstrates 

knowledge 

about social 

interaction 

Skills of 

interpreting 

and relating 

(savoir 

comprendre) 

1 2 3 4 5 

Interprets 

documents/eve

nts from 

another culture 

The student 

never 

interprets 

documents/e

vents from 

another 

culture 

The student 

hardly ever 

interprets 

documents/ev

ents from 

another 

culture 

The student 

sometimes 

interprets 

documents/ev

ents from 

another 

culture 

The student 

usually 

interprets 

documents/

events from 

another 

culture 

The student 

always 

interprets 

documents/e

vents from 

another 

culture 

Relates oral 

and written 

texts to each 

other and tries 

to interpret 

each in the 

light of the 

other 

The student 

never relates 

oral and 

written texts 

to each other 

and tries to 

interpret 

each in the 

light of the 

other 

The student 

hardly ever 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

sometimes 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 

The student 

usually 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret 

each in the 

The student 

always 

relates oral 

and written 

texts to each 

other and 

tries to 

interpret each 

in the light of 

the other 
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light of the 

other 

Attitudes 

(savoir être) 
1 2 3 4 5 

Willingness to 

not assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

never shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

hardly ever 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

sometimes 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

The student 

usually 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors 

are the only 

possible and 

correct ones 

The student 

always 

shows 

willingness 

to not 

assuming 

own beliefs, 

values, 

behaviors are 

the only 

possible and 

correct ones 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/fai

re) 

1 2 3 4 5 

Ability to 

acquire new 

knowledge of a 

culture 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of a culture 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of a culture 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

a culture 

Ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

never 

demonstrates 

ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

hardly ever 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

sometimes 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

The student 

usually 

demonstrate

s ability to 

acquire new 

knowledge 

of cultural 

practices 

The student 

always 

demonstrates 

ability to 

acquire new 

knowledge of 

cultural 

practices 

Critical 

cultural 

awareness 

(savoir 

s'engager) 

1 2 3 4 5 
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Ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / other 

cultures 

The student 

never shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

hardly ever 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

sometimes 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

The student 

usually 

shows 

ability to 

evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives

, practices, 

products in 

one’s own 

culture / 

other 

cultures 

The student 

always 

shows ability 

to evaluate 

critically on 

basis of 

explicit 

criteria, 

perspectives, 

practices, 

products in 

one’s own 

culture / 

other cultures 

Appendix 21. ICC Rubric – Final Implementation, student E. 

 

7.3. To describe the use of project-based learning regarding intercultural communicative 

competence in English language teaching. 

Intercultural Communicative Competence Field Journal 

Researcher

: 

Juan Sebastián 

Salazar Mejía 
Date: 09/02/2019 – 09/03/2019 Class #: 1 

Intercultural Communicative Competence aspect to evaluate: 
Knowledge 

(saviors) 

DESCRIPTIONS REFLECTIONS 

Knowledge about self-interaction and 

interaction with others: Students had no 

clue about how to behave and interact 

among themselves and with their peers. 

Thus, their knowledge about this kind of 

interaction was observed and analyzed using 

the ICC Rubric, in which most of the 

students obtained a score of 1 out of 5 points 

in this rubric’s scale, which is that the 

student never demonstrates knowledge 

about self- interaction and interaction with 

others. 

As it was observed before the 

implementation of the present research 

work, students have many problems when 

they interact and how do they behave 

among themselves and with their peers.  

 

Moreover, it is expected that this situation 

could change while the different activities 

and strategies through the project-based 

learning methodology are implemented, so 

the students can be aware of this very 

important aspects for the intercultural 
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Knowledge about stereotypes a person 

has about other cultures: Students did not 

recognized or identified stereotype a person 

could have about other culture, even when 

some of them are part of different internal 

and external cultures, such as from Valle del 

Cauca, the Caribe, Antioquia, and one who 

is from Venezuela. For this reason, students 

reached a score of 2 out of 5 in the ICC 

Rubric, which in this case is that the student 

hardly ever demonstrates some knowledge 

about stereotypes a person has about other 

cultures. 

communicative competence in the learning 

of a foreign language, in this case English, 

and for a well development during their 

different teaching-learning processes and 

their own life. 

 

Adittionally, it was required to give a full 

explanation about the initial test for the 

ICC assessment in order to ensure they 

provide objective and clear answers. 

 

It is important to continue with the process 

and to remark to the students about the 

relevance of learning English and to 

achieve interculturality, which in turn will 

mean their interactions with people that 

speak this language, that come from 

different parts of the world, are going to be 

satisfactory, because they will be aware of 

the cultural differences; thus, the 

communication will be more effective. 

Knowledge about social interaction: Some 

students were able to interact in society as 

they made groups to develop some activities 

during the class. In this case, the general 

score for this aspect was 3 out of 5, which 

means that the student sometimes 

demonstrates some knowledge about social 

interaction. 

Project-based learning methodology: The 

students are used to work in teams, and they 

know how to develop projects in the school 

as their previous teachers have involved 

them into it. Nevertheless, they still are 

reluctant to work in this way since some 

students are lazy, annoying or disturbing the 

class and themselves with this attitudes. 

Therefore, it is necessary to give a closer 

follow-up to this students in order to help 

them to be aware of those kind of behaviors 

and let them learn it is not the correct way to 

conduct in class. 

Appendix 22. Intercultural Communicative Competence field journal - 1. 
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Intercultural Communicative Competence Field Journal 

Researcher: 
Juan Sebastián 

Salazar Mejía 
Date: 09/02/2019 – 09/03/2019 Class #: 2 

Intercultural Communicative Competence aspect to evaluate: 
Knowledge 

(saviors) 

DESCRIPTIONS REFLECTIONS 

Knowledge about self-interaction and 

interaction with others: During this 

interventions, students showed up a better 

understanding about this skill, as they were 

more willing to follow the instructions given 

by the researcher and making their best to 

achieve the day’s objective, which in this 

case was to create and establish the project 

in which they were going to be working 

during the next four (4) weeks. There were 

some inconveniences regarding some 

students attitudes towards the class and the 

project, but these were well focused again, 

into what the students were learning. This 

time the general score on the skill was 3 out 

of 5, that is to say that the student 

sometimes demonstrates some knowledge 

about self-interaction and interaction with 

others. 

It was very satisfactory to observe how 

involving the students into something so 

important, such a project, in which they 

learn in a different way, encourages them 

to keep up to what is intended to 

accomplish.  

 

In this occasion, it was possible to analyze 

and conclude that most of the students are 

making some progress on the assessment 

of the skills that are necessary for the 

intercultural communicative competence, 

as well as their interactions are getting 

better and the internal conflicts seem to be 

reduced. 

Knowledge about stereotypes a person 

has about other cultures: For this, students 

were consulting on the internet and 

discussing in class about some stereotypes 

that are common when communicating or 

meeting someone who belongs to an internal 

or external culture, for example, people who 

come from other cities or regions in 

Colombia, such as Bogotá, Tolima, 

Cartagena, and some others from outside the 

country, like people from Venezuela, Peru, 

or Mexico. All of them have something in 

common, they all speak Spanish, but there 

are some stereotypes people have about 

others regarding were they come from, 

which in some cases leads to problems in 

their communication. Students learnt from 

this and were aware of some of these 

stereotypes (accent, words or phrases 
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meaning, among others). Then, their general 

score was 4 out of 5, which means that the 

student usually demonstrates knowledge 

about stereotypes a person has about other 

cultures. 

Knowledge about social interaction: Their 

social interactions were better this time, 

students were willing to share ideas among 

their peers and to learn more about what the 

other knows concerning other cultures. 

Despite some special cases with some 

students who misbehaved in class, the 

students did a good job this time. Thus, the 

general score for this skill was 4 out of 5, 

meaning that the student usually 

demonstrates some knowledge about social 

interaction. 

Project-based learning methodology: The 

progress seems favorable as the students 

were willing to work with their groups, to 

learn more about the project’s topic and to 

achieve the main objective, that is to be 

interculturally competent and to learn 

English in a different and interesting way. 

Appendix 23. Intercultural Communicative Competence field journal - 2. 
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Intercultural Communicative Competence Field Journal 

Researcher: 
Juan Sebastián 

Salazar Mejía 
Date: 09/10/2019 – 09/11/2019 Class #: 3 

Intercultural Communicative Competence aspect to evaluate: 
Knowledge 

(saviors) 

DESCRIPTIONS REFLECTIONS 

Knowledge about self-interaction and 

interaction with others: On this days, 

students behaved in certain way as expected, 

unless for some interruptions and issues 

with two students that demonstrated, by 

their interactions with their peers and with 

the teacher himself that they were not 

willing to participate in the class and with 

the proposed activities; still, after a short 

talk with them, they got engaged again with 

all the classmates and their interactions were 

better. Taking all this into account, the 

general score this time is 3 out of 5, which 

means that the student sometimes 

demonstrates some knowledge about self-

interaction and interaction with others. 

Despite some moments in which students 

were reluctant to accomplish the objectives 

set by the researcher, it was possible to re-

focus students’ attention on the tasks they 

had to do, and they successfully completed 

them without any problem.  

 

As for their language and ICC skills, the 

majority of them seemed to be 

progressing, and even they try to be aware 

of how they use the language to express 

ideas, thoughts and feelings in a more 

assertive way. 

 

 

Knowledge about stereotypes a person 

has about other cultures: Students are 

increasingly showing more knowledge and 

being more aware of the stereotypes that 

exist around other cultures, both internal and 

external. This has led to the use of language 

being moderately more precise to avoid 

clashes with people from another culture 

and that this generates misunderstandings. 

The overall rating in this case is 4 out of 5, 

which is that the student usually 

demonstrates knowledge about stereotypes a 

person has about other cultures. 

Knowledge about social interaction: 

Relationships between students have 

changed and improved considerably, every 

moment there seems to be a better rapport 

between them, they have demonstrated more 

companionship and willingness to help each 

other, which in turn has allowed progress 

during the development of project to be 

noticeably faster and accurate. The general 

score is 4 out of 5, that is to say that the 
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student usually demonstrates some 

knowledge about social interaction. 

Project-based learning methodology: 

Students are motivated to work with their 

teams, they have recognized that, when they 

have to achieve a goal for the class, it is 

easier and faster to do it with the help of 

their peers, assigning different roles and 

responsibilities to each member and taking 

advantage of the different skills and abilities 

each classmate has in order to get completed 

the objective. 

Appendix 24. Intercultural Communicative Competence field journal - 3. 

 

Intercultural Communicative Competence Field Journal 

Researcher: 
Juan Sebastián 

Salazar Mejía 
Date: 09/16/2019 – 09/17/2019 Class #: 4 

Intercultural Communicative Competence aspect to evaluate: 

Skills of 

interpreting and 

relating (savoir 

comprendre) / 

Skills of 

discovery and 

interaction 

(savoir 

apprendre/faire) 

DESCRIPTIONS REFLECTIONS 

Interprets documents/events from 

another culture: As the students were 

consulting, reading and watching videos 

about other countries, cultures, and people 

around the world, including Colombia, their 

ability to interpret and understand those 

different contexts and some similarities each 

culture has, they were able to identify and 

connect them to the project and to their 

understanding of the world. That lead them 

to achive a general score of 4 out of 5, 

which means the student usually interprets 

documents/events from another culture. 

As long as the project advances, it is 

remarkable to observe how the students 

and the group director herself have been 

engaged to all of it. Even some members 

of the community are expectant to the final 

product the students will present at the end 

of the project’ execution. 

 

Besides, it can be said that the PBL 

methodology towards the ICC have been a 

good way to connect students with culture, 

both internal and external, so they are 

aware of how language is associated with 

the culture background a person has, and 

how to deal with it during a conversation 

with the aim of having an assertive 

communication with others. 

Relates oral and written texts to each 

other and tries to interpret each in the 

light of the other: The students in general 

reached a high level for this competence, 
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since their social interactions and their 

ability to interpret and relate information 

about other cultures have been improved, 

both in oral and written texts/images. The 

overall score is 4 out of 5, which is that the 

student usually relates oral and written texts 

to each other and tries to interpret each in 

the light of the other. 

 

Ability to acquire new knowledge of a 

culture: Students have improved in their 

ability to acquire new knowledge from 

different cultures, such as the American and 

the British for the external, and the 

Vallecaucan and Antioquian culture for the 

internal. They have consulted and learnt 

some relevant information about this 

cultures and have demonstrated their 

awareness about them in their interactions. 

The score for this aspect is 4 out of 5, in 

which the student usually demonstrates 

ability to acquire new knowledge of cultural 

practices. 

Project-based learning methodology: This 

methodology is still allowing both the 

students and the researcher to improve on 

the progress during the project 

implementation and development. Besides, 

it has been possible to encourage the group 

director to use this methodology on the 

different subjects in order to reach different 

goals for academic and intercultural 

purposes. 

Appendix 25. Intercultural Communicative Competence field journal - 4. 
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Intercultural Communicative Competence Field Journal 

Researcher: 
Juan Sebastián 

Salazar Mejía 
Date:  Class #: 5 

Intercultural Communicative Competence aspect to evaluate: 
Attitudes (savoir 

être) 

DESCRIPTIONS REFLECTIONS 

Willingness to not assuming own beliefs, 

values, behaviors are the only possible 

and correct ones: Almost all students 

showed a big progress in this aspect, despite 

some of them were still criticizing what was 

proposed and the objectives that were 

sought to be achived. Even though, it was 

possible to encourage these students by 

demonstrating to them that, at the end of the 

project, they would be able to have better 

communication in both Spanish and English 

with people that speak this languages, and 

that their way of understand the world 

would be even wider and enhanced, as they 

were learning from other cultures and other 

cultures will learn from them. Thus, the 

general score is 4 out of 5, in which the 

student usually shows willingness to not 

assuming own beliefs, values, behaviors are 

the only possible and correct ones. 

Thanks to the PBL implementation 

towards the ICC, students have 

demonstrated their ability to adequate their 

language use, when they learn not to 

assume their cultural practices, beliefs, and 

behaviors are not the only one correct, and 

that around the world there are lots of 

people with different backgrounds, so they 

can learn from them without interferings 

or misleading the conversation into a 

cultural clash.  
 

Besides, some of the student’s parents 

showed big interest and were motivated 

their children could be part of something 

so relevant for them and the community, 

since they are aware there are some social 

conflicts that are reflected on the students’ 

attitudes, both inside the school and at 

their homes. 

Project-based learning methodology: The 

methodology still demonstrates that is 

accurate and appropriate for the students 

while they are totally engaged and conscious 

of their learning process, as well as the 

teacher and researcher is able to conduct 

them in certain ways so they reach the main 

goals for each intervention. 

Appendix 26. Intercultural Communicative Competence field journal - 5. 
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Intercultural Communicative Competence Field Journal 

Researcher: 
Juan Sebastián 

Salazar Mejía 
Date:  Class #: 6 

Intercultural Communicative Competence aspect to evaluate: 

Critical cultural 

awareness (savoir 

s'engager) 

DESCRIPTIONS REFLECTIONS 

Ability to evaluate critically on basis of 

explicit criteria, perspectives, practices, 

products in one’s own culture / other 

cultures: For this last intervention, students 

demonstrated they were able to evaluate 

critically in their own and other cultures and 

improved in the other aspects such as 

knowledge, attitudes, and skills for the 

intercultural communicative competence, 

which in turn let them have a wider 

understanding of their learning process and 

be aware of the different steps that are 

necessary to communicate effectively with 

other people that come from other regions 

and cultures. For this aspect, students 

reached a score of 4 out of 5, which means 

they usually shows ability to evaluate 

critically on basis of explicit criteria, 

perspectives, practices, products in one’s 

own culture / other cultures. 

It is continuously confirmed that, through 

the use of PBL methodology in the English 

class, and working on the intercultural 

communicative competence, students 

progress have been higher than when the 

learning strategies are just focused on 

grammar through traditional practices.  

 

This has demonstrated that the students 

prefer to work on projects over fulfilling 

workshops and translating words or 

sentences into English. They become more 

aware of their own process of learning the 

language at the same time they realize 

their peers and even themselves belong to 

some cultures, with different cultural 

practices, as well as many other people do. 

Therefore, when they learn and practice 

the language through the project activities, 

they are conscious of those differences and 

how to communicate in the language 

effectively. 
Project-based learning methodology: The 

final product the students presented in front 

of the school and the community guests 

(parents, teachers and school coordinators) 

was as good as expected. They showed all 

their efforts and improvements at the final 

stage and made the assistants understand the 

topics that were presented and how they 

managed to enrich their knowledge about 

other cultures, their English language skills, 

such as speaking, listening and reading, and 

the importance of intercultural 

communicative competence to reach a big 

evolution in the process of learning a 

foreign language. 

Appendix 27. Intercultural Communicative Competence field journal - 6. 
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7.4. Photographic evidence. 

 

 

Illustration 1. Photographic evidence 1 

 

 

Illustration 2. Photograpgic evidence 2 
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Illustration 3. Photographic evidence 3 

 

 

Illustration 4. Photographic evidence 4 


