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Abstract

This study is carried out with a qualitative approach, an action-research methodology and

a descriptive scope, which are used to provide the educational field with recent English teaching

and learning resources as they are the Multimodal Texts. The objective of this research is to

analyze the incidence of Multimodal Texts in the English Grammar of fourth-grade students

from the educational institution Palpar Terranova in Buga.

The present research is developed with eight students from Palpar Terranova Educational

Institution in Buga. To perform this study, a didactic unit with eight sessions based on

Multimodal Texts and Multimodal Activities was implemented. Mainly, it was found that 37%

of the population increased their English Grammar reaching an A2 level according to the CEFR.

In the same way, the findings establish that there was an increased in the motivation and

improvement in the students’ behavior and attitude towards the academic performance.

Keywords: Multimodality, Multimodal Texts, Learning, English, Grammar
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Introduction

Communication is a phenomenon of social character that involves all speech acts by

which people manage to relate to, express themselves, and, above all, exchange relevant

information. The reason why it has been given a similar use today, according to Mynor Conóz

(2018) All living beings communicate in their own way, using symbols, audio, images, and even

movements and, above all, through a language composed of words, which allow the exchange of

Ideas, feelings, and experiences that have been modeling attitudes, knowledge, feelings, and

behavior before life and society.

Therefore, according to Jeff Bezemer (2012), multimodality assumes that

Communication is always based on a multiplicity of modes, all of which contribute to meaning.

That is, it focuses on analyzing and describing all the meaning-making resources that people use.

(visual, spoken, gestural, written, three-dimensional, and others) in different contexts.

Nowadays, the importance of images and visual modes is particularly high as they can

convey information more clearly than verbal explanations alone. Visual explanations are

becoming increasingly common in the media, speeches, and public settings. Moreover, studies in

various fields such as engineering, biology, physics, operations, and computing have

demonstrated that presenting complex concepts with visuals makes it easier for people to

comprehend them, rather than just using words (Ruiz, 2017).

In recent research, there has been extensive discussion about multimodal texts. Martinez

Lirola (2014) indicates that these texts are pervasive and are increasingly using images to
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convey meaning. Multimodal texts combine different communication modes (textual, visual,

diagrammatic, etc.) to express a concept, providing various avenues for the recipient to

comprehend the information.

Research has demonstrated that individuals encode and organize information in unique

ways, resulting in diverse and individualized learning processes for each person. As Ruiz (2017)

contends, it is reasonable to assume that every individual acquires, interprets, retains,

remembers, and learns information differently due to their distinctive methods of codifying and

structuring knowledge.

It has been proven that traditional methods of teaching and learning English, especially

grammar, are not as effective as they used to be. Ruiz (2017) supports the notion that

multimodality should be more acknowledged and incorporated in English lessons to enhance

students' understanding, acquisition, and retention of English grammar.

The present research project aims to investigate the incidence of Multimodal Texts on the

English Grammar of Fourth-grade students from Palpar Terranova educational institution in

Buga. To achieve this, a qualitative approach with an action research design and a descriptive

scope is used. The study incorporates various instruments such as a pre-test, didactic unit, field

diaries, grid chart, and post-test.

So, this research project consists of four chapters. The first chapter discusses the research

question, objectives, and problem statement. In the second chapter, concepts and theories are

explained in the theoretical framework. The third chapter describes the research approach,

design, scope, instruments for data collection, and procedure. Following that, the fourth chapter
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analyzes and discusses the collected data. Finally, conclusions and recommendations for further

research are presented.
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Chapter I

Problem Statement

1.1 Problem Description

For decades, English language has been undergoing a process of expansion as part of the

worldwide phenomenon known as globalization. Faced with the growing need to belong

competitively to a globalized world, a fundamental and unavoidable element stands out:

communication, and within this, language.

Mindful, it is important to accept that, being the hegemonic language, English is today

the main channel of communication for the dissemination of ideas, learning more about different

cultures, and, significantly, the possibility of accessing better quality education and opening the

doors to a much wider professional field. The Argentine professors and researchers Biava and

Segura (2010) also state that the use of a foreign language, particularly English, has gone from

being a privilege to a necessity in the different productive sectors. The process of globalization

has been the main reason why English has gained importance worldwide, to the point of being

considered today as the universal language.

English has become one of the languages of greatest interest to be studied and learned by

Colombians. However, according to the study EF English Proficiency Index (EPI) in its 2022

edition, conducted by Education First, a global ranking of countries and regions, determined the

level of English of each of the nations. Colombia was placed in the low proficiency and very low

proficiency categories. Considering that this study is divided into five groups: very high

proficiency, high proficiency, moderate proficiency, low proficiency, and very low proficiency.
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Figure 1

EF EPI Graph

Note. EF English Proficiency Index per Region in Colombia in 2022. From EF Education

First,2022

In Figure 1, the English proficiency index in Colombia is one of the lowest indexes

from the hundred countries listed in this study. It is possible to analyze how depending on the

region every index level can vary. For instance, it is evident that cities like Cucuta and Tulua, are

rated with the lowest index level, followed by Pereira, Bucaramanga, Cali, Neiva, and Cartagena

which were rated with a Low proficiency. Unfortunately, only two of the regions reached

Medium Proficiency which are Bogota and Barranquilla.
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Figure 2

EF EPI Comparative Chart

Note. EF English Proficiency Index Comparative Chart per region and cities in Colombia

in 2022. From EF Education First,2022

Taking into account these indicators, it was found that Colombia occupies the 77th

position among 111 countries/regions on the list, being also in the Low classification with a

score of 477. Likewise, there is evidence to support that in Colombia there are still obstacles that

impede the correct learning of English as a foreign language.

Given the low level of English proficiency in Colombia Oswaldo Benavides, Ph. D. in

language pedagogy (2021), considers that this low level in the list serves as an indicator of the

competitiveness of Colombians in academic and professional matters.
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"The mastery of a second language, in this case, English, is an indicator not only of the

educational quality of a society but also of its inequalities. In this opportunity, it is evident that

Colombia has serious difficulties, and this can result in a barrier to the competitiveness of both

the country and its students and professionals. It is a call to correct the course," said the expert.

Therefore, this research conducted a diagnostic test adapted from Penguin Readers 3,

which evaluates the English Grammar level in fourth-grade students of the educational

institution Palpar Terranova of the municipality of Guadalajara de Buga, department of Valle del

Cauca, with the intention of knowing their level in the grammatical comprehension of English as

a foreign language, being a private institution, which has approximately eight students in fourth

grade out of a total of one hundred. The results obtained are the following:

Figure 3

Pre-test Results, Pie Graph

Note. Penguin Readers Placement Test 3A Results. Own Work
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According to the results of this test, it is evident that 100% of the fourth-grade students

do not have a level of A2 in their English grammar level, expected in the basic standards of

competencies in foreign languages. In agreement with the results obtained from the pre-test

presented in the graph, it can be identified that the eight fourth-grade students of the Palpar

Terranova educational institution present difficulties in the development of this skill.

Tabla 1

Estandares Básicos De Competencias en Lengua Extranjera: Inglés

Note. From Basic Standards of Competence in Foreign Language: English, by Ministry of

National Education, 2016 P.2. Copyright 2016 by MinEducación

As shown in the previous table, students from the fourth grade must reach an A2 level in

English Language, however bearing in mind the results of the diagnostic, students are not

accomplishing the expected level. It is important to highlight here that Palpar Terranova

educational institution from Buga follows a bilingual teaching approach, therefore, this

population is more involved in the Foreign Language, compared to public schools which follow

a traditional approach. Then, these students should be achieving the A2 level.
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Based on the low English grammar Level of fourth-grade students from the Palpar

Terranova educational institution, it is important to discuss what are the possible causes that are

affecting students’ English grammar. On one hand, the methods and approaches for teaching

English Grammar are traditional, these methods are merely based on learning grammatical rules

and their replication. That is to say, these kinds of methods and approaches do not take into

account students’ ages, needs, or interests, causing students to disengage with the learning

objective and not feel interested or attracted to what is being taught.

On the other hand, the school has different resources that can be useful for the

teaching-learning process of foreign languages, such as speakers, TV, computers, interactive

classrooms, printers, internet connection, etc. Nevertheless, those resources have not been used

to support the English teaching-learning process which could be beneficial for engaging students

with the class and improving their motivation.

Now, it becomes essential the search for pedagogical strategies and resources that can

support the teaching and learning process in the foreign language, in order to accomplish

meaningful learning, increase motivation, encourage students’ positive attitude and behavior,

and clearly boost the students' English Grammar Level. Consequently, the present study

proposes the implementation of Multimodal Texts, as a strategy to optimize and reduce this gap.

According to an analysis of the lesson plans made by the English teacher in previous classes, the

constant use of traditional and decontextualized texts in English classes was evident, reflecting

the lack of material contextualized to the needs and interests of the students.

Accordingly, Multimodal Texts are didactic resources that optimize the process of

grammatical and literary comprehension in students. Thus, Kress and Van Leeuwen (1996, cited
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in Fernández 2009), believe that written language is currently conceived as if it were associated

with the development of skills related to visual grammar in multimodal texts. Thus, they say that

the concept of traditional texts should be modified to include multimodal texts linked to the

context, needs, and interests of students.

Therefore, the use of multimodal texts evidences progress in students' comprehension,

highlighting the importance of the image to broaden perception and observation, giving meaning

to learning. The use of traditional texts in the classroom saturates students with information that

does not follow their context and prevents them from obtaining the expected learning. Likewise,

Restrepo & Rivas (2019) mention that two fundamental factors promote meaningful learning in

grammatical comprehension skills: teacher training and the implementation of materials

according to the context, needs, and interests of students.

In short, this research focuses on analyzing the incidence of Multimodal Texts on the

English grammar level in fourth-grade students of the educational institution Palpar Terranova in

the municipality of Guadalajara de Buga, through the implementation of didactic unit mediated

based on Multimodal Texts that are contextualized to the interests and needs of the students.

1.2 Research Question

What is the incidence of Multimodal Texts on the English Grammar of Fourth-grade

students from the educational institution Palpar Terranova in Buga?

1.3 General Objective

To analyze the incidence of Multimodal Texts in the English Grammar of Fourth-grade

students from the educational institution Palpar Terranova in Buga
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1.3.1 Specific Objectives

● To identify the fourth-grade students' English Grammar level from the Educational

institution Palpar Terranova in Buga

● To implement a didactic unit based on multimodal texts in fourth grade students

● To evaluate the English grammar level of the fourth-grade students after the

implementation of multimodal texts

1.4 Rationale

Traditionally, since ancient times, bilingualism or learning a language was given a

grammatical and interpretive approach. Therefore, the study of languages ​​focused on grammar

and the translation of books. According to Reynolds (1996) Because of the limitations placed on

grammar, translation had an important part in both the grammar study program and the bilingual

educational practice, which intended to translate the text into Latin and vice versa. Therefore,

traditional education was based on knowing the set of rules that structure a language, in this way,

a partially objective translation of the texts was achieved.

Now, in today's world which is going through a technological and informational age, in

which knowledge is within reach of a click and a variety of methods and techniques that adapt to

each person's pace of understanding are increasingly present. It is evident how education has not

undergone this same change, since traditional methods predominate in the teaching-learning

process, where the ideal of "transmitting knowledge" is maintained, this being a fragmented

knowledge that does not allow the development of skills and competencies.
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Besides, Lozano (2021) establishes that the teaching methods that were popular in the

1950s, 1980s, or 1990s are no longer relevant given the needs of today's children; Technological

advances and globalization have caused millennial children to develop cognitive skills that call

for didactic methods and techniques that reflect their current context.

Taking this to the field of the teaching-learning process of a foreign language, according

to Ruiz (2017) currently the traditional method for teaching grammar continues to be evidenced,

by way of illustration, the classes in this century and the classes of several centuries ago in

which grammar is taught, do not differ in many ways, since both are based on teaching tenses

and grammatical rules over and over again, expecting the student to memorize each of these and

then replicate them in sentences that do not reflect reality or a context.

Thus, it is necessary to have new methods and techniques that allow adapting knowledge

to the needs of the students of the 21st century, it is for this reason that the present investigation

is consolidated from multimodality. According to Junca, Ospina, and Vargas (2019),

multimodality is the various means of communicating and expressing ideas, speeches, and

perspectives, as well as various human modes like kinesics and gestures and non-human modes

like the visual, audio-visual, and sensitive modes. It enables a more significant expression,

integration, and understanding of the message in any narrative. Also, taking this premise to the

classroom, the multimodality will then be the different methods, techniques, and didactics,

which can be implemented to adapt knowledge to the needs of the students.

For this reason, the present study is relevant and pertinent. Hence, it contributes in

different ways to the field of education. On one hand, this research addressed practical

problem-solving, since the aim is to change a reality by fostering students' English Grammar
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through the use of Multimodality as a pedagogical strategy. On the other hand, the main impact

of this study is the improvement of teaching practices by providing teachers with one of the most

recent Classroom Strategies for boosting the English teaching-learning process through the

combination of different modes of communication as Multimodal Texts. At the same time, the

major contribution is the Educational Benefits an implementation based on Multimodal Texts

provides for the learning process. Such as an increase in students’ engagement and motivation

for learning English as a Foreign Language.

Lastly, this research highlights a path on how multimodality from the classroom impacts

the process of learning a foreign language. Particularly, this research is carried out to analyze the

incidence of Multimodal Texts in the English Grammar of Fourth-grade students from the

educational institution Palpar Terranova in Buga

Considering the information mentioned above, this research is developed first: by

identifying the level of English of the students through a pre-test l. Second, by implementing

multimodal Text Mediated through a didactic unit adapted to the fourth-grade English subject

plan. Third, by demonstrating the incidence of multimodal images with movement on the

grammar of fourth-grade students, comparing the results of the pre-test and post-test. Finally, we

reflect on the results obtained.
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Chapter II

2.1 Research Background

This section presents studies that relate to the incidence and implementation of

multimodal images in ESL grammar. Therefore, this section describes and explains the

contribution of international, national, and regional background to the present study.

2.1.1 International Background Studies

To begin with, Ruiz (2017) in the study "Developing English grammar proficiency

through the use of multimodality” proposed to implement didactic units based on the use of

multimodal aids to test the effectiveness in teaching and learning of English grammar in a

secondary education institution studying English as a foreign language. The research is an

experimental study combined with a longitudinal design, the data collection techniques were two

tests: a diagnostic test by means of Kahoot and a final test with Socrative since the intention is to

measure the student’s mastery of English grammar.

This study allowed us to identify the effectiveness of multimodal materials for learning

English grammar by understanding that all people have different ways of processing

information, therefore, using different forms of instruction could help students understand the

information better than if only one way was used. In addition, it was found that multimodal

materials should be carefully designed to be effective, as well as recommended that teachers

have the availability of materials and visual resources to cover grammatical content.

Thus, the contribution that this study gives to the present research is the theoretical,

practical, and methodological foundations, since the researcher proposes to conduct this same
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study with a different population, to identify whether the implementation of multimodal aids

with a different population continues to be significant for the learning and teaching of English

grammar, therefore, this research is somewhat linked to the purposes of this study.

In accordance with the background in the international context, Aedo et al. (2022)

published their article entitled "Increasing Vocabulary Acquisition and Retention in EFL Young

Learners through the Use of Multimodal Texts (Memes)" proposed to implement the use of

images and memes as a methodological strategy to acquire and retain vocabulary in a basic level

institution in Chile. This study used a qualitative approach, the sample consisted of 18 students

who were selected according to criteria of age, course, and number of hours per week of English

class, the data collection techniques were a pre-test, and two post-tests, one of them was

conducted two weeks after the end of the intervention to demonstrate the effectiveness of the use

of memes in class for the acquisition and retention of vocabulary.

Moreover, from the results, one of the aspects that can be appreciated and that is highly

relevant is that teachers should innovate and implement the use of new materials and

experiences that connect with the interests of their students, to reduce the level of stress and

effectively filter helping to improve comprehension. Multimodal texts in this case memes

contributed to the improvement of the acquisition of new vocabulary in the students since they

are directly related to their interests, contexts and their sense of humor.

Similarly, a study conducted in Mexico by Lopez (2013) called "La lectura de textos

multimodales en el contexto de proyectos de aprendizaje en la escuela primaria". Its main

purpose was to identify the strengths and weaknesses of the reading practices proposed in

elementary school classrooms within the framework of Mexican school learning projects and at
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the same time implement a didactic proposal to work on the reading of multimodal texts. This

work used action research with a qualitative and interpretive approach through observation,

semi-structured interviews, field diary, and videotaping of the classes, data were collected.

In accordance with s, it was possible to appreciate and highlight that teachers use the

computer in the classroom, which is a magnificent resource for the use of texts with images

during classes, even so, it was evidenced that little time is dedicated to their analysis. Therefore,

teachers think that multimodal texts with images are distracting since the written text is the one

that has the information.

The study entitled "An introspective look at the teaching of grammar in English as a

foreign language classes in secondary schools of Circuit Five in the city of Formosa: A

perspective anchored in the cognition of the teacher" developed by Núñez (2019) emphasizes the

need to include and teach grammatical aspects within the curricular contents of the institution

and to investigate the current cognition of nine active English teachers in the city of Formosa

and their pedagogical practices in relation to the teaching of grammar, carrying out a qualitative

research with an interpretive and descriptive design, developing a fieldwork in five institutions

of the city of Formosa and implementing as instruments of data collection the interview,

ethnographic record, documentary analysis as: diagnosis; student's written production; written

evaluation and teacher's program. Each of them was analyzed qualitatively.

Likewise, it was evidenced that the underlying teaching theories in the teachers' educational

practices were constructivism in the first place and cognitivism and behaviorism in the second

place. As well, it was proven that social and contextual factors influenced the teachers'

pedagogical practices in their approach to grammar. Similarly, this study showed that the

participating teachers highlighted the importance of including, connecting, and teaching
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grammar with the use of technology and aspects of interculturality in the proposed activities.

Therefore, this research supports this new study with important theorists about the historical

evolution of theories of teaching grammar in English as a foreign language.

Besides, (Nuñez and Medina, 2020), in their research work entitled "Teaching English

language grammar as seen through a flipped classroom," mention that nowadays it is of vital

importance to implement student-centered interactive methods for learning English as a foreign

language in high school students. This study aims to analyze the impact of the flipped classroom

in teaching English grammar versus conventional teaching. The study was conducted with a

control group and an experimental group. Therefore, for the development of the present study,

Flipped Classroom was implemented as a methodological strategy that, according to (Bergmann

and Sams, 2007), reverses the roles of the teacher and the student, where the student performs

autonomous learning outside the classroom supported by technology and becomes the

protagonist inside the classroom.

Therefore, the methodology of this research has a quantitative approach, implementing a

pre-test and a post-test to measure the level of English grammar of the students with an

exploratory-descriptive scope. As data collection instruments, a survey of twenty closed

questions and three open questions and the placement test outcomes designed by National

Geographic were applied.

As well as, the results concluded that there was a significant increase in the knowledge of

the students with whom the inverted classroom was used for the acquisition of foreign language

grammar, highlighting the importance of implementing and making use of new strategies and

methods for learning grammar. Likewise, it is concluded that the use of a flipped classroom had

a positive impact on helping students build their learning by themselves.
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Furthermore, Díaz et al. (2019), in their study entitled "How We Teach Grammar: An

Exploratory Study on How Dominican Teachers Deal with Grammar Teaching," intend to

identify the different approaches to grammar teaching adopted by teachers in the EFL context of

Santo Domingo. Being an exploratory study with a mixed-methods approach, as data collection

instruments, the survey was implemented with 55 participants from diverse contexts. The

number was randomized, not sampled, and a case study was implemented in which the classes of

five teachers were observed. The teachers observed belonged to a public university, a private

university, a public college, a private college, and a private high school. The reason behind this

selection was to maximize the scope of the exploration by covering diverse EFL contexts in the

country.

According to the results, they conclude that language educators in the Dominican Republic

are aligned with traditional practices in teaching grammar and that teachers' cognition of

grammar reflects a limited understanding of the link between grammatical accuracy and

communicative fluency, resulting in rule-based teaching.

2.1.2 National Background Studies

The first background study to mention is the master's thesis entitled "Multimodal Texts, a

Didactic Strategy to Optimize Reading Comprehension at the Literal Level, in First-grade

Students of the Normal Superior la Inmaculada" by Restrepo & Rivas (2019) from the

University of Medellin. This work mentions the current demands that education requires for the

satisfactory achievement of the expected learning by students. Therefore, it requires teachers

trained and prepared for these challenges and with the intention of modifying their own

pedagogical practices. Therefore, the general purpose of this master's thesis is to improve

reading comprehension at the literal level through the implementation of multimodal texts in
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first-grade students of the Normal Superior La Inmaculada of the village of La Italia,

Municipality of San José del Palmar, Chocó. This study is action research with a qualitative

approach. For the collection and identification of the problem, we began with a documentary

analysis of the results obtained in the SABER tests in the area of language. Likewise, the grid

was implemented to evaluate the pre-test and post-test applied to identify the students'

comprehension and determine the progress obtained after applying the didactic sequences

mediated by multimodal texts and the field diary to record the findings during the development

of the class and application of workshops.

The results obtained from this research allowed identifying and highlighting the

importance of this study within this research, since for the improvement of reading

comprehension through multimodal texts it is necessary to have trained teachers who carry out

planning making use of didactic resources, which motivate students to approach knowledge,

implementing actions according to their preferences.

The following background study is a master's work published in 2018 entitled

"Multimodal tool based on tasks for learning English in the sex grade of basic secondary

education in the I. E Jorge Eliécer Gaitán de Florencia, Caquetá" Julie Aguilar from the

University of Medellín conducted qualitative research that proposed a multimodal tool

contextualized to the needs of the students and based on tasks that contribute to the process of

learning English in sixth grade in the I.E. Jorge Eliécer Gaitán de Florencia, Caquetá. Regarding

the data collection technique, within the four cycles of the research, documentary review,

surveys, diagnostic test, field diary, and artifacts such as photographs and recordings were used,

which were products or evidence derived from the tasks proposed in the ZOOM tool that

allowed the approach of intervention and evaluation strategy.



28

Conforming to the results, it was concluded that students explore and construct

knowledge from the use of multimodality in the classroom. In addition, the implementation of

TBL encourages the use of learning strategies by students, creating bonds for teamwork in

writing competence. Thus, the contribution of this study to the present research is the

significance of the implementation of materials fully contextualized to the context and needs of

the students, which increases the motivation and participation of the students based on attractive

content and according to their environment.

Also, in the international background, González et. al (2019) published their degree work

entitled "Propuesta De Capacitación Docente Para El Fomento De Competencias De

Pensamiento Lógico En Lectura Crítica Mediante El Uso De Herramientas Multimodales Y

Multimediales” This study discusses the need to innovate in education as it moves forward,

therefore, it highlights multimodality as an approach that offers a variety of tools and ways to

enhance learning. It also highlights the erroneous teaching process that has had the development

of critical thinking, focusing on traditional methods of reading. Therefore, it presents a proposal

for teacher training to promote critical thinking skills through multimodal and multimedia tools.

The study is of mixed cut and the methodology resorts to the use of a questionnaire directed to

students and teachers, classroom observations, interviews, and a triadic mental quotient revealer

as an instrument for the knowledge of the brain dominance of the students of the population

group of interest.

In addition, one of the aspects that can be appreciated is the fact that it is essential to

have a teacher training proposal oriented to the use of multimodal and multimedia tools that

allow diversifying the teaching-learning process and that consider the needs of the students. In

this sense, we understand that there are two fundamental factors that promote meaningful
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learning in critical reading skills: teacher training and the implementation of materials according

to the needs, context, and interests of students.

Consequently, this degree work contributes to this research the concept that Gunther

Kress and Theo van Leeuwen (2001) have about the use of different modes to favor the

construction of contextualized meaning, that is, the implementation of multimodal resources

within the classroom.

2.1.3 Local Background Studies

The first background study to be mentioned is the research work entitled "Multimodal

Analysis of the kinesics behavior of Teachers in the Classroom and its Impact on university

students" by Pérez et al. (2021) from the Unidad Central del Valle del Cauca. The work mentions

that the classroom is a multilateral meeting space where society, its dynamism, changes, and

affectation are reflected, where not only facets of the community converge, but also

communication mechanisms and actions. Therefore, it is important to take into account the

different means of communication that are developed within the classroom between teachers,

students, and implemented materials. Thus, the general objective of this master's thesis is to

analyze the students' perceptions from the construction of the meaning of the teacher's body

behaviors in the classroom in the bachelor's degree in foreign languages at UCEVA This study

was conducted by following the different categories that were analyzed and observed, using the

ethnographic method, since it studies the person or group of people during a certain period.

Implementing instruments such as the semi-structured interview, the survey, and observation.

The first two with the objective of knowing and qualifying the use of the multimodal language

of the teacher in the classes. The third was used to gather evidence in the development of the
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four classes analyzed in the bachelor's degree program in foreign languages. For the final

analysis, a reflective field diary was developed in which the events that occurred during the class

session were documented.

The results obtained from this research highlight that multimodal language processes are

relevant for everyday life and especially for the relationships that occur in the classroom since

they allow knowing the meaning of different aspects that are issued by teachers at the time of

intervening in classes. Likewise, to identify the impacts they have at the moment of the class,

from positive, negative, or neutral, and how these intervene for their motivation, participation,

attention in class, and interpersonal relationship with classmates and teachers who guide the

classes.

This study support the project, guiding the research approach, since we are in a

multilateral world for this reason it is important that within the teaching-learning process, all the

means of communication apart from the use of language were taken into account, such as body

movements, gestures, visual aids, sounds, multimodal materials, among others that are

developed within the classroom, to achieve a meaningful teaching-learning process.

2.2 Theoretical Framework

The present research project describes in this section the conceptual framework taking

into account the support of different authors. Therefore, the main concepts to be developed are

Multimodality, Multimodal Text as a pedagogical tool, English Grammar Teaching and Learning

Process.
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2.2.1 Multimodality

Multimodality refers to the use of multiple modes or forms of communication, such as

text, images, sound, and video, to convey meaning and create a more engaging and interactive

experience for the audience. It recognizes that different individuals process and understand

information differently and offers alternative modes of representation to accommodate these

differences.

On THE one hand, Kress and van Leeuwen (2001) argue that multimodality is becoming

increasingly important in contemporary communication due to advancements in technology and

the changing nature of communication practices. The use of multiple modes of representation is

prevalent in various fields, including education, advertising, and entertainment.

On the other hand, Jewitt (2009) explores multimodality as a concept that concerns to the

analysis of communication and meaning making across various modes of representation.

Multimodality, as defined by Jewitt, refers to the combination and integration of different

semiotic resources or modes, such as language, image, gesture, sound, and spatial arrangements,

within a communicative event.

Whereas, Michael O'Toole (2011), discusses multimodality in the context of analyzing

displayed art, such as paintings, sculptures, and installations. O'Toole's approach to

multimodality focuses on understanding how different modes of communication, including

visual and spatial elements, contribute to the meaning-making process in artworks.

Moreover, for Norris and Maier (2014), multimodality involves the study of how

meaning is constructed, conveyed, and interpreted through the combined use of different
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semiotic resources. These resources can include verbal language, visual images, gestures, body

language, spatial arrangements, and more. The interactions between these modes are central to

the process of communication and meaning-making, as they provide complementary, redundant,

or contrasting information to enhance the overall message being conveyed.

Unlike, In the book "Multimodality, Learning and Communication: A Social Semiotic

Frame" (2016), multimodality is approached from the perspective of sociocultural semiotics. For

Bezemer and Kress, multimodality refers to the use and integration of different semiotic

resources, which include but are not limited to verbal language, visual images, gesture, sound,

movement, and spatial arrangements. These resources are combined to create meaning in

communication, learning, and other social practices.

At the same time, Bateman et al. (2017) explored multimodality as a complex and

dynamic phenomenon that involves the integration of diverse modes of communication and

representation,which include various semiotic resources like language, images, sound, gesture,

and spatial arrangements, to create and convey meaning. As well, they approach multimodality

from a range of perspectives and fields including linguistics, semiotics, cognitive science,

discourse analysis, and media studies. They examine how different modes interact and shape the

overall meaning in various types of texts, interactions, and communication practices.

Furthermore, in education, multimodality is gaining popularity as a way to enhance

learning and promote student engagement. The use of videos, images, and interactive media, for

example, can help students better understand and retain information (Kress et al., 2005).

Additionally, multimodal texts can provide opportunities for learners to develop their critical

thinking and communication skills (Jewitt, 2006).
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Besides, in advertising and marketing Multimodal texts are used to create more engaging

and persuasive campaigns. The use of images, sound, and video can create a more emotional

connection with the audience and enhance the overall impact of the message (Kress and van

Leeuwen, 2001).

To sum up, multimodality is a communication approach that recognizes the importance

of using multiple modes of representation to convey meaning and engage the audience. It is

becoming increasingly important in various fields, including education, advertising, and

entertainment.

2.2.2 Multimodality in Education

To begin with, multimodality in education refers to the use of multiple ways of

communication and representation to convey meaning and enhance learning. This can include

visual, auditory, kinesthetic, and other sensory modalities. The use of multimodal approaches in

education recognizes that students have different learning styles and preferences, and that

learning is not limited to a single mode of communication (Smith, 2010).

Examples of multimodal approaches in education include using multimedia resources,

such as videos and interactive simulations, to present information; incorporating hands-on

activities to allow for kinesthetic learning; and encouraging students to create their own

multimedia projects to demonstrate their understanding.

Additionally, research has shown that multimodality in education can improve student

engagement, motivation, and achievement (Mayer & Moreno, 2003; Mayer, 2009). It can also
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provide opportunities for students to develop and enhance a range of skills, such as

communication, collaboration, and creativity.

For example, one study examined the effects of a multimodal curriculum on the reading

comprehension of fifth-grade students (Zimmerman et al., 2016). The multimodal curriculum

incorporated visual aids, such as graphic organizers and images, along with text-based

instruction. Results showed that students in the multimodal group had significantly higher

reading comprehension scores compared to those in the traditional, text-only group.

Furthermore, another study looked at the use of multimedia resources to support learning

in a science classroom (Hutchison & Reinking, 2011). The researchers found that the use of

multimedia resources, such as videos and simulations, helped to engage students and improve

their understanding of complex scientific concepts.

Likewise, Mújica (2022) states that multimodality in education has been used since the

mid-1990s, when the linguist, semiotician, and social theorist Gunther Kress introduced the term

multimodality in the context of the seminal Multi-Alphabetization project. That is, since then,

the concept of multimodality has evolved in both theory and practice, leading to new educational

discourses.

Additionally, Lozano (2020) mentions that multimodality is incorporated in education

through the use of different media, such as the adaptation to ICT and the exploration of new

ways of learning, with the purpose of enriching the educational process and facilitating

meaningful learning.
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Overall, these studies and others suggest that incorporating multiple modes of

communication and representation in education can be an effective way to engage students and

enhance learning outcomes.

2.2.3 Multimodality in EFL classroom

Multimodality in the EFL (English as a Foreign Language) classroom refers to the use of

multiple modes of communication and representation to help students learn and understand

English (Canagarajah, A. S, 2013). This approach acknowledges that language learning involves

more than just verbal communication and that students benefit from exposure to different types

of media, such as visual, auditory, and kinesthetic modes.

Besides, According to Saleem (2018) in the EFL classroom, multimodality can take

many forms, including the use of visual aids, such as pictures, diagrams, and videos, to illustrate

new vocabulary and grammar structures. Teachers can also incorporate audio recordings and

music to help students improve their listening skills and develop a sense of rhythm and

intonation.

In addition, teachers can encourage students to use multiple modalities to practice and

demonstrate their understanding of English. For example, they can ask students to create

multimedia projects, such as videos, podcasts, or presentations, to show what they have learned.

This approach not only helps to engage students and enhance their learning experience but also

allows them to develop their communication and technology skills.

The use of multimodal approaches in the EFL classroom can be particularly beneficial

for students who have different learning styles and preferences. By incorporating a range of
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modalities, teachers can help students to access and process information in ways that suit their

individual needs and strengths (Lin, 2019).

On the contrary, Ortega (2022) mentions that the use of multimodal resources in the

classroom causes learning to become predictable and deviates from the content, since in many

cases students dedicate themselves to playing instead of working, and also mentions that

multimodality is a disadvantage for teachers since 21st century students handle technology and

new instruments to perfection.

On the whole, multimodality in the EFL classroom can help to create a dynamic and

engaging learning environment that supports the development of English language skills and

promotes student success, yet at the same time can become a distracting tool for the learner.

2.2.4 Multimodal Texts

Traditionally, the term "text" has been used to refer "monomodally" to verbal text, that is,

to the set of coherent and ordered sentences and words that can be interpreted and transmit the

ideas of an author (Delgado, I, 2006). However, according to Kress and van Leeuwen (2001), all

texts are multimodal, which means that all texts always and without exception involve the

interaction and integration of several semiotic modes. This is the case of texts such as websites,

art books, graphic novels, and magazines, which rely on and integrate a variety of semiotic

modes such as wording, images (still and moving), typography, design, color, etc. for their

creation of meaning. However, monomodal texts, e.g., a business letter, a face-to-face

conversation, or a conventional novel, are also multimodal. The business letter and the



37

conventional novel, for example, depend on and cannot be realized without choices made of

modes of wording, design, color, and typography.

Multimodal texts are a combination of semiotic modes in a communicative event, which

can be found in the media in printed form as is the case of books, magazines, and newspapers;

digital, through film, internet, and radio Van Leeuwen, T. (2005). This form of communication

involves human modes such as voices, gestures, looks, and movements; both written, digital, and

human have the same communicative purpose, to convey a message effectively.

Even so, for Williamson and Resnick (2005), to speak of multimodal texts consists of a

new type of reading typical of the postmodern and consists of a new way of seeing the world,

since other competencies are necessary beyond the simple decoding of print or the

comprehension of written text, such as the incorporation of the image with its own meaning that

complements the reading.

Likewise, Fernández (2009) mentions that a multimodal text does not only include words

but other semiotic modes of communication presented in electronic and material media, such as

drawings, colors, backgrounds, icons, and sounds, among the possible audiovisual resources that

constitute the texts.

In education, multimodal texts are forms of communication that include various modes

or channels of expression, such as written words, images, sounds, videos, and other elements.

These texts are intended to engage learners through a variety of sensory channels, improving

their knowledge and learning experience.

There have been many proven breakthroughs of Multimodal Text on the students'

learning process. On one hand, Multimodal Texts influence students' positive behavior towards
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learning activities, as claimed by Fleming (2006), positive behavior toward multimodal texts

help learners to express their creativity through multiple forms, promoting artistic and

self-expression talents.

Besides, when Multimodal Texts are applied to classroom activities students are more

engaged and motivated towards learning. According to Gee (2007) By providing a dynamic and

interactive learning experience, multimodal texts can attract students' attention and increase their

motivation for academic achievement.

However, there have been studies that highlight the importance of Multimodal Texts for

improving students' attitudes towards educational attainment. Linnenbrink & Pekrun (2011)

carried out a study on students' emotions and academic engagement, claiming that students'

emotions, especially those influenced by the usage of multimodal resources, can influence their

engagement and attitudes toward learning. Following this line, Huang et al. (2018) engaged in an

investigation on enhancing students' positive emotions and engagement through multi-modal

app-based learning, they state that the multi-modal app's impact on students' positive feelings

and engagement can have a direct consequence on students’ attitudes toward learning.

2.2.5 Multimodal Text in the EFL Classroom

Multimodal texts in the EFL classroom are a type of text that incorporates multiple

modes of communication, such as text, images, sound, and video, to convey meaning

(Lee,2018). The use of multimodal texts in the EFL classroom can be beneficial for language

learning as it provides students with opportunities to engage with a variety of semiotic resources,

which can enhance their language development and comprehension.
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Multimodal texts can take many forms, including textbooks, websites, comics, videos,

and advertisements. The use of multimodal texts in the EFL classroom can provide students with

a range of authentic materials, which can help them to develop their language skills in context.

Multimodal texts can also be used to promote critical thinking and creativity, as students are

encouraged to analyze and interpret the various modes of communication in the text.

Research has demonstrated the effectiveness of using multimodal texts in the EFL

classroom. For example, one study found that the use of multimodal texts in a foreign language

course improved students' language proficiency and motivation (Jalilifar & Nakhsh, 2010).

Another study found that the use of multimodal texts in an EFL writing class improved students'

writing skills and engagement (Thorne, 2014).

The use of multimodal texts in the EFL classroom can also be supported by the principles

of task-based language teaching (TBLT). TBLT emphasizes the use of authentic, real-world

tasks that require the use of multiple modes of communication. Using multimodal texts in TBLT

can help students to develop their language skills in context and promote the integration of

different modes of communication.

Overall, multimodal texts in the EFL classroom represent a valuable tool for language

learning. By providing students with opportunities to engage with a variety of semiotic

resources, multimodal texts can enhance language development and promote critical thinking

and creativity.
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2.2.6 Multimodal Images

Multimodal images are a type of visual representation that incorporates multiple semiotic

resources, such as text, graphics, and colors, to convey meaning. These images are designed to

be visually engaging and effective in communicating complex information to a wide range of

audiences. (Lamberton & Stephen, 2016).

Significantly, the concept of multimodality originates from the field of semiotics, which

is concerned with the study of signs and their meanings. According to this theory, all

communication involves the use of signs, and meaning is created through the interaction

between signs and the context in which they are used. Multimodal images reflect this perspective

by combining different modes or sign systems, such as visual and linguistic, to produce a more

comprehensive and nuanced representation of meaning (Lamberton & Stephen, 2016).

Moreover, multimodal images are commonly used in advertising, education, and social

media. In advertising, for example, companies use multimodal images to create visually

appealing and persuasive messages that resonate with their target audience. Educational

materials, on the other hand, use multimodal images to convey complex information in a way

that is accessible and engaging for students of all ages and abilities. Social media platforms, such

as Instagram and TikTok, rely heavily on multimodal images to convey messages, entertain

audiences, and promote products and services.

Likewise, researchers have studied the effectiveness of multimodal images in various

contexts and have found that they can be effective in engaging audiences and promoting

comprehension. For example, studies have shown that incorporating visual elements into

text-based materials can improve students' reading comprehension and memory recall (Mayer &
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Moreno, 2003). Other studies have found that multimodal images can enhance persuasive

communication and increase brand recognition in advertising (Lamberton & Stephen, 2016).

To sum up, multimodal images represent a powerful tool for communicating complex

information in an engaging and accessible way. As technology continues to evolve and new

modes of communication emerge, the use of multimodal images is likely to become increasingly

prevalent in a wide range of contexts.

2.2.7 Multimodal Animated Images in the EFL Classroom

Multimodal animated images in education are a type of visual representation that

incorporate multiple semiotic resources, such as text, graphics, colors, and animation, to convey

complex information to students. These animated images are designed to be engaging,

interactive, and effective in promoting learning outcomes.

As well, the concept of multimodal animated images in education is based on the broader

field of multimodal learning, which posits that learning is most effective when it engages

multiple sensory modalities simultaneously. Multimodal animated images in education can

combine visual and auditory cues to provide a more engaging and memorable learning

experience, and they can help students to better understand complex concepts and retain

information (Mayer, 2005).

In fact, multimodal animated images in education can take many forms, including

educational videos, interactive animations, and multimedia presentations. For example,

educational videos can be used to introduce a new concept, while interactive animations can

allow students to explore a topic in more detail and engage in hands-on learning. Multimedia
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presentations can be used to provide a comprehensive overview of a topic and can include a

variety of media types, such as images, text, and animation.

Notably, research has demonstrated that multimodal animated images in education can be

effective in promoting learning outcomes. For example, one study found that students who

watched an educational video with animated visuals and narration performed better on a test of

content knowledge than students who only received text-based instruction (Lowrie et al., 2013).

Another study found that interactive animations can improve students' understanding of complex

scientific concepts (Chiu et al., 2014).

Summarizing, multimodal animated images in education represent a powerful tool for

promoting student engagement and learning outcomes. As technology continues to evolve and

new modes of communication emerge, the use of multimodal animated images in education is

likely to become increasingly prevalent in a wide range of educational contexts.

2.2.8 English Grammar Teaching and Learning Process

Throughout time, The English teaching and learning process has had predominant

methods based on grammar. However, nowadays the emphasis has moved away from teaching

and learning grammar. Now, teachers have been focusing on other issues such as the language

functions and the communicative aspects of the language, all of this thanks to the almost new

arising Communicative Approach, this approach has given wide options for developing

communicative competence in English through the teaching of language functions. According to

Harmer (1987) In recent times there is a growing conception that students need to learn language

functions, although teachers ignore that these language functions need a grammatical base.
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2.2.8.1 Grammar.

First, according to Lock (1996 ), There are two conceptions of grammar, One

perspective considers grammar as an arrangement of rules that outline all the language's

potential grammatical structures. This method typically draws a distinct line between

grammatical and non-grammatical statements. Instead of their meanings or how they are used in

various circumstances, the primary attention is on the forms of grammatical structures and how

they relate to one another.

Nevertheless, another approach defines language as a system of communication first and

foremost. In this perspective, grammar is reviewed to determine how it is structured to enable

both writers and speakers to create and share meaning. Instead of concentrating on a distinct line

separating grammatical from non-grammatical forms, the emphasis is typically on whether a

form is acceptable for a certain communicative goal in a specific situation. (Lock, 1996)

Alternatively, Wen (2018) states that language is "multi-dimensional" and has many

different meanings. It is possible to compare a language to a structure, words to bricks, and

grammar to the architect's model. Without a plan, even with a million bricks, a structure cannot

be constructed. Likewise, if someone learns every single word in English but cannot connect

them together, then they are unable to communicate in the language. Therefore, grammar is an

outline for describing languages.

2.2.8.2 Teaching Grammar.

Teaching English grammar is the process of instructing learners in the rules and structure

of the English language. It involves teaching learners the grammatical rules, such as the parts of

speech, sentence structure, verb tenses, and punctuation. Effective grammar instruction helps
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learners to communicate accurately and effectively in English. The use of varied instructional

strategies is crucial to teach grammar effectively (Larsen-Freeman, 2013).

Yet, Betty Azar (1992), author of "Understanding and Using English Grammar",

emphasizes the importance of introducing grammar basics and using visual aids to help students

understand grammar concepts. On the other hand, Michael Swan (1980), author of "Practical

English Usage", highlights the need for grammar instruction to be contextualized and integrated

with other aspects of language learning.

Additionally, Diane Larsen-Freeman (1993), author of "Grammar Dimensions: Form,

Meaning, and Use", stresses the importance of integrating grammar instruction with

communicative language teaching. As well, Scott Thornbury (1999), author of "How to Teach

Grammar", advocates for a focus on meaningful language use in grammar instruction. Similarly,

Krashen (2009) is a linguist known for his theories on second language acquisition (SLA) and

his emphasis on a natural approach to language learning, emphasizing the importance of

comprehensible input and the natural acquisition of language rather than explicit grammar

instruction.

Moreover, Ginger et al. (2017) argues in their study "Written Language Performance

Following Embedded Grammar Instruction" that grammar instruction should occur through

embedded grammar instruction implementing authentic reading and writing contexts for

grammar improvement. In spite of, Harun (2021) in his work "A Contrastive Analysis of

Traditional Grammar Teaching and Communicative Language Teaching in Teaching English

Grammar and Vocabulary" emphasizes that the traditional grammar translation method is much



45

more practicable and productive than communicative language teaching since vocabulary

production is higher and also improves students' oral and written productions.

Additionally, Jack C. Richards (2015), author of "Grammar and Beyond" and "Key

Issues in Language Teaching", emphasizes the need for grammar instruction to be personalized

and tailored to the needs of individual learners. Last but not least, Krutyak et al. (2023) studied

the knowledge and experience of EFL teachers in using deductive and inductive approaches to

teaching English grammar, mentioning the important role of grammar in the process of language

acquisition and in establishing meaningful communicative links. Thus, they indicated that both

approaches are advantageous, and the combination of these approaches can ensure the

effectiveness of the grammar teaching process and enhance students' learning.

In conclusion, teaching English grammar is essential for effective language instruction.

By using real-life examples, personalizing learning, incorporating games and activities, and

providing feedback on grammar usage, teachers can create engaging and effective grammar

lessons. The insights and strategies provided by these authors can help language teachers

develop their skills and create effective learning environments for their students.

2.2.8.3 Learning Grammar.

Learning English grammar in the EFL classroom is the process of teaching and acquiring

grammar rules and structures in the English language. It is a critical component of language

learning and requires various approaches to ensure learners' understanding and effective use of

grammar.

According to Celce-Murcia and Larsen-Freeman (2015), effective language learning

involves understanding the form, meaning, and use of the language. Therefore, explicit
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instruction is crucial in teaching English grammar. Lightbown and Spada (2013) state that

explicit instruction provides learners with clear explanations of grammar rules and structures.

Teachers can use different approaches to provide explicit instruction, such as the deductive

approach or the inductive approach.

However, implicit learning is also an essential process in learning English grammar. Ellis

(2015) notes that implicit learning can occur through exposure to the language. Teachers can

provide learners with opportunities for implicit learning through various activities, such as

reading, listening, and speaking.

As well as, authentic language use in context is essential in learning English grammar.

According to Celce-Murcia and Larsen-Freeman (2015), learners need to understand the

meaning and use of the language, not just the form. Therefore, teachers need to create

opportunities for learners to practice using the language in context.

Lastly, creating a positive and supportive learning environment is crucial in learning

English grammar. Dornyei and Ushioda (2011) state that motivation and engagement are key

factors in language learning. Teachers can create a positive and supportive learning environment

by providing feedback, using praise, and acknowledging learners' efforts.

To sum up, learning English grammar in the EFL classroom involves various strategies

and techniques that aim to develop learners' understanding and effective use of grammar. These

strategies include explicit instruction, implicit learning, authentic language use in context, and

creating a positive and supportive learning environment.
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Chapter III: Methodological Design

This chapter presents the type of methodology along with the data collection techniques

and documents used in this project to achieve the research objective. It also presents the context

and the population in which this research was carried out.

3.1 Methodological Approach

The research approach of the present study is qualitative since it is considered the

accurate one to meet each of the objectives established. Hence, this research approach is

characterized for focusing on the collection and analysis of non-numerical data to understand

and interpret complex phenomena in their natural context. According to Creswell& Poth (2017),

Qualitative research seeks to explore the depth and richness of experiences, perspectives, and

social processes.

Thus, the present research context is developed in an Educational Environment, in which

it is intended to analyze what effects are caused on the Fourth-grade students’ English Grammar

after the implementation of Multimodal Texts. Therefore, the Qualitative Approach is suitable

for managing and analyzing this type of data in depth and with a wider vision.

3.2 Research Design

Bearing in mind that one of the purposes of this research is to reflect on strategies that

can address the problems mentioned above. It contemplated the Action Research Design for

meeting and developing the different stages of the present study. According to Stringer (2013), it

is a methodology that involves actively engaging with real-world problems or challenges within

a specific context, with the goal of bringing about practical improvements or solutions. It

emphasizes collaboration between researchers and practitioners or participants to facilitate
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change. On the other hand, Ferrance (2000) defines action research as a reflective process that

involves the systematic collection and analysis of data to address specific educational issues or

problems.

Figure 4
Ferrance’s Action Research Model Cycle

Note. Adapted from Ferrance's Phases for Conducting Action Research, by Cortes y

Sylvester, 2019,.Journal of Education Naresuan University, 21(4), p.4.

Figure 4 shows the stages and the processes that are involved in the development of this

research project through Action Research. Using this methodology, it seeks to intervene with

Multimodal Texts aiming to enhance the fourth-grade students English Grammar and observe
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and reflect on the outcomes. Finally, considering the purpose of the present study it is intended

to analyze the incidence of Multimodal Texts on the English Grammar of Fourth-grade students

from the educational institution Palpar Terranova in Buga.

3.3 Research Scope.

The present research project has a descriptive scope. Hence, after all the data collection

process it is expected to reflexively describe in detail all the outcomes in order to analyze and

assess the consequences and effects of the implementation. For instance, according to Merriam

& Tisdell (2016), the objective of the Descriptive Scope is to offer a thorough, contextually rich,

and in-depth explanation of a phenomenon.

Furthermore, the data analysis in a descriptive scope involves identifying themes,

patterns, and key characteristics by means of data analysis techniques that implicate coding,

categorizing, and developing themes from the data. Through instruments like interviews,

observations, and content analysis, this scope frequently entails looking into the intricate details

and complexities of human experiences, conduct, and social situations.

3.4 Population

The target population is the fourth-grade students from the Educational Institution

Palpar Terranova in Buga. This group of students is composed of eight students, five of them are

females and three males between the ages of nine and ten years old. The identities of the

students have been protected because they are minors, so none of them will be shown and/or

their names will be revealed in this research project, therefore, each reference can be evidenced

instead as Student 1-2…in order to comply with current ethical standards for research involving

children.
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The research context is the Educational Institution Palpar Terranova Bilingual in

Guadalajara de Buga, with more than 25 years of foundation, is an institution of great prestige

for the city because it has been characterized by education students capable of facing the

challenges of society and being able to communicate in English. The institution is private,

therefore the number of students per grade is usually low, as it aims to provide a

teaching-learning process more personalized to the needs of students without leaving aside the

teamwork, Its academic calendar is B, and students begin the school year in September and end

it in June.

The educational institution Palpar Terranova has fourteen classrooms, two of which are

interactive classrooms where students have the possibility to make use of digital resources such

as smart screens, speakers, and a computer. These classrooms will be used during the

interventions mediated by multimodal texts. At the same time, it has interactive rooms such as

the hall of mirrors, the gym, and the library where students support knowledge through

activities. It also has large green areas where students can enjoy their free time and the learning

process.

3.5 Instruments for Data Collection

During this research, different instruments have been required to address the purpose

of this project, by means of illustration: a diagnostic test to address the first goal “To identify the

fourth-grade students' English Grammar level from the Educational institution Palpar

Terranova in Buga”, as well instruments such as lesson plan and field diary are used to

accomplish the next objective “To implement a didactic unit based on multimodal texts”. Lastly,

aiming to achieve this objective “To evaluate the English grammar level of the fourth-grade

students after the implementation of multimodal texts”, a final test has been considered.
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3.5.1 Diagnostic test: English Grammar Diagnostic Test Adapted from Penguin Readers

Placement Test

This test is an official test that is one of the resulting projects between the association of

Person and Longman Editorial. This test is designed to evaluate students' English Grammar,

encompassing an A2 level. There are six levels of the test, corresponding to Levels 1–6 of the

Readers, and two versions of the test at each level, the B test is provided as a follow-up for

retesting in the event of the majority of a class not obtaining the requisite score of 18/30 at the

first attempt.

The tests have been thoroughly pretested with students at the appropriate levels. Each

contains 30 structural and lexical items in a multiple-choice format selected from the structures

and lexis introduced at the given level. The tests can be administered and corrected very quickly

to aid a prompt decision, following the instructions given below. Within 30 minutes, including

the time that it takes for the students to do a test, teachers should have sufficient information to

reach a decision.

3.5.1.2 Content of the tests

Each test consists of 30 multiple-choice items. There are three choices (A, B, C) at levels

1–3, and four choices (A, B, C, D) at levels 4–6. Items testing the same structure and/or lexis are

not repeated within a test but in almost every case, the Test B at a given level is based on the

same items as Test A to ensure an equal level of difficulty. Items never appear, however, in the

same order.
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3.5.1.3 Scale

The pass mark of 18/30 (or 60%) is valid for all levels. It is important to note that for the

class as a whole to benefit from studying a Reader at a given level, it is not necessary for

everyone to obtain this mark or even for the students’ average to be above 18, but only for the

majority of students to score 18 or more. It must be remembered that, as is appropriate in tests

devised to determine whether students are capable of following a text, these tests measure

recognition of correct language, not the ability to produce it.

3.5.1.4 English Grammar Pre-Test Adaptation from Penguin Readers Placement

The present test has been designed and adapted from the Penguin Readers. Hence, in this

way, it is possible to address a particular population as it is the fourth-grade students from the

Educational Institution Palpar Terranova in Buga, these adaptations were minor adaptations

regarding the questions that were not aligned with the fourth-grade students' subject plan, in that

way it has been minimized the chance of the students not understanding the vocabulary within

the test.

Therefore, It has been taking into account the English skill to be addressed is Grammar,

as well, has been taken as a reference for the target level in which students should be as

addressed by MinEducación (2016) which states that for the fourth grade, students' English level

should be A2 according to the CEFR. Finally, it is essential to highlight that tests in both

versions A and B have been validated by specialized peers both magisters in education

belonging to the program Licenciatura en Lenguas Extranjeras con Énfasis en Ingles from

Unidad Central del Valle del Cauca in Tuluá ( validatiated letters in annex #3).
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3.5.2 Didactic Sequence.

The present study implements a didactic sequence for the intervention stage, in order to

address the second specific objective “To implement a didactic unit based on multimodal texts”

through the different lesson plans (annex #), activities, techniques, and resources, the head

teacher/ researcher implements Multimodal Texts for the period of 8 sessions from April to July

2023. According to Brown (1992), a didactic sequence is a structured educational plan that

guides the teaching and learning process by outlining clear objectives, presenting content,

providing practice opportunities, and assessing student understanding. It ensures the effective

transmission of knowledge and skills while fostering engagement and comprehension. As

described in the educational literature.

Figure 5
Lesson Plan Format
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Note. Own work (2023)
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Table 2
Didactic Unit Implementation Schedule

Didactic Unit
Cla

ss Date Grammar Topic Competence Multimodal Texts Evaluative Activities
Cla

ss 1
May

08th
Future changes and use of Will

and Won't
Speaking Comic

Oral presentation and
video quiz

Cla
ss 2

May
15th

Past Participle Speaking Video
Memory game, poster,

and video lesson.
Cla

ss 3
May

18th
Past Events

Writing and
Speaking

Infographic
Oral presentation using

an infographic, video quiz

Cla
ss 4

May
23rd

Present Progressive
Writing and

Speaking
Images with

movement

Charades game,
writing activity about what
they see around the school,

video lesson
Cla

ss 5
May

26th
Will and Going to Speaking Video

Oral presentation,
video quiz

Cla
ss 6

June
01st

Present Perfect Speaking Video Interview, video lesson

Cla
ss 7

June
07th

May and Might Speaking
Interactive virtual

activity
Board game, video

quiz, worksheet
Cla

ss 8
June

15th
Final Test Reading Round table Test and a round table

Note. Own work (2023)
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As can be appreciated in the previous table, to carry out the implementation stage a

didactic unit based on Multimodal Texts was conducted during the period of 8 weeks, different

Multimodal Texts were used particularly as infographics, videos, comics, images, etc., which

can be seen in the schedule. These activities were selected taking into account the criteria

established for the implementation of multimodal texts by Alvarez and Gonzalez (2015), which

are: audios, texts, images, sounds, gestures, and various stimuli that promote new forms of

understanding.

Nonetheless, the teacher/researcher plays an active and facilitator role during the

implementation of multimodal texts. Guiding students in the comprehension and analysis of

these texts, encouraging creativity, and evaluating the results. In addition, it is the model for the

responsible use of ICT. However, there were cases in which students were distracted by the use

of ICT.

Thus, as established by Kress & Jewitt (2003) Multimodal Texts are instructional

resources that use different forms of communication to improve the learning experience. Text,

photos, audio, video, interactive features, and other media may be used in these formats. Finally,

it is relevant to clarify that The classes were developed under the course thematics and the

institutional curriculum for the English Subject.

3.5.3 Field diary.

The field diary is a collection instrument. According to Vasilachis et al. (2009):
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The field diary...is a resource that makes it possible to make explicit in writing certain

types of observations while giving visibility to emotions, such as feelings that unfold and

transform during the course of the research. The diary constitutes the fundamental sphere

for organizing the research experience, for exposing our intuitions based on the empirical

referents that we have gathered in the field. But the diary is also a space for explaining

the changes and transformations felt that accompany the work from the moment we

started it (p.136).

To follow up on the implementation of the tool resulting from this research, a field diary

was used that allowed the researcher to record pertinent information on the development of each

of the sessions.

Figure 6

Field Diary Instrument

Note. Own work (2023)
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3.5.4 Qualitative Analysis Grid

Considering the analysis of the observation described in the field diaries, it is

necessary to account with an instrument that can itemize the data conceived by the

journals and in that way get the data ready for being analyzed in depth. That is why, it’s

been considered the Grid Chart for Qualitative Data, according to Creswell (2017) It is a

methodical visual technique for organizing and analyzing textual or narrative data in

qualitative research. It is made up of columns that indicate important categories, themes,

or variables essential to the study's goals and rows that represent specific participants,

respondents, or data sources. The qualitative information in each cell of the grid

corresponds to the categories or topics for each participant or unit and may take the form

of quotes, extracts, or codes.

Table 3

Grid Chart

Note. Grid Chart Format. Own Work
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3.5.6 Final test: English Grammar Final Test Adapted from Penguin Readers Placement Test

Therefore, The Penguin Readers Placement Test is based on two versions, Version A

(mentioned above as a diagnostic test) and Version B. In order to achieve the last objective of

this research, it has been consider Version B of the aforementioned test in order to conduct the

Final Test, It is relevant to point out that Version B follows an equal structure, type of questions,

and quantity of questions (30) just as the Version A, it can be evident minimal changes are

evidenced, in order to avoid students remembering the answers from the Diagnostic Test,

Version A.

It is important to note that this test in both versions mentioned has been adapted and

verified by reliable peers who belong to the Unidad Central del Valle program in Licenciatura en

Lenguas Extranjeras con Énfasis in Inglés, with the purpose of meeting the present research

requirements and needs.

Figure 7

Fourth Grade English Grammar Final Test
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Note. Adapted from Penguin Readers Placement Test 3B, by Pearson, 2023. Copyright 2023

Pearson

3.6 Data Analysis Process

This section describes in detail the process of collecting and analyzing data for each

stage of the present study. Subsequently, the didactic unit implementation process was

considered through observation techniques and reported in the field diaries. In order to analyze

the information conceived in the field diaries, it is important to bear in mind the categories

established in the theoretical framework, and in that way comprehend how the field diaries data

was analyzed.

Subsequently, it is important to highlight that these categories are established through A

priori coding. According to Saldana (2015), in qualitative research, a priori coding refers to the
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act of generating codes or categories prior to evaluating the data. This method involves guiding

the coding process with an already existing theoretical framework, research questions, or

interview guidelines. Including a priori categories can help guarantee rigor and standardization

in the analysis process, and it may also ease cross-study comparison. Therefore, three categories

have been established: Motivation, Behavior, and Attitude.

First, Behavior refers to the observable actions, responses, or conduct of individuals

within an educational setting. Behavior, according to Bandura (1977), is not entirely the product

of conditioning, reinforcement, or punishment, as behaviorists argue. Rather, he believes that

nearly all of human behavior is acquired through observation, imitation, and modeling.

Individuals learn new actions through seeing others and establishing an opinion about how those

acts are carried out. Individuals can learn new actions through observational learning without

immediate exposure or reinforcement.

Second, Motivation refers to the internal or external elements that motivate students to learn and

participate in educational activities. Besides, students' motivational beliefs and strategies

influence their learning behaviors and academic performance (Pintrich and Schunk, 2002).

Third Attitude, it is defined as a psychological inclination manifested through the

assessment of a specific thing or entity, either positively or negatively. It refers to an individual's

points of view, emotions, and predispositions toward educational methods, learning, and

schooling. It has a big impact on students' participation, motivation, and academic

accomplishment (Eagly & Chaiken,1998).

Lastly, for the purpose of analyzing the a priori categories, it has been considered a

particular method of codification that allows the creation of relations between categories and
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establishing a depth analysis of the data. According to Strauss and Corbin (1990), Axial Coding

focuses on connecting categories that go beyond initial or open coding, which only identifies

categories and concepts. To develop a more comprehensive knowledge of the data entails

locating connections and interactions between categories. Therefore, in order to establish results

from the data gathered in the field diaries, following the Axial Coding Method, different patterns

were identified in the data, second, those patterns turned into codes that were contrasted with

theoreticians. Finally, analyzing the codes and the information gathered from the authors the

results analysis was established.
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Chapter IV: Results Analysis and Discussion

The following chapter presents the results obtained from the pre-test and post-test

applied to fourth-grade students of the Palpar Terranova educational institution during the period

from May to July 2023. As well, as a qualitative analysis of the field diary used for the

implementation of the didactic unit. For a clearer analysis, the data obtained were organized by

means of tables and graphs for later analysis.

4.1 Results

4.1.1 Diagnostic Test Results: English Grammar Diagnostic Adapted from Penguin Readers

Placement Test

In the following section it is presented the results found from the tests carried out in

order to determine the grammatical level of the fourth grade students of the Palpar Terranova

educational institution, this Pre-test instrument (See Annexes) was taken and adapted from the

Penguin Readers Placement Test, with a total of 30 multiple choice questions as structure, this

test sought to develop the first specific objective of the research which is to identify the English

Grammar Level of the fourth grade students.

According to the results obtained by the fourth grade students, they are placed in a

certain grammatical level, establishing a percentage according to the results obtained by the

group when they were evaluated with the pre-test. These are detailed below:

Figure 8
Pie Chart: Penguin Readers Pre-Test Results
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Note. Own work (2023)

The results of the pre-test show that all fourth-grade students are Below Level in

grammar. This data can be seen in the graph above, where the A2 level has a percentage of 0%,

while the Below Level has a percentage of 100%. Considering the results of the Pre-test, it is

identified that fourth-grade students do not have the level stipulated in the Basic Standards of

Competence in Foreign Languages, which suggests according to the Ministry of National

Education (2006) that fourth-grade students should at the A2 level in the English language.

Figure 9
Bar Graph: Pre-Test Results Per Student
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Note. Own work (2023)

According to the graph, it is shown the performance of each of the fourth grade students

in the diagnostic test. From this chart, it is evident how two of the students obtained the higher

score with 15 points, two obtained 14 points, one 13 points, two 12 points, and one lower score

with 9 points. Hence, it is possible to notice how any of the students reached the 18 points mark

for achieving the A2 level suggested in Guia 22 (2016)

4.1.2 Final Test Results: English Grammar Final Test Adapted from Penguin Readers

Placement Test

Then, it is described the results regarding the Final Test adapted from The Penguin

Readers Placement Test 3B. As well as the Diagnostic Test, this Final test consists of 30

questions multiple choice, and it is designed for an A2 Level.
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In order to address the last specific objective “ To evaluate the students grammar level

after the implementation of the didactic unit” a final test has been implemented. Therefore, the

results can be found in detail in the next graph.

Figure 10
Pie Chart: Final Test Results

Note. Own work (2023)

In agreement with the graph, it can be seen the results of the final test addressing the

English Grammar Level of the Fourth-Grade students after the implementation of a didactic unit.

Therefore, from this graph, it can be evidenced that 63% percent of the students, meaning five of

the students are Below the Level, though it can be highlighted that 37% percent of the students,

meaning 3 of the students reached the A2 Level.
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4.1.3 Graph: Bar Chart Final Test Results

As specified in the chart, it can be seen that the results of the fourth-grade students in the

post-test have been quite different from the results discussed in the previous section ( Diagnostic

Test Results). To begin with, it is noticeable that in general, the students got higher scores, most

of them over 15 points. In detail, it is evident that 3 of the students reached the 18-point mark for

achieving the A2 level, two of them with exactly 18 points and one with 19 points. Besides, it is

important to note that this time one student obtained 16 points, one of the students got 10 points

and finally one of the students obtained points.

Figure 11
Bar Graph: Post-Test Results Per Student

Note. Own work (2023)
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4.1.4 Diagnostic and Final Test Results Comparison:

Now in the analysis of the results obtained in both the diagnostic test and the post-test,

a comparison is made with the objective of analyzing and comparing the incidence of

multimodal texts on the grammar of fourth grade students during the process of the

interventions.

Figure 12
Bar Graph: Pre-Test and Post-Test Results

Note.Own Work (2023)

According to the results of the previous graph, it is evident that in the pre-test no

student managed to reach the A2 level in grammar, since their results in this test were below 18

points according to the scale of the test, as can be seen in the graph students one and four

obtained a score of 15 in the pre-test, while student six obtained a score of nine, finally, the score

of student eight was fourteen. On the other hand, in the post-test three students in the
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experimental group reached the A2 level in grammar, two of them scored 18 points, while

student six scored nineteen points, reaching the suggested level. On the other hand, student four

failed to reach the A2 level in grammar, as he scored sixteen in the post-test.

4.1.5 Results Categories’ Analysis

The qualitative results are analyzed below. Through the implementation of field diaries,

data analysis grid, and observations during the interventions with fourth-grade students of the

Palpar Terranova educational institution, the following categories of analysis were considered:

Behavior, attitude, and motivation of the students regarding the use of multimodal texts in the

English classroom. The three categories emerged from the analysis of the field diaries. In the

same way, common codes were identified in each category through the analysis of the field

diaries, which are analyzed and supported in each category.

4.1.5.1 Grid Chart Results:

4.1.5.1.2 Category 1: Behavior towards the use of multimodal texts.

In the following Grid Chart, it is described the first category which is Behavior. Through

the analysis of the data, some common codes were found that tended to be repeated in the field

diaries; in this case, they are: attention, teamwork, and positive behavior.Certainly, Kress &

Jewitt (2003) mention that multimodal texts have a significant impact on student behavior and

learning outcomes. They provide contextualized and appealing materials for students, which

allows them to capture their attention in an efficient way, allowing their behavior during the

activities to be positive. Also, Pérez (2021), in his research, affirms that through multimodal

expressions and movements, spaces, and proximities, the teacher influences the behavior of the

students and their interactions in the classroom.
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What is more, Lozano (2021) mentions that when different modes or semiotic resources

are used according to the needs and interests of the individual, the reader's behavior in

multimodal texts becomes a more meaningful process since it manages to captivate the student's

attention in relation to the activities to be developed. Furthermore, Gomez (2017) states in his

study entitled "Reading behavior in digital multimodal texts in elementary school" that the

implementation of semiotic resources such as image, color, and movement became relevant

aspects for the student to have a greater understanding of the subject, favoring the reading

processes in the student and also impacted their behavior in the classroom thanks to the

implementation of ICT as a tool of interest to them.
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Table 4
Grid Chart Behavior Category

Category #1 Behavior

Fi
eld Diary
#

Findings Common
Codes

Analysis

#1
“…good behaviors were detected in some students, whose interest

and enthusiasm in the development of each of the activities was
appreciated.”

“…the students were very motivated with the activities of the class,
allowing good behavior on their part”.

-Attention

-Teamwork

-Positive Behavior

- Multimodal Texts incidence

positively on students’ behavior,

as reflected in the data collected.

- Also, the students found the

activities interesting, which can

be inferred as activities based on

Multimodal Texts resulting in

engagement for the students.

- In that way, it is important to

highlight that Multimodal Texts

are effective in capturing

students' attention the moment

they get distracted from the class

objectives

#2 “…the behavior of the students during this intervention was
excellent since the activities used captured the attention of the students…”

“…the activities selected during this intervention were of interest to
the students, showing excellent behavior during the development of this
intervention…”

#3 “…in this section, the behavior of the students in the development
of the activities was very positive and dynamic…”

#4 “This greatly favors teamwork and collaborative learning, since
everyone supported each other to understand the topic in its entirety…”

#5 “…the students were a little distracted from the class since they
were preparing for the celebration of Family Day, so their behavior in class
was scattered. Even so, the teacher managed to capture the attention of the
students through the multimodal activities developed in this intervention,
partially improving their behavior in front of the class."
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- Finally, students demonstrate

behavior improvement towards

activities based on Multimodal

Texts, contributing to an

environment for collaborative

learning and teamwork.

#6 "...their attitude and behavior towards the class were positive since
the activities used were of interest to them and they also expected to
understand the topic through the multimodal texts."

#7 "...the students had good behavior as they were in expectation of the
multimodal activities, which allowed their behavior to be timely for the
development of the class since the previously established activities attracted
a lot of attention from the students. As was a board game where they had to
roll a die and answer or complete a question or sentence using May and
Might correctly."

#8 “They all wanted to express their ideas and points of view about the
interventions, taking into account that the round table is another means of
multimodal texts which allows encouraging students to use their expressive
skills...”

Note. Own Work (2023)
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In consonance with the Grid Chart above, the students' behavior towards the

implementation of the multimodal texts is positive since their behavior was consciously active

during the development of the activities, they respected the class and game rules and found the

developed activities attractive. It was evident that students feel more involved with knowledge

when multimodal texts are implemented.

According to Bermudez; Carvajal & Martinez (2021), Multimodal Texts employ a

variety of modalities that can reach a broad spectrum of students who have different learning

styles, capturing their attention and improving their behavior. for example, in the analysis of the

field diaries it was found that during intervention #4 One of the students mentioned during class

that the use of multimodal texts had facilitated his understanding of the topic addressed, causing

positive behavior in the student.

Another evidence of the positive behavior of the students towards the multimodal texts is

the greater participation and interaction of the students in the classroom, since they capture the

attention of the students by combining visual and auditory elements, improving behavior and

increasing interest and participation in class. Hobbs (2010) claims that students that demonstrate

positive behavior toward multimodal texts are more likely to think critically about information

and media, allowing them to become more media educated.

Comparable, in intervention #3 There was a high level of student participation in the

activities related to "Past Events" s, therefore their behavior in the class was positive since they

all were excited about listening to their classmates’ stories. In the same way, in intervention #4

students collaborate in teamwork sharing their knowledge, in that way their classmates could
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understand the activity and topic. As mentioned by Jenkins et al. (2009) as students learn to

create and share their own projects, Multimodal Texts boost skilled communication and

teamwork abilities.

4.1.5.1.2 Category 2: Students' Motivation towards the use of multimodal texts.

In the following Grid Chart, the second category is described and analyzed bearing in

mind the journals’ information. During the analysis, some common codes were identified,

which are: excitement and interest. These codes were frequently repeated during the study of the

field journals. Therefore, Martínez (2014) mentions that the integration of multimodality in

educational environments has been associated with greater motivation and interest in learning.

By combining different forms of communication such as visual and auditory elements, they can

have a strong impact on students' intrinsic motivation towards the learning process. Similarly,

(Aedo and Millafilo, 2021) argued in their study that multimodal texts, especially memes, have

an encouraging effect in the classroom because they manage to connect with the interests,

context, and training of the student. Thus, the implementation of memes as multimodal texts in

the classroom is considered a creative method that promotes motivation.

In addition, Gee (2007) determined that, by developing a dynamic and interactive

learning experience through the implementation of multimodal texts, they can capture the

attention of students and increase their motivation for the development of the class. Hence, Perez

(2021) mentions in his study that teachers should be aware of the proper use of their multimodal

expressions within the classroom, as they can interfere with motivation, spontaneous

participation, attention in class, and interpersonal relationships between students and teachers.
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Table 5
Grid Chart Motivation Category

Category #2 Motivation

F
ield
Diary
#

Findings Common
Codes

Analysis

#1
“In the beginning, the students showed a lot of enthusiasm for the start of

the activities. Probably motivated by the feeling of novelty, allowing a good
willingness to work.”

“At the end of this introductory activity, student #4 mentioned that it was
very interesting to start the class using a video and from this, it was possible to
see the motivation of the students in the rest of the activities”.

Excitement

Interest

It is evident how in every class

the students felt motivated when in the

class the different activities based on

Multimodal Texts were present. That is

to say, Multimodal Texts favor students’

engagement in the class as in different

interventions students themselves

expressed to be interested in the

activities proposed.

Therefore, it can be inferred

from the data collected that involving

different texts in the classroom as

Multimodal Texts directly incidence

students’ motivation in the class and

#
2

“This activity helped me to understand the topic" and "Teacher, let the
evaluations continue to be with videos", which leads us to deduce that the
activities selected during this intervention were of interest to the student

#
3

“…the teacher evidenced that the students maintained a positive attitude
towards this activity since most of them were interested in knowing the story
that each of their classmates had brought and in showing theirs”

#
4

“…it was evidenced that the students were very motivated and interested
in the development of each of the proposed activities since they were innovative
and different from the other classes.”
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increase excitement towards the

different activities to develop.

#
5

“…the teacher was able to see that the students were a little distracted
from the class…”

#
6

“...the activities used were of interest to them and they also expected to
understand the topic through the multimodal texts”.

#
7

“…during this activity, student #2 mentioned that "the different ways of
learning through multimodal texts is very fun and interesting".”

#
8

“…they all were excited to express their ideas and points of view about
the interventions.”

“The students were able to maintain their motivation towards the test
since they were eager to know the results.”

Note. Own Work (2023)
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In keeping with the Grid Chart, the students’ motivation toward Multimodal Texts was

evident in the way that students repeatedly expressed their interest in the Multimodal Activities

such as in interventions 2nd, 3rd, 4th, 6th and 7th. This event can be supported by Phatteenan

Suwancharoen (2016) discovered, for example, that students consider multimodal texts as more

interesting which can boost their motivation to get involved with the topic. Adami (2015), on the

other hand, remarked on learners' increased motivation for performing assignments in a

multimodal situation.

In the same way, it was determined that students’ excitement increased when activities

were based on Multimodal Texts, for example: in intervention 1st, 7th and 8th students

expressed themselves about how excited they were for developing the activity proposed. Also,

they were not only excited about completing their own task, but they were even excited to listen

to their classmates' performance about the task. This can be backed by, Mayer (2005)

Multimodal Texts appeal to various faculties and learning styles, multimodal texts are

intrinsically more engaging. When students may connect with knowledge in a variety of ways,

they have a higher probability of being excited about learning.

4.5.1.3 Category 3: Students' Attitude towards the use of multimodal texts.

The third category of analysis found in the field diary information is attitude. Through

the analysis of this category, three common codes were identified that tended to stand out in the

analysis of the data, which are: positive attitude, interesting activities, and teamwork. These

codes will be analyzed and supported later on.

Mayer (2009) mentions that multimodal texts stimulate active cognitive processing,

promote critical thinking and foster collaborative learning. Multimodal texts, by combining
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different communication modalities such as images, graphics, videos and other visual or

auditory elements, can have a significant impact on students' attitudes during classes. Also,

Huang (2018), in his research, implemented an app as a multimodal instrument, arguing that the

impact of the multimodal app on students manages to develop positive feelings, generating a

direct consequence in the attitudes of students towards second language learning since the use of

an app within the classroom draws the attention of the student as it generates intrigue to know

what activities will be achieved by means of it.

In this case, Perez (2021) establishes that body language and tone of voice are also

considered multimodal resources in the classroom since they influence the perception and

participation of students in the classroom, reflecting a positive attitude in the development of

each of the established activities. What is more, Lozano (2021) determines that multimodal texts

challenge students to have a positive and critical attitude, thus fostering meaningful learning

through the presentation and creation of multimodal material.
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Table 6
Grid Chart Attitude Category

Category #3 Attitudes

Fi
eld Diary

#

Findings Common Codes Analysis

#01 “During the activity of creating and presenting a robot, there were
comments from the students such as "the class is interesting ""what is the
next activity?" which allows us to deduce that the students were highly
motivated and had a positive attitude towards the class activities, allowing
for good behavior on their part.”

Positive attitude
Interesting

activities
Teamwork

As evidenced in most of the
field diaries, the students had a
positive attitude towards the class,
since, as mentioned by some students,
the activities proposed in the
interventions were of great interest to
the students, since the multimodal
texts use different means of
communication according to the
context, needs and interests of the
students, which facilitates their
learning and makes it a more
enjoyable process for them.

At the same time, it became
evident in the field diary #5 that the
students were a little distracted from
the class, as a result of an
extracurricular activity that was
affecting their attitude and behavior in
class, but through the different
multimodal activities it was possible
to capture the attention of the

#02 “...it is possible to analyze that the behavior and the attitude of the
students during this intervention was excellent, since the activities used
captured the attention of the students, allowing evidence to have a
significant impact on their behavior and in their attitudes. For example,
during the introductory phase, a memory game with verbs in the present and
past tense was carried out in which students had to match the correct form of
the verbs.”

#03 “During the transfer phase the teacher evidenced that the students
maintained a positive attitude, during the activity in which they had to
present a past event using a poster, since multimodal texts use different
communicative resources to incidence the attitude of the students during the
class.”

#04 “...Student #7 "Teacher, as I understand the topic I will be your
assistant so that my classmates also understand the topic" in this sense the
teacher demonstrated that the students had a positive attitude in the



80

students, improving their attitude
towards the class.

Finally, it is possible to
analyze that good teamwork can be
carried out satisfactorily when
students have a good attitude towards
the activities proposed in the
development of the class.

development of the activities since they had the support of their classmates
and the activities developed were of interest to them, thanks to the different
media and activities used in the multimodal texts.”

#05 “…at the same time, their attitude towards the class was affected by
the extracurricular activities of the family day, however, the teacher, through
the use of multimodal texts in the class, managed to capture the attention of
the students and improve their attitude towards the class.”

#06 “...their attitude and behavior towards the class was positive since
the activities used were of interest to them and they also had the expectation
of understanding the topic through the multimodal texts.”

#07 “...the teacher verified that the students had a positive attitude in
class, as one of the activities set up was a board game in which they had to
roll a die and answer or complete a question or sentence using May and
Might correctly. during this activity, student #2 mentioned that "the different
ways of learning through multimodal texts is very fun and interesting."”

#08 “During the role table the students maintained a positive attitude, all
of them wanted to express their points of view about the interventions,
taking into account that the round table is another means of multimodal texts
which allows encouraging students to use their expressive skills, increasing
their confidence in the classroom and their attitude towards the class.”

Note. Own Work (2023)
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Conforming to the graph, students maintained a positive attitude during the intervention

phase mediated by the use of multimodal texts, maintaining a positive and collaborative attitude

in the development of group work activities, as evidenced in intervention #4 where students had

to perform an activity in groups of three on the use of the present perfect, which was developed

in a satisfactory manner because students were enthusiastic and with a positive attitude for the

development of such activity since it was to their liking. According to Rojas (2013), the presence

of visual and auditory elements in multimodal texts can generate interest and a positive attitude

in students for the topic being presented, since the variety of resources used can make the

learning experience more dynamic and interesting for students, allowing them to carry out good

teamwork and a good attitude towards the activities proposed in the development of the class.

Nevertheless, according to Moreno and Mayer (2007) indicate that the use of multimodal

activities better captures the students' attention, making the activities more entertaining and

motivating, demonstrating a better attitude in the development of the activities by the students.

As evidenced in field diary #1 in the comment made by a student where he mentions that the

class is interesting and shows enthusiasm to know what the next activity is to be performed.

Therefore, the implementation of multimodal activities in the classes increases the possibilities

of interaction, allowing more dynamic and interesting activities for the students, allowing them

to have a positive attitude.

However, in intervention #2, a memory game was carried out in which students had to

find the past tense of some verbs through teamwork, during this activity it was evidenced that

students were able to develop the activity satisfactorily without any novelty in this regard,

achieving the objective of teamwork. Hwang et al. (2015) mention that the use of multimodal

resources improves interaction, participation, and collaboration among students during
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cooperative learning activities, i.e., the implementation of interesting and contextualized

activities to the needs and context of students facilitates students to work together in the creation

of knowledge, improving their attitude towards the class because it provides students to live a

more enjoyable and accompanied process.

Finally, the implementation of multimodal texts in the classroom manages to reduce the

level of distraction of students, since through multimodal activities and different media such as

video, posters, and infographics, among other media, students' attention is easily captured,

improving their attitude and behavior in the classroom.

4.2 Results’ Discussion

To achieve the general objective of this study “to analyze the incidence of Multimodal

Texts on the English Grammar of Fourth-grade students from the educational institution Palpar

Terranova in Buga”, initially a pretest was carried out taking into account the students’ subject

plan and curriculum, as well, the test was mediated through the Penguin Readers Grammar test

from Pearson, to diagnosticate the students’ English Grammar. Afterward, eight didactic

sequences based on Multimodal Texts were designed and implemented, which were evaluated

through field diaries that delivered relevant results improvement. Eventually, a post-test was

conducted that evidenced an increase in the students' English Grammar.

Now, contrasting the information analyzed from the journals and the information

conceived in both the pre-test and post-test, it is established that Multimodal Texts not only

improved students’ English Grammar but also influenced the students’ behavior, motivation, and

attitude in the classroom.
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Regarding the category students’ behavior towards Multimodal Texts, the results were

promising. It was found that Multimodal Texts incidence positively students’ behavior , as well

they find multimodal activities interesting, which increases engagement. Also, Multimodal

Texts are effective in capturing students' attention the moment they get distracted from the class

objectives. Eventually, students demonstrated behavior improvement towards Multimodal

activities, which contributed to an environment for collaborative learning and teamwork. As

demonstrated in the Grid Chart results (table #4)

As well, similar results can be compared to the local background “ Análisis multimodal

de la conducta kinésica del profesorado en el aula y su incidencia en el estudiantado

universitario” carried out by Pérez et al (2021) this background states that through multimodal

expressions and movements, spaces, and proximities, the teacher influences the behavior of the

students and their interactions, highlighting a series of behaviors, both conscious and

unconscious, to adapt to the dynamics in the classroom.

Moreover, the national background “Textos multimodales como una herramienta

didáctica para el mejoramiento de los procesos de comprensión lectora en estudiantes de grado

quinto de primaria, cartilla Juanito aprende a comprender” performed by Lozano (2021)

establishes that when different modes or semiotic resources are used according to the needs and

interests of the individual, the reader's behavior in multimodal texts becomes a more meaningful

process.

Equally important is the theoretical framework contributed by different authors who can

support the present study findings regarding the behavior category. For instance, Fleming

(2006), claimed that positive behavior toward multimodal texts helps learners to express their
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creativity through multiple forms, promoting artistic and self-expression talents. As well, Kress

& Jewitt (2003) mention that multimodal texts have a significant impact on student behavior and

learning outcomes. They provide contextualized and appealing materials for students, which

allows them to capture their attention in an efficient way, allowing their behavior during the

activities to be positive.

Now, regarding the Motivation category results, it has been evident that when

implementing Multimodal Texts, the students’ motivation towards the learning objectives

increases. Hence, Multimodal Texts favor students’ excitement in the class, contributing to the

students being interested in the activities proposed. Therefore, as students were motivated to

learn it directly impacted, boosting students’ English Grammar.

Similarly, this study's results regarding students' motivation can be contrasted with

different research backgrounds results. Specifically, the international background “Increasing

Vocabulary Acquisition and Retention in EFL Young Learners through the Use of Multimodal

Texts” by Aedo & Millafilo (2021) established that findings support the idea that multimodal

texts (memes) have an encouraging effect in the classroom, particularly in terms of vocabulary

retention because they connect with learners' interests and backgrounds. Learners consider

memes as a creative method in the classroom that fosters intrinsic motivation.

Furthermore, other background research results can be compared to this study 's current

findings. The national background “ Los textos multimodales, una estrategia didáctica para

optimizar la comprensión lectora a nivel literal, en los estudiantes del grado primero de la

normal superior la Inmaculada” by Restrepo & Rivas (2019) argues that through the

implementation of various resources and diverse semiotic means, including images, written and
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oral texts, videos, PowerPoint presentations, language is strengthened, as well as imagination,

motivation, and children's engagement with reading different texts.

Additionally, the local background carried out by Pérez et al (2021), insists that teachers

should be aware of the proper use of their multimodal qualities and expressions, considering the

impacts they have during the class, as these can interfere with motivation, spontaneous

participation, classroom attention, and interpersonal relationships between students and teachers.

In the same way, different authors regarding students' motivation towards Multimodal

Texts can be highlighted from the Theoretical Framework, such as Gee (2007) who determined

that by providing a dynamic and interactive learning experience, multimodal texts can attract

students' attention and increase their motivation for academic achievement. As well, according

to Lin (2019), Multimodal EFL classroom techniques can benefit pupils with diverse learning

styles and preferences. Teachers may assist students in accessing and processing material in

ways that meet their specific needs, strengths, and motivation by applying a variety of

modalities.

Next, about the last category results: Attitude towards the Multimodal Text, it has been

demonstrated that multimodal texts use different means of communication according to the

context, needs, and interests of the students, which facilitates their learning and makes it a more

enjoyable process. Besides, through the different multimodal activities, it is possible to capture

the students’ attention, improving their attitude towards the class objectives. Also, Multimodal

Texts contribute to promoting teamwork and collaborative learning. Hence, improving students’

attitude towards the activities proposed in the development of the class.
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In addition, some research backgrounds share resembling results with the present study

about students’ attitudes toward Multimodal Texts. Such us, the local research background

executed by Pérez (2021) establishes that among the results it has been considered body

language and tone of voice (Multimodal Resources) as aspects that incidence students’

participation in class. As well as the national research background aforementioned, carried out

by Lozano (2021) determines that Multimodal Texts challenge students to have a significant

critical attitude, in that way fostering meaningful learning through the presentation and creation

of multimodal material.

In the same way, the national research background “ Propuesta De Capacitación Docente

Para El Fomento De Competencias De Pensamiento Lógico En Lectura Crítica Mediante El Uso

De Herramientas Multimodales Y Multimediales” implemented by Nayibe et al. (2019) affirmed

that implementing multimodal strategies and elements as mediators of reading competencies,

such as cinema, strengthens the ability to argue and interpret situations from different

perspectives, fostering a critical attitude among students towards their realities and dynamics.

Comparable, there have been different authors holding differing perspectives on

students’ attitude towards Multimodal Texts. Among them, Huang et al. (2018) engaged in an

investigation on enhancing students' positive emotions and engagement through multi-modal

app-based learning, they state that the multi-modal app's impact on students' positive feelings

and engagement can have a direct consequence on students’ attitudes toward learning. Equally,

Mayer (2009) establishes that Multimodal Texts can encourage students to use their creativity

and expressive skills to develop projects, increasing their confidence in the classroom and their

attitude toward the class.
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Chapter V Conclusions

From the problem statement, the question, the objectives, the theoretical analysis and the

design of this research study, the following has been concluded:

First, according to the results obtained from the first objective, corresponding to the

implementation of a diagnostic test to determine the level of English grammar of the fourth

grade students of the Palpar Terranova de Buga educational institution, it was determined that

100% of the students had a level below A2 in grammar, which according to “ Estandares Básicos

de Competencias en Inglés” (2026), they should be at A2 level, taking into account that the

topics and vocabulary proposed in the test were adapted from the Institutional English Subject

Plan for fourth grade students.

Second, in order to respond to the second specific objective, which stipulates the

implementation of a didactic unit based on the use of multimodal texts to identify their incidence

in the learning of English grammar, it is initially concluded that it is important to design a

chronogram that allows ordering the dates and time of the activities that will be developed in the

classroom, with the objective of guaranteeing the implementation of the unit in exact times.

It is relevant to select or design the appropriate activity planning format that clearly

defines the learning objectives to be achieved, as well as a sequential planning of activities so

that knowledge is progressive. At last, it is important to mention that when designing these

sequences, Multimodal Activities should be carefully selected, in that way it is guaranteed that

these activities are accurate for the students’ age, needs, and interests, such as videos, images,

infographics, among others that allow a meaningful development of the teaching-learning

process.
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In relation to the implementation of the didactic unit, different activities of Multimodal

Texts that allow the improvement of English grammar are included. Correspondingly, it is

considered the implementation of tools such as smart screens, speakers, computers, etc, that

allow the full development of Multimodal Texts, taking into account that these contribute to

promoting the students’ interest and motivation in the activities.

Besides, It was evident that the implementation of Multimodal Texts is beneficial when

planning activities that would attract the students' attention and allow them to improve their

behavior and attitudes, as well as increase their motivation towards learning English grammar.

Third, according to the last specific objective, which stipulates evaluating the

fourth-grade students English Grammar Level after the implementation of Multimodal Texts, it

is concluded that 37% of the students managed to reach the A2 level in grammar after the use of

multimodal texts in the classroom compared to the 100% of the students in the initial test who

did not achieve the A2 level. This demonstrates that the students’ English Grammar Level

increased, allowing them to acknowledge it more clearly in different contexts.

Aditionally, the use of Multimodal Texts in the English classroom has a positive

incidence on the fourth-grade students' English Grammar Level from the educational institution

Palpar Terranova from Buga, since through its different means of communication it creates a

diverse and attractive environment for the students, which allows them to relate better the

English Grammar mainly by increasing motivation and improving students’ behavior and

attitude towards the academic performance, as these directly impact their engagement and

participation in each of the activities proposed in the didactic unit.
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Finally, this study offered a perspective on the high incidence of multimodal text in

English education and its impact on students' English grammar competence. The current study

revealed that multimodal resources are becoming more common in modern educational settings,

indicating an evolution toward a greater variety of appealing learning materials. Furthermore,

this study discovered that using multimodal text can improve students' English grammar

proficiency. This implies that teachers should explore incorporating multimodal texts into their

teaching practices in order to improve students' English grammar competency.

The findings of this study emphasize the significance of adjusting instructional strategies

in accordance with today's students' transforming learning preferences. As the field of education

evolves, it is critical to acknowledge the importance of multimodal text and its potential benefits

in improving English grammar learning. Educators may create a more dynamic and effective

learning environment by using the potential of a range of resources, consequently preparing

students with stronger English grammar competencies to succeed in a modern, globalized and

multimedia-rich world.
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5.1 Recommendations

Now, based on the results obtained and the experiences observed during the

implementation of the research proposal, the Incidence of Multimodal Texts on English

Grammar Level of fourth-grade students from the educational institution Palpar Terranova in

Buga, it is recommended that:

● It is necessary to avoid planning very extensive multimodal activities, since students may

lose the thread of the class due to the monotony involved in the development of this type

of activities,

● It is necessary to consider the implementation of a more recent test that is in accordance

with the current needs and changes of the context.

● For preventing students from confusing the academic purpose of the digital resources. It

is essential to execute proper management of the tools used as communication channels

for Multimodal Texts, such as the smart screen, speakers, and computers, among others.

● It is evident that the implementation of Multimodal Texts is beneficial when planning

activities that would attract the students' attention and allow them to improve their

behavior and attitudes, as well as increase their motivation towards learning English

grammar.

● Finally, this research allows the development of new investigations that could improve

the results by considering different specific variables, such as economic context, age, and

gender, to recognize if multimodal texts work better in more defined groups of students.
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5.2 Annexes

Interventions

Intervention #1

Lesson Plan

Unit name: The future changes around the world

Subject: English Date: 2023

Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.
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Learning Objective: At the end of the lesson, the students will be able

● To recognize the use of Will and Won't as future simple in the future changes around the

world through multimodal texts, especially images with movement.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Explorat
ion

Relate
and motivate
the students
with the new
topic through
different
activities that
motivate them
to be attentive
during the
class.

In this stage,
the teacher will begin
the class with a video
about the advances in
technology and its
contributions to the
world. Annex #1

The students
will have to answer
some questions:

-What do you
think will change in the
future?

-Do you think in
the future children
won’t go to school?

Vid
eo, Tv,
Laptop

15 min

Concept
ualize the
content of the
class.

For a second
moment, the teacher
will explain the use of
Will and Won’t and
support the

Boa
rd and
markers,

40 min
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Structur
ing

explanation with a
video and do some
exercise. Annex #2

Laptop,
video

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will explain
the activity to carry out,
which consist of
reading and watch a
video about a comic
and identify the future
changes mentioned in
the comic, they will
have to do a
worksheet about the
topic. Annex #3

Then, the
students will have to
write five future
changes on a note
sheet using Will and
Won’t. Then, they will
read.

Lev
el up book,
note sheet

40 min

Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this time, the
students will have to
invent and draw a
robot that can give a
solution for a future
problem using Will and
Won’t when they will
present their robots.
They will use some
adjectives to describe
their robot. Annex #4

Car
board,
colors and
markets

60 min

Socializa
tion of what
was seen in
class,

The teacher will
show a video quiz
where students will
have to watch the

Vid
eo,
notebook

45 min
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Assess
ment
Evaluation

promoting
active
participation
and
brainstorming.

video and answer
some questions using
the will and won't
according to the
context of the video.
Annex #5

Now, the
teacher gives a short
feedback of what was
seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Intervention #2

Lesson Plan

Unit name: Past Participle

Subject: English Date: 2023

Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours
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Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.

Learning Objective: At the end of the lesson, the students will be able

● To identify the use and structure of the past participle in different situations through

multimodal texts, especially images with movement.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Explorat
ion

Relate
and motivate
the students
with the new
topic through
different
activities that
motivate them
to be attentive
during the
class.

In this stage,
the teacher will start
the class with a
memory game about
the verbs in present
and past participle in
which the students will
have to find the same
verb in both
grammatical tenses
and they will write the
meaning on the board.
Annex #1

Me
mory
game,
board,
markers

15 min

Concept
ualize the

For a second
moment, the teacher
will explain the use of

Boa
rd and
markers,

40 min



103

Structur
ing

content of the
class.

past participle using a
video to support the
teaching and learning
process. Then, the
students will perform
some exercise on the
board. Annex #2

Laptop,
video

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will explain
the activity to carry out,
which consist of
reading and watch a
video about a comic
book story and identify
the use of the past
participle in different
situations. They will
have to complete a
letter choosing the
correct form of the
verb. Annex #3

Then, the
students will have to
do a worksheet in
which they will have to
answer complete a
conversations and
answers some
questions.

Lev
el up book,
worksheet

40 min

Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this time, the
students will have to
choose a movie
according to a genre
given by the teacher
and then tell it to the
rest of their classmates
using the past
participle and a poster.

Pos
ter

60 min
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Assess
ment
Evaluation

Socializa
tion of what
was seen in
class,
promoting
active
participation
and
brainstorming.

The teacher will
show a video quiz
where students will
have to watch the
video and answer
some questions using
past participle
according to the
context of the video.
Annex #4

Now, the
teacher gives a short
feedback of what was
seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Vid
eo,
notebook

45 min

Intervention #3

Lesson Plan

Unit name: Past Events

Subject: English Date: 2023
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Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.

Learning Objective: At the end of the lesson, the students will be able

● To identify the use of the simple past in different situations through multimodal texts,

especially images with movement.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Explorat
ion

Relate
and motivate
the students
with the new
topic through
different
activities that
motivate them
to be attentive
during the
class.

In this stage,
the teacher will start
the class with a short
part of a movie in
which the students will
have to answer the
following questions.

Annex #1

-What
happened in the
movie?

- What did Bolt

Me
mory
game,
board,
markers

15 min
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do to save his friend?

-Where did the
evento occur?

What happened
to the people?

Structur
ing

Concept
ualize the
content of the
class.

For a second
moment, the teacher
will explain the use of
simple past using a
video to support the
teaching and learning
process. Then, the
students will have to
complete some
sentences with the
correct form of the
verb. Annex #2

Boa
rd and
markers,
Laptop,
video

40 min

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will explain
the activity to carry out,
which consist of
reading a story and
answer some
questions. They will
have to complete a
text according to the
correct verb. Annex #3

Then, the
students will have to
do a worksheet in
which they will have to
complete and answer
some sentences using
the simple past.

Lev
el up book,
worksheet

40 min
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Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this time, the
students will have to

think in a significant

situation occurred in

the past in which the

student will have to

present to the rest of

the students using a

poster.

Pos
ter

60 min

Assess
ment
Evaluation

Socializa
tion of what
was seen in
class,
promoting
active
participation
and
brainstorming.

The teacher will
show a video quiz
where students will
have to watch the
video and answer
some questions using
past simple according
to the context of the
video. Annex #4

Now, the
teacher gives a short
feedback of what was
seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Vid
eo,
notebook

45 min
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Intervention #4

Lesson Plan

Unit name: Present progressive

Subject: English Date: 2023

Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.

Learning Objective: At the end of the lesson, the students will be able

● Recognize the present progressive and use it in different situations.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Relate
and motivate
the students
with the new
topic through

In this stage,
the teacher will show
to each student an
image with movement
in which they will look

Co
mputer,
images

15 min
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Explorat
ion

different
activities that
motivate them
to be attentive
during the
class.

people doing whatever
activity then, they will
say what that people
are doing? According
to the picture. Annex
#1

with
movement

Structur
ing

Concept
ualize the
content of the
class.

For a second
moment, the teacher
will explain the use of
present progressive
using a video to
support the teaching
and learning process.
Then, the students will
have to write some
sentences according to
some pictures around
the classroom. Annex
#2

Boa
rd and
markers,
images,
video

40 min

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will explain
the activity to carry out,
which consist of taking
a tour around the
school and writing in
the notebooks the
different activities that
the other classmates
and their teachers are
doing using the
present progressive
tense. Afterwards, the
students will have to
make a round table
and share their
senteces.

Not
ebook,pen
cil,

40 min
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Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this point, the
students will have to
play charades in which
they will have to act
out some verbs while
the rest of their
classmates guess
what activity they are
doing and create a
sentence using the
present progressive
correctly. For this
game, they will have to
create two groups, the
group that guesses
more activities will win
a positive point.

Then, the
students will have to
do a worksheet about
the present
progressive in which
they will complete and
answer some
questions and
sentences. Annex #3

List
of verbs

25 min

Assess
ment
Evaluation

Socializa
tion of what
was seen in
class,
promoting
active
participation
and
brainstorming.

The teacher will
show a video quiz
where students will
have to watch the
video and answer
some questions using
present progressive
according to the
context of the video.
Annex #4

Now, the
teacher gives a short
feedback of what was

Vid
eo,
notebook

45 min
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seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Intervention #5

Lesson Plan

Unit name:Will and going to

Subject: English Date: 2023

Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.

Learning Objective: At the end of the lesson, the students will be able
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● To recognize the vocabulary about space and the different between the use of Will and

Going to.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Explorat
ion

Relate
and motivate
the students
with the new
topic through
different
activities that
motivate them
to be attentive
during the
class.

In this stage, the
teacher will show a
video about the spaces
in which the students
will have to answer
some questions.
Annex #1 Level Up
book

-What do you
know about the
spaces?

-What can you
see in the sky during
the day at night?

-What do you
think about the future?

Co
mputer,
video,
Level Up
book

15 min

Structur
ing

Concept
ualize the
content of the
class.

For a second
moment, the teacher
will present the
vocabulary about the
spaces and at the
same time she will
explain the use of Will
and Going to using a
video to support the
teaching and learning

Boa
rd and
markers,
Level Up
book,
video

40 min



113

process. Then, the
students will have to
answer some
questions using Will
and Going to. Annex
#2 Level Up book

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will explain
the activity to carry out,
in which the students
will watch a video and
read some information
about the spaces, then
they will have to
answer some
questions according to
the video and the text.
Annex #3 Level Up
book

Lev
el Up
book,
computer,
speaker

35 min

Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this point, in
pairs the students will
have to create or find a
solution for a
commune problem in
the society in where
the students will have
to use the Will and
Going to. Then, they
will present to the rest
of their classmates.

Then, the
students will have to
do a worksheet about
the use of Will and
Going to in which they
will complete and
answer some
questions and
sentences. Annex #4

Wor
ksheet

35 min
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Assess
ment
Evaluation

Socializa
tion of what
was seen in
class,
promoting
active
participation
and
brainstorming.

The teacher will
show a video quiz
where students will
have to watch the
video and answer
some questions using
will and going to,
according to the
context of the video.
Annex #5

Now, the
teacher gives a short
feedback of what was
seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Vid
eo,
notebook

45 min

Intervention #6

Lesson Plan

Unit name: Present Perfect

Subject: English Date: 2023
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Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.

Learning Objective: At the end of the lesson, the students will be able

● To recognize and use the present perfect in different situations.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Explorat
ion

Relate
and motivate
the students
with the new
topic through
different
activities that
motivate them
to be attentive
during the
class.

In this stage, the
teacher will have some
questions hidden
around the room
asking students about
the use of the present
perfect tense to
identify their prior
knowledge.

-When we use
the present perfect?

-What is the
form of the verb?

-What is the

Que
stions

15 min
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positive structure?

-Tell me a
sentence

Structur
ing

Concept
ualize the
content of the
class.

For a second
moment, the teacher
will explain the use of
Present Perfect using
a video to support the
teaching and learning
process. Then, the
students will have to
choose the correct
words to complete
some questions and
they will answer the
questions. Annex #1
Level Up book

Boa
rd and
markers,
Level Up
book,
video

40 min

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will give
each student an
interview sheet which
they will have to solve
by asking their
classmates this time
they will ask their fifth
grade classmates in
order to solve it. Annex
#2

Inte
rview
sheet

35 min

Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this point, the
students will do a
competition where they
will have to place their
seats in a circle and
dance while the
teacher plays music,
when the music stops
they will have to look
for a seat, the person

Cha
irs,
speaker,
Worksheet

40 min
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who is left standing will
have to say a sentence
in present perfect
tense.

Then, the
students will have to
do a worksheet about
the use of Present
Perfect in which they
will complete and
answer some
questions and
sentences. Annex #3

Assess
ment
Evaluation

Socializa
tion of what
was seen in
class,
promoting
active
participation
and
brainstorming.

The teacher will
show a video quiz
where students will
have to watch the
video and answer
some questions using
the Present Perfect
according to the
context of the video.
Annex #5

Now, the
teacher gives a short
feedback of what was
seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Vid
eo,
notebook

45 min
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Intervention #7

Lesson Plan

Unit name: May and Might

Subject: English Date: 2023

Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Laptop, Tv, video, Level up book,
notebook, worksheet.

Learning Objective: At the end of the lesson, the students will be able

● To recognize and use May and Might in different situations.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Relate
and motivate
the students
with the new
topic through

In this stage, the
teacher will present an
audio about the plan
vacation of Miguel and
the students will have

Lev
el Up
book,
speakers

15 min
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Explorat
ion

different
activities that
motivate them
to be attentive
during the
class.

to complete the
squared according to
the information. Level
Up book - Annex #1

Structur
ing

Concept
ualize the
content of the
class.

For a second
moment, the teacher
will explain the use
and the different
between May and
Might using a video to
support the teaching
and learning process.
Then, the students will
have to complete and
answer some
questions. Annex #2
Level Up book

Boa
rd and
markers,
Level Up
book,
video

40 min

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will divide
the group in three
subgroups and she will
give them a board
game about May and
Might in which the
students will have to
respond the questions
according to topic.
Annex #3

Boa
rd game

20 min

Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this point, the
students will have to
complete some
sentences with Might
and May, according to
a game presented by
the teacher.

Spe
aker,
Computer,
Worksheet

40 min
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Then, the
students will have to
do a worksheet about
the use of Might and
May in which they will
complete and answer
some questions and
sentences. Annex #4

Assess
ment
Evaluation

Socializa
tion of what
was seen in
class,
promoting
active
participation
and
brainstorming.

The teacher will
show a video quiz
where students will
have to watch the
video and answer
some questions using
the correct form of May
and Might according to
the context of the
video. Annex #4

Now, the
teacher gives a short
feedback of what was
seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Vid
eo,
notebook

45 min
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Intervention #8

Lesson Plan

Unit name: Final Test

Subject: English Date: 2023

Educational Institution: Palpar/
Terranova

Grade: fourth

Suggested English Level: A2

Hourlyintensity: 4 hours

Materials:

Final Test, computer, speaker

Learning Objective: At the end of the lesson, the students will be able

● To identify their English level at the end of the test.

Teaching sequence.

Class
Moments Aim Description Mat

erials Time

Relate
and motivate
the students
with the new
topic through
different

In this stage,
the teacher will explain
to the students the
reasons for the final
test and the objective,
keeping in mind that

Cla
ssroom

10 min
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Explorat
ion

activities that
motivate them
to be attentive
during the
class.

the final test will be
based on the topics
covered in the
previous sections.
This test will be a
multiple-choice test
where they will have to
select the correct
option according to the
context of the
sentence.

Structur
ing

Concept
ualize the
content of the
class.

For a second
moment, the students
will need to prepare
their school supplies
for the test, so they will
need a pencil, eraser
and sharpener.

Pen
cil, eraser,
sharpener

8 min

Practice

Promote
a space where
the students put
into practice the
topic explained.

Subsequently,
the teacher will give to
the students the final
test and they will
proceed to take it.
Annex #1

Fin
al test

40 min

Transfer

Socializa
tion and
application of
the knowledge
acquired in
class.

At this point, the
students will finish the
test. Then they will
make a round table
discussion in which
they will talk about
their experience in the
final test and compare
it with the diagnostic
test.

Cha
irs,
classroom

15 min

Socializa
tion of what
was seen in

Now, the
teacher gives a short
feedback of what was

Stu
dents,
classroom

20 min
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Assess
ment
Evaluation

class,
promoting
active
participation
and
brainstorming.

seen in class, with the
aim of solving the
doubts that the
children have on the
subject and at the
same time knowing the
perspective about the
class and making an
assessment of it.

Annexes # 2

Field Diary
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Field Diary #1

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date May 08th -2023

Number of the class 1

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with fourth grade
students of the Palpar Terranova
Educational Institution where different
activities related to the theme "The future
changes around the world" were
developed. This topic was carried out with
the help of the Level Up book guide where
the topics to be developed and the possible
activities to be carried out are indicated,
corresponding to the third period that the
students are finishing.

At the beginning, the students show a lot
of enthusiasm for the start of the activities.
Probably motivated by the feeling of
novelty, allowing a good willingness to
work. When the teacher made the
introduction/presentation of what the
students would see, she could see that the
students were looking forward to the class,
which began with a video related to the
changes of the future and after that the
students had to answer some questions. At
the end of this introductory activity,
student #4 mentions that it was very
interesting to start the class using a video
and from this it was possible to see the

Therefore, regarding the activities of the
didactic sequence, it can be mentioned that
the didactic proposal was carried out
satisfactorily, showing the positive
incidence of multimodal texts in the
learning of English. It is noteworthy that
in this first sequence, motivation and good
behavior were detected in some students,
whose interest and enthusiasm in the
development of each of the activities was
appreciated.
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motivation of the students in the rest of the
activities.
Subsequently, the teacher used some
virtual flashcards and videos for the
explanation of the simple future in which
the students had to complete some
challenges as the explanation went on.
During this process, there were comments
from the students such as "the class is
interesting" "what is the next activity?"
which allows us to deduce that the
students were very motivated and had a
positive attitude with the activities of the
class, allowing good behavior on their
part. Then, the teacher explained the next
activity in which the students had to create
a robot that will help solve a current
problem which they had to explain and
describe using the simple future and the
adjectives seen in class and at the end
there was a mini contest about the best
robot exponent. This activity allowed the
students to show enthusiasm and
motivation for the presentation of their
robots to the rest of their classmates, since
the integration of multimodality in
educational environments generates
greater motivation and interest in learning.
For this reason, the students were focused
and concentrated.
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Field Diary #2

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date May 15th-2023

Number of the class 2

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with fourth grade
students of the Palpar Terranova
Educational Institution where different
activities related to the topic "past
participle" were developed. This topic was
carried out with the help of the Level Up
book guide where the topics to be
developed and the possible activities to be
carried out are indicated, corresponding to
the third period that the students are
finishing. For the class, activities were

Considering the development of
the class, it is possible to analyze that the
behavior and the attitude of the students
during this intervention was excellent,
since the activities used captured the
attention of the students, allowing
evidence to have a significant impact on
their behavior and in their attitudes. For
example, during the introductory phase, a
memory game with verbs in the present
and past tense was carried out in which
students had to match the correct form of
the verbs. Another activity was the

During these phases, the following
comments were made by the students
"This activity helped me to understand the
topic" "teacher, let the evaluations
continue to be with videos", which leads
us to deduce that the activities selected
during this intervention were of interest to
the students, showing an excellent
behavior during the development of this
intervention. It is noteworthy that in this
second sequence good behavior was
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planned where students were in different
contexts and had to correctly use the past
participle in different contexts. Students
watched explanatory and interactive
videos, answered questions according to
the video, made worksheets and video
lessons on the topic.

evaluative activity in which a video lesson
was used in which the students had to
complete some sentences using the topic
seen according to the situation of a video.

detected in some students, in which their
interest and enthusiasm in the
development of each of the activities was
appreciated.



128

Field Diary #3

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date May 18th-2023

Number of the class 3

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with
fourth grade students of the Palpar
Terranova Educational Institution where
different activities related to the topic
"Past events" were developed. This topic
was carried out with the help of the Level
Up book guide where the topics to be
developed and the possible activities to be
carried out are indicated, corresponding to
the third period that the students are
finishing. For the class, activities were
planned where students were in different
contexts and had to correctly use the past

Considering the development of
the class, during the transfer phase the
students had as an activity to relate an
event that occurred in their lives using the
simple past correctly and creating a poster
with images and key words about it, which
they had to present to the rest of the group.
During this phase, the teacher evidenced
that the students maintained a positive
attitude towards this activity, since most of
them were interested in knowing the story
that each of their classmates had brought
and in showing theirs, since multimodal

It should also be noted that during this
section the behavior of the students in the
development of the activities was very
positive and dynamic, they managed to
understand the topic presented through the
development of the proposed activities,
recognizing that multimodal texts such as
images with movement are really effective
in learning.
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simple in different contexts. Students
watched explanatory and interactive
videos, answered questions according to
the video, made worksheets, acted out and
did video lessons on the topic.

texts use different communicative
resources to incidence the attitude of the
students during the class.

Field Diary #4

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date May 23th-2023

Number of the class 4

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with
fourth grade

students of the Palpar Terranova
Educational Institution where different
activities related to the topic "Present
Progressive" were developed. This topic

During the first activity at the beginning
of the class, the teacher showed that some
students already had prior knowledge
about the topic to be addressed. This
greatly favors teamwork and collaborative

Considering the development of this class,
it can be analyzed that the organization of
the class plan for the development of the
activities related to the proposed
objectives was carried out satisfactorily,
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was carried out with the help of the Level
Up book guide where the topics to be
developed and the possible activities to be
performed are indicated, corresponding to
the third period that the students are
finishing. For the class, activities were
planned where students were in different
contexts and had to use the present
progressive correctly. The students

watched explanatory and
interactive videos, answered questions
according to the video, made worksheets,
acted and performed video lectures on the
topic.

learning, since everyone supported each
other to understand the topic in its entirety,
here a comment made by student #7
"Teacher, as I understand the topic I will
be your helper so that my classmates
understand the topic too" in this sense the
teacher showed that students had a
positive attitude in the development of the
activities since they had the support of
their classmates and the activities
developed were of interest to them. The
use of multimodal texts in the classroom
promotes positive attitudes in the students
due to the different resources used for
communication.

since at the end it was possible to evidence
the students' learning about the use of the
present progressive in different situations
related to their environment. Likewise, it
was evidenced that the students were very
motivated and interested in the
development of each of the proposed
activities, since they were innovative and
different from the other classes.

Field Diary #5

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date May 26th-2023
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Number of the class 5

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with
fourth grade students of the Palpar
Terranova Educational Institution where
different activities related to the theme
"Wanting and Going to" were developed.
This topic was carried out with the help of
the Level Up book guide where the topics
to be developed and the possible activities
to be carried out are indicated,
corresponding to the third period that the
students are finishing.

For the class, activities were
planned where students were in different
contexts and had to use Will and Going to
correctly. Students watched explanatory
and interactive videos, answered questions
according to the video, made worksheets,
acted and performed video lectures on the
topic.

During the development of this
intervention, the teacher was able to show
that the students were a little distracted
from the class since they were making
preparations for the celebration of Family
Day, so their behavior in class was
scattered at the same time, their attitude
towards the class was affected by the
extracurricular activities of the family day.
Even so, the teacher managed to capture
the attention of the students through the
activities developed in this intervention,
partially improving their behavior in front
of the class. By using different means of
communication within the multimodal
texts, these tend to capture the students'
attention and improve the learning process
and class work.
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Field Diary #6

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date June 1st-2023

Number of the class 6

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with
fourth grade students of the Palpar
Terranova Educational Institution where
different activities related to the topic
"Present perfect" were developed. This
topic was carried out with the help of the
Level Up book guide where the topics to
be developed and the possible activities to
be carried out were indicated,
corresponding to the third period that the
students are finishing. For the class,
activities were planned where students had

At the beginning of this
intervention, the teacher evidenced that
most of the students were not able to
understand the topic in its entirety,
because according to the comment made
by one of them, this topic has always had
a degree of complexity for some of them,
but they were probably going to
understand it through the use of
multimodal texts. Therefore, their attitude
and behavior towards the class was
positive since the activities used were of

It is important to mention the
comment of a student during the
evaluation and closing phase of the class,
who mentions that through multimodal
texts such as the videos used, he was able
to better understand this topic, which was
a bit complicated for him, because
multimodal texts by using different
communication strategies can reach a wide
spectrum of students who have different
learning styles, capturing their attention
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to use the present perfect tense in different
contexts, such as an interview. The
students watched explanatory and
interactive videos, answered questions
according to the video, made worksheets,
acted and made video conferences on the
topic.

interest to them and they also had the
expectation of understanding the topic
through the multimodal texts.

and improving their behavior, thanks to
the wide range of media used.

Field Diary #7

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade

Date June 7th-2023

Number of the class 7

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with
fourth grade students of the Palpar

During the development of this
intervention, the teacher was able to

Likewise, during this intervention
it was evidenced that the students had a
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Terranova Educational Institution where
different activities related to the use of
May and Might were developed. This
topic was carried out with the help of the
Level Up book guide where the topics to
be developed and the possible activities to
be carried out were indicated,
corresponding to the third period that the
students are finishing. For the class,
activities were planned in which the
students had to correctly use the modal
verbs May and Might in different contexts,
such as in a board game. Students watched
explanatory and interactive videos,
answered questions based on the video,
developed worksheets, acted out and
conducted video lectures on the topic.

demonstrate that the students had a
positive attitude in the class, since one of
the activities previously established was a
board game where they had to roll a die
and answer or complete a question or
sentence using May and Might correctly.
during this activity, student #2 mentioned
that "the different ways of learning
through multimodal texts is very fun and
interesting".

good behavior as they were in expectation
of the activities, which allowed their
behavior to be timely for the development
of the class, since the previously
established activities attracted a lot of
attention from the students.

Field Diary #8

Institution Palpar / Terranova

Teacher Angui Nathalia Benitez Martinez

School setting Classroom

Grade Fourth grade
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Date June 15th-2023

Number of the class 8

Descriptive Phase Interpretative and
argumentative phase

Propositional phase (conclusion
and closing)

The class was conducted with
fourth grade students of the Palpar Terrano
Educational Institution where the final test
was conducted with the objective of
re-evaluating the students' level of
grammar after the interventions mediated
by multimodal texts. This review was
taken from the Penguin Readers 3B
adaptation where this activity was
evaluated. After finishing the test, the
students held a round table discussion and
discussed their perceptions of the test and
the multimodal text-mediated
interventions, recognizing that multimodal
texts such as moving images are indeed
effective in learning.

During the round table activity, the
teacher was able to show that some
students agreed in mentioning that the use
of "multimodal texts had helped them to
better understand topics that they could
not understand before" and another
student mentioned that "I wish the classes
would continue using multimodal texts"
during this activity the students
maintained a positive attitude, They all
wanted to express their ideas and points of
view about the interventions, taking into
account that the round table is another
means of multimodal texts which allows
encouraging students to use their
expressive skills, increasing their
confidence in the classroom and their
attitude towards the class.

As for the development of the final
test, it can be mentioned that it was carried
out satisfactorily, highlighting the good
behavior of the students during the
development of the final test, since they
want to know their result about the test.
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Annexes# 3.

Instrument Validation Letters

Validation letter lesson plan format
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Validation letter field diary format
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Validation letter for the diagnostic test and post-test
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