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Abstract:  

Considering English learning and writing skills at elementary bilingual school students, it was 

possible to identify many difficulties that revolve around mostly on spelling errors and the 

methodology used for teachers to students with a special need. Therefore, an insightful strategy 

that contributes to the development and improvement of the writing skill for spelling errors is 

necessary to make a meaningful change in studentôs learning process. In this case a significant 

technique called Scaffolding Strategies was proposed, which consist of giving support to the 

student regarding her abilities and what she can, cannot and can do with help, focused on writing 

skills by the use of visual and verbal demonstrations (modeling) in the English subject. That is 

why this study entitled ñImplementation of scaffolding strategies for the development of English 

writing skills of a third-grade student with omission and substitution at Liceo Juvenil Bilingual 

Schoolò, was proposed with the objective of analyzing the impact of a didactic unit based on 

scaffolding strategies for the development of the English writing skills of a third-grade student at 

Liceo Juvenil Bilingual School. 

This research was developed with a qualitative approach, adopting a single case study design 

and a descriptive scope where a student from the 3rd grade of a private institution in the 

municipality of Guadalajara de Buga was used as population. Also, five instruments were used 

to measure this population, a validated writing diagnostic test, a didactic sequence, descriptive 

field diaries, a final test and a data analysis grid. Finally, the results of this research proved that 

scaffolding strategies served as an useful, effective and positive strategy in the development of 

writing skills. 

Key words: Scaffolding strategies (modeling), English writing skills development, omission, 

substitution, didactic unit. 

 

 

 



 

 

 

Introduction  

This research is a case study developed at the Liceo Juvenil Bilingual School, a private 

institution located in the municipality of Guadalajara Buga, specifically in 3rd grade, with a 

nine-year-old student who presents school skills difficulties in the writing ability that affects the 

English language learning process. Understanding an error as an utterance feature of the person 

who is learning the language, which is different from a native speaker, that is because the 

student does not recognize their error, so they cannot correct it by themselves (Masruddin, 

2019). 

This work is going to address two types of writing errors in English, the first one is 

omission which consists of excluding a sound from a word, and that is, it has a lack of 

understanding indicating its correct position (Maldonado & Maldonado, 2017). That means, the 

learners omits components that are necessary for their sentences to be considered grammatically 

correct (Dulay et al., 1982). The second one is substitution error occurs when more complex 

forms are used within the language so that a sound is replaced by a simpler one (Kunnari et al., 

2011). The substitution evidences a basic knowledge to place the indicated letters, but their 

knowledge is incomplete to perform this action (Maldonado & Maldonado, 2017). 

Learners have demonstrated some difficulties in English writing as it is a complex 

activity that covers cognitive and linguistic abilities, that is why teachers must encourage 

students to improve this skill as writing is the most significant development in human history, it 

is a way to exchange information, knowledge, thoughts, and opinions (Deane, 2018). Many 

factors influence writing, and one of those is the lack of vocabulary. Having a limited 



 

 

 

vocabulary can impede successful communication. Also, the organization of ideas and the 

grammar are related to the problems that affect the quality of writing (Schmitt 2000).  

However, effective teachers help students at all levels improve their academic 

performance, and they found that if a teacher was ineffective, students were the ones who 

received the negative impact on their academic progress (Wright et al., 1997). For this reason, 

scaffolding strategies will be implemented in this work, since this strategy has effects on writing 

ability, although it is limited to primary school students (Gerde, Bingham, & Pendergast, 2015), 

this tool helped the investigation in order to improve skills, in this case, writing.  

Chapter I: Problem statement  

The problem of this project is based on the educational field, which in Colombia is 

governed by a series of public policies dedicated to guaranteeing education for all as a 

fundamental right, starting with Law 115 of 1994, by which the General Law of Education is 

issued, which establishes the general rules to regulate the Public Service of Education that 

fulfills a social function by the needs and interests of individuals, the family, and society. It is 

based on the principles of the Political Constitution, specifically in Article 67 on the right to 

education that every person has, on the freedom of teaching, learning, research, and cathedra on 

its nature as a public service. This is how the concerning arises during the pedagogical practices 

at the Liceo Juvenil Bilingual School in third grade, it was observed one student in particular 

presents writing difficulties in both English and Spanish. Throughout the classes, it can be 

noticed first that the student is not in the same age range as the other classmates between 6ï8 

years, on the contrary, she is 9 years old. On the other hand, it can be perceived that the student 

does not present behavioral problems, however, she develops in a reserved and shy way when 



 

 

 

participating in English classes, it is also evident her anxiety or fear of error in her behavior 

when having to write something in English. 

Questioning the student's case with the homeroom teacher, it was explained that the 

student presents the same pattern of omission and substitution in Spanish. The omission is 

understood as the absence of an item or morpheme that must appear in a well-formed utterance 

(Dulay et al., 1982). This error occurred when the learners omitted some required components 

from their sentences. One of the researchers had the opportunity to revise the studentôs written 

production in her native language. When revising a dictation activity in Spanish and making the 

comparison in English it was observed that the omission mistakes were found in the letters /r/, 

/o/, /h/, /m/, /i/, /t/, /o/, /l/, /n/, /a/, /g/ and in the words: erase/eraser; catuchera/cartuchera; 

cylinde/cylinder; macadores/marcadores; apil/april, lon/long; fur/four; pris/prism; 

vainlla/vainilla; amarllo/amarillo; fecha/flecha.  

Conversely, substitution is understood as the replacing of letters with incorrect ones 

(Cook, 1999). Consists of changing some vowel or consonant sounds for others that do not 

correspond to the spelling.  

In the same way, revising the written production of the student, substitution errors were 

found in words like odjects/objects; mearure/measure; chocoleyt/chocolate; radib/rabbit; 

doc/dog; odega/oveja; vated/voted; gusana/gusano; gato/gota; candego/cangrejo; 

didlioteca/biblioteca; brillate/brillante; didian/vivian; dedé/bebé; silcol/circle; silinber/cylinder. 

Considering omission and substitution as difficulties of English writing skill and the 

context of the student who is affected by the mandates of Law 2216 of 2022, which advocates 



 

 

 

for inclusive education and comprehensive development for individuals with specific learning 

disorders, it is apparent that the current landscape within the educational institution lacks a 

tailored approach to accommodate the learning requirements of the student. In light of to address 

the aforementioned difficulties, a critical analysis is warranted the writing process in Colombia 

this is due to the systems acknowledged challenges a series of problems that affect the progress 

and wellness of the Colombians. According to the UNESCO (Organización de las Naciones 

Unidas para la Educación, la Ciencia y la Cultura) Institute for Statistics (UIS-UNESCO) 

(2017a), there are 750 million illiterate people in the world, 6% of whom live in Latin America 

and the Caribbean. This corresponds to almost 31 million people who cannot read, write, and 

understand simple short passages relevant to everyday life, and who lack sequential literacy and 

basic numeracy. In the following table, it is possible to take a deep look at the average literacy 

rates in Latin America and the Caribbean from 2012 to 2020, by age group: 

Figure 1. Informe Nacional de Resultados Saber 3°, 5°, 7° y 9° 

 

 

 

 

 

Note. Average literacy rates in Latin America and the Caribbean from 2012 to 2020, by age 

group. Taken from: Statista (2023). 



 

 

 

Considering the writing difficulties approached, there are some studies based on 

linguistic interference between the mother tongue (L1) and the foreign language (L2) that may 

be the cause of the difficulties encountered. Interference, as conceptualized by Coello, E and 

Coello, A. (2009) refers to the phenomenon wherein speakers or writers inadvertently transfer 

knowledge from their native language into a foreign language. This occurrence is frequently 

observed due to learners lacking the requisite proficiency to discern certain attributes inherent to 

the target language. Transfer can be considered positive or negative when the language 

facilitates the acquisition of a structure or when it produces an error (Galindo, 2005).  

The work of Calvo (2005) showed that most of the errors were related to transfer at the 

level of prepositions and prepositional objects, agreement, connectors and conjunctions, articles 

and pronouns, verb tenses, spelling, and vocabulary. In this case, negative interference can affect 

the learning of a foreign language, generating difficulty in expressing oneself. Notwithstanding, 

the positive one has similar elements that can influence oral or written communication, the 

negative transfer can be more evident during the first years and decreases as the student 

generates a bond of familiarity with the language. Faced with this, teaching strategies must be 

developed, taking into account age, and both positive and negative interference, so that in this 

way it can improve the learning of L2.   

For this reason, in the present study, the idea is to implement scaffolding strategies 

following a qualitative approach with a case study design in a descriptive scope for the 

improvement of the writing process in the omission and substitution of letters in the English 

subject by designing a didactic unit based on scaffolding strategies (modeling) that helps the 

student to improve and develop English writing skills. 



 

 

 

1.1. Justification 

The purpose of this research, is to implement scaffolding strategies in a third-grade 

student with omission and substitution difficulties in English writing at the Liceo Juvenil 

Bilingual School, to enhance written production and optimize the learning process by designing 

a didactic unit that will be used as a teaching resource for teachers who assist students with 

educational difficulties. In this field, it is important to recognize the English average in the 

country including the writing skill in the different tests applied in schools. This work intends to 

contribute as well to the institution for students with writing difficulties when producing words 

and sentences in L2 in the aforementioned aspects. 

To make a deep look it is relevant to know the context about how education works in 

Colombia, where the quality of this is measured using Pruebas Saber 3°, 5°, 7° y 9° where the 

subject of English according to MinEducación (2020) the English rate increased in comparison 

of the year 2022, but Colombia remains in the lowest places by the English First: English 

Proficiency Index, specifically in the number seventy-seven where just three cities are in a 

moderate level. In Colombia, there is a large gap in the English language, where 68% belongs to 

the -A, A1, and A2 leveling and only 32% belongs to the B1 and B2 leveling. Therefore, 

emphasizing bilingualism in Colombia will take a long time to make a reality. In the following 

map, it can be seen the cities that still have lower rates: 

 

 

 



 

 

 

Figure 2. Datos por Región, by English Proficiency Index  

 

Note. EF EPI 2022, Datos por Región, by English Proficiency Index. Taken from: 

English First (2022).  

It is worth mentioning that the Pruebas Saber writing test averaged 3°, 5°, 9° and 11°. 

From classes 5th and 9th, the results showed that private institutions achieved the highest 

standards compared to public institutions. Moreover, this score tends to increase with higher 

socioeconomic status, with a twenty-four-point difference in fifth grade and about a twelve-point 

difference in ninth grade. For this purpose, the table below summarizes the average score from 

the prior tests. 

 

 

 



 

 

 

Figure 3. Informe Nacional de Resultados Saber 3°, 5°, 7° y 9° 

 

Note. NSE: Nivel Socioeconómico. Taken from: Informe Nacional de Resultados Saber 

3°, 5°, 7° y 9° (p. 53), by ICFES, 2022, Ministerio de Educación Nacional. 

This background leads to another crucial element of the present study, which concerns 

the matter of bilingualism. English level following the Secretary of Education in the 

municipality of Tuluá identified the performance of students according to the Common 

European Framework of Reference through a chart where it could be noticed that just 3% 

percent have a reasonable level of English concluding that Tuluá remains at a low level of 

English. 

 

 



 

 

 

Figure 4. Clasificación Establecimientos Educativos - Inglés 

 

 

 

 

 

Note. Clasificación Establecimientos Educativos - Inglés. Taken from: Secretaría de 

Educación, Tuluá (2023). 

Colombia for years has tried to apply various aid materials such as English Please, 

Bunny Bonita, Way to Go, and the implementation of inclusive education, to potentiate 

cognitive skills that present a gap in their academic leveling, taking into account their different 

learning styles and levels of multiple intelligence (Gómez, 2019). Taking into account the 

studentôs difficulties identified as omission and substitution, according to the publication of the 

MEN (2020) ñOrientaciones para el reporte de ni¶os, ni¶as y adolescentes con discapacidad en 

el Sistema Integrado de Matr²cula (SIMAT)ò these problems are part of a specific writing 

diff iculty which consists of systematic confusion of the consonants, does not recognize the verb 

tenses and order of words the right way. 

This project is supported by the qualitative approach which is based on the incorporation 

of research procedures for itself to collect information and analyze its results, regarding the 



 

 

 

combination of quantitative and qualitative approaches (Creswell, 2012). It was also considered 

the single case study design that helped to recognize the manifestations within a particular 

context with different data, that is, to explore the diversities of facets and times of the 

phenomenon (Baxter & Jack, 2008). Likewise, a descriptive scope which is defined by Calderon 

(2006) as a way of collecting and classifying data following a cause-effect relationship taking 

into account the practices and conditions in which the research is carried out for its 

interpretation.  

In addition, the idea of visual thinking will endeavor to incorporate visual aids and 

instructional tools aimed at enhancing the student's comprehension and facilitating improved 

academic performance. This term was coined for the first time by Arnheim in 1969, when he 

published his book Visual Thinking, which includes studies on perception, sight, intelligence, 

images, representations, and symbols that have to do with art and education (Lazo, 2017), and 

consists of the use of simple images to explain complex terms, combining non-verbal language 

(images, visual patterns, colors) and verbal language (words) (NetMind, 2022) also considering 

linguistic interferences since it describes the situation of the student with both languages English 

and Spanish, Pulido (2010) postulates that most linguistic interferences are observable. Several 

errors have been evidenced that directly affect the production of the foreign language, and most 

of them belong to the grammatical category. For this reason, the following is postulated: 

¶ The noun as a grammatical form: The omission of the subject when expressing a 

sentence is evident, unlike the L1, which is mostly implicit. For example; ñis 

dangerousò omission of subject It, but not in English. Another example is the ñLast 



 

 

 

Sunday went to the parkò omission of the subject I, so in the L2 it would be a 

grammatical error. 

¶ The use of the plural for female and male members: In this case, in the L1 the plural 

is used in masculine, for example; King, queen: Kings; Son, daughter: Sons. Now in 

L2, it is more common to find ñFathersò instead of ñparentsò, ñbrothersò instead of 

ñsiblingsò or ñsonsò instead of ñchildrenò. 

¶ False cognates: Agree (Resnick, 1996, p. 57, cited by Pulido 2010, p.p. 79), cognates 

are words that look and sound similar between two languages, for example; write 

ñarmò to refer to a weapon, or write ñcurseò when referring to ñcourseò. 

¶ A literal translation of a word: According to (García Rojas & Molesworth, 2000), this 

phenomenon occurs when a beginner student in the language translates a word or a 

sentence from his L1 to L2, so in L2 it does not work correctly, sometimes it is out of 

context and makes its meaning vary from the sentence. 

This work aims to make a contribution to the institution for students with writing 

difficulties, especially in omission and substitution, and also to serve as a guide for future 

teachers to offer strategies that can have an important impact on these students. 

1.2. Research question 

How does the design of a didactic unit based on scaffolding strategies in English 

influence the development of writing skills in a student with omission and substitution 

difficulties who is in the third grade at the Liceo Juvenil Bilingual School in Buga? 

 



 

 

 

1.3. General objective 

To analyze the impact of a didactic unit based on scaffolding strategies for the 

development of the English writing skills of a third-grade student at Liceo Juvenil Bilingual 

School. 

1.4. Specific objectives 

 To identify the level of English writing skills of a third-grade student at Liceo Juvenil 

Bilingual School. 

 To design and implement a didactic unit based on scaffolding strategies for the 

development of the English writing skills of a third-grade student at Liceo Juvenil 

Bilingual School. 

 To evaluate the implementation of a didactic unit based on scaffolding strategies for the 

development of the English writing skills of a third-grade student at Liceo Juvenil 

Bilingual School. 

1.5. Contextualization 

This research is going to take place at the Liceo Juvenil Bilingual School, a private and 

personalized institution located in the municipality of Guadalajara de Buga at the address Calle 

5 #6-42 in the ñEl Carmeloò neighborhood. It is a coeducational institution with operates on a B 

academic calendar and currently has 190 students. The school offers its services from transition 

to eleventh grade with a technical education based on business projection. The school shares its 

mission as a personalized bilingual educational institution that forms integral beings with 



 

 

 

Christian principles and entrepreneurial projection through holistic systemic pedagogy by 

processes. Itôs vision is that by the year 2025, they project to be widely recognized in 

southwestern Colombia for the comprehensive training in values imparted to our students, 

academic quality, and excellence in bilingualism, all evidenced by the high level of satisfaction 

of the community to whom we train. 

The majority of the students live in the town and a very low percentage in neighboring 

cities. A high percentage of students come from high strata, and it is evident that their family has 

section of the applicant pool possesses a diverse range of academic backgrounds and 

professional experiences. The third-grade class specifically comprises twelve students ranging in 

age from six to eight years old, and the maximum number of students is 18. The classroom 

environment is designed to facilitate a positive learning experience with ample space for student 

movement. Additionally, the classroom features word walls and student artwork related to their 

coursework, creating a comfortable environment and promoting ongoing review of previously 

learned material. The school provides each classroom with essential technological resources, 

including televisions, electrical outlets, and internet access. In addition, each student has access 

to a dedicated desk for individual study. 

 

 

 

 



 

 

 

Figure 5. Map of Guadalajara Buga, Valle del Cauca, Colombia 

 

Note: This is the location of the Guadalajara Buga, Valle del Cauca in Colombia. Taken 

from: Perfil de la Ciudad: El territorio by Cámara de Comercio de Buga, 2020, Alcaldía 

Municipal Guadalajara de Buga. 

Chapter II: Referential Framework  

The bibliographic review contributes greatly to this research since it provides knowledge 

and concepts of existing research to have an approach to the subject and a solid base, therefore 

10 studies will be taken into account varying in different contexts such as local, national, and 

international. All of them comprehend how the analysis of errors made by students in the 

learning of a foreign language can be marked by different types of phenomena such as omission, 

substitution, and translanguaging. These studies are derived from a search in databases such as 

Education Research Complete (EBSCOHost) and the repository of the Unidad Central del Valle 

del Cauca (UCEVA). 



 

 

 

2.1. Local studies 

The first study presented is Problemas de Aprendizaje en los Niños de Grado Segundo en 

la Institución Educativa Julia Becerra de la Ciudad de Tuluá by Maria del Socorro Córdoba in 

2013 with students of third grade with difficulties in reading and writing development. The 

objective of this investigation is to identify alterations in the writing of the students in third 

grade and then, implement strategies that allow the improvement of the writing process. The 

methodology of this investigation is projected to action and participation, which is more 

practice.  

The researcher found by the use of a diagnostic the most common problems: substitution, 

contamination, rotation, reversion, omission, and distortion, among others. The work aims to 

solve the difficulties presented by the children, consider the important factors such as the 

educational community, the pedagogical support strategies, and the environment in which the 

children interact by applying simple worksheets, readings, dictations, alphabet soup, quizzes, 

and games.  

As a result, it is essential to encourage children to improve their level of self-esteem and 

thus awaken in them their interest to enhance their intellectual capabilities with activities 

meaningful to them. This project contributes to this study in a way that shows the problem in a 

local context and has to do with pedagogical strategies that look for the improvement of writing 

ability in elementary school by following the diagnosis of the student since the author proposed 

a series of strategies according to a specific case (omission, substitution, among others). Some of 

these strategies were used in this work such as dictation, individual reading of written material, 

review of sounds, work with flashcards, and word formation.  



 

 

 

The second study is Análisis de Errores Sintácticos por Interferencia del Español (L1) en 

la Producción Escrita en Inglés (LE) by Angie Yeliana Ruiz León and Andrés Felipe Sánchez 

Malaver. The general objective of this graduate work was to analyze the syntactic errors that 

were presented by interference of Spanish (L1) in the written production of English (LE) of 

third-semester students of the bachelorôs degree program in Foreign Languages with Emphasis 

in English of the Unidad Central del Valle del Cauca in the city of Tuluá, Valle del Cauca, 

Colombia.  

In order to carry out this study and collect the necessary information, three questionnaires 

of open-ended questions were used, which were answered by the 31 students who were part of 

the corpus of this analysis; it should be clarified that only three of the four phases of the AE 

were developed, since only the causes of the errors were identified, categorized and described, 

leaving out the last phase that corresponds to the correction of these errors. Thus, this analysis 

recorded the most frequent errors presented in this study population.  

This work used a qualitative approach with a descriptive scope, and its results showed 

that the most frequent error in the descriptive criterion analysis category was the selection error, 

while the order error was the least identified. At the same time, interference was described as the 

reason students tend to involve their mother tongue (L1) when writing in the foreign language 

(LE) since it was identified that students tend to make analogies from the known structures of 

their L1 and confuse them with the rules of the LE. The importance of the results obtained 

through this analysis represents a starting point for further research to make corrective proposals 

to help correct and strengthen students' writing skills.  



 

 

 

The work contributes to this project because it addresses the concept of interference as a 

cause of foreign language errors. It provides a guide postulated by Corder in which teachers can 

help students correct errors. This was considered during the sessions applied to the student by 

first identifying the errors, classifying them, proposing corrective actions, and describing the 

causes.  

2.2. National studies 

The third study is Errors and studentsô insights on L2 writing: analysis of A1 English 

adult learners by Zamora Valencia, Diego Fernando, and Ramos Acosta, Lizeth. The research 

was focused on a natural context, with specific needs where students were observed. The study 

was arranged on a qualitative paradigm due to the particular need to recognize the interaction of 

students with the written language, and the relation created among them. Understanding the 

process by using observation, interview, and artifact analysis to further examination of data; 

through careful observation, informed questioning, and detailed data gathering, qualitative 

research offers evidence of learning. The participants of this study were selected from the 

courses starting at the A1 English level. They were selected as volunteers in the process, 

allowing them to gather the information provided in their written production and the interviews 

applied. The instruments implemented were a proficiency test, a grid of evaluation, an interview, 

and a grounded theory.  

The focus of this study is the analysis of written productions by A1 English language 

learners. Errors are classified according to linguistic aspects and analyzed to determine their 

origin. Students have conducted an interview and ask them what they think about mistakes and 

the writing process. The results showed that the actual source of the error did not match what the 



 

 

 

student attributed. The theoretical framework is based on the writing process, errors, corrections, 

and learning strategies described by various authors. Based on the work of these authors, 

categories, and strategies for analyzing sources of errors in the process of learning a new 

language are illustrated. This work contributes to this study because it gives detailed information 

about how to analyze errors and how to correct them, since if as teachers feedback is not 

provided correctly can produce negative effects on the studentôs motivation and self-esteem. It 

also presents the concept of interference specifically in the lack of practice in Spanish which is 

compatible with the causes of this work since the student presents omission and substitution 

errors in both English and Spanish.  

2.3. International studies 

The fourth study is Words with Pictures: The Role of Visual Literacy in Writing and its 

Implication for Schooling by Millard, Elaine, and Marsh, Jackie. This research is focused on 

primary school, addressing some concerns about teacher responses to pupils' writing and related 

drawings following Kress illustrating that children's early awareness that `content has a shape'. 

Also, the methodology in this research is visual literacy since this project is an advance in their 

cognitive process. As a result of this, children appeared to use drawing integrally in their written 

work, and there was a solid dialogic relationship between words and images. Students need more 

time to think about the processes involved in composing, and expressing meanings and ideas, 

rather than being hustled from one skills-based target to the next. This study contributes to the 

research because it relates writing difficulties conducted by pictures as a strategy that can 

significantly elevate English writing. Pictures make writing more engaging improving memory 



 

 

 

and recall especially for this student who evidences a lack of concentration in academic 

activities, so it could be easier for her to remember a word by the picture. 

The fifth study is Using Scaffolding Strategies in Teaching Writing for Improving 

Student Literacy in Primary School by Ni Nyoman Padmadewi and Luh Putu Artini, in this 

research English writing skills are considered a difficult skill for most students, especially 

elementary school students. Observations from 10 primary schools in Bali confirm the 

phenomenon that writing is a difficult skill for students. Therefore, it is necessary to develop 

strategies to solve the problem. The purpose of this study is to analyze the implementation of 

scaffolding activities in teaching writing to improve the English language skills of primary 

school students. The study was conducted in Singaraja, a bilingual school in northern Bali. The 

research design uses mixed methods, primarily a qualitative study supplemented with 

quantitative data analysis. The research subjects were 3 teachers involving 21 fifth-grade 

students. Qualitative and quantitative data analysis. To maintain the reliability of the results, it 

triangulated the data in terms of time, personnel, and data collection methods. Results showed 

that teachers used a variety of scaffolding strategies, including process-based writing techniques, 

practice with common words, and problem-solving learning prompts in reading response 

journals. Using the scaffolding strategy significantly improved not only the quality of writing 

but also the students' attitude and interest, showing that the quality of scaffolding had a 

beneficial contribution to students' writing skills. This study is related to the main objective of 

this research about the implementation of scaffolding strategies to offer support for the student 

to ameliorate her written production based on visual and verbal tasks. In this research it could be 



 

 

 

noticed that studentôs attitude change promoting self-confidence of her knowledge allowing the 

student to become more aware of her writing by identifying letters and sounds. 

The sixth study is A Comparative Study to Know the Causes of Spelling Errors 

Committed by Learners of English at Elementary Level in Distract Kasur and Lahore in 

Pakistan by Perveen, U, and Akram, F. This study is focused on identifying the best teaching 

strategy in learning spellings of words using a questionnaire to find out the most dominant errors 

to apply an accurate technique for students of elementary level. Identifying the studentsô error 

types can allow teachers to design learning tasks to focus on the learnersô specific needs where 

they should emphasize the irregular spelling patterns to train their students to spell correctly. The 

methodology, descriptive design will be used, as it helps to identify spelling errors that students 

have in the second language. In addition, the student survey questionnaire and teacher 

questionnaire will be used for this research. As a result, learners commonly make errors in words 

that have similar sounds, but spellings are different such as the words there, there and theyôre 

(mispronunciation), and in words with silent letters such as listen, should (omission of letters) 

This study complies with the main variables found in the problem statement which are omission 

and substitution and it contributes to the work since explain how to get the most dominant error 

in order to implement the correct strategy. It is important to identify error patterns and follow 

them to do a clear analysis and select the most appropriate activities for the student, in this case 

errors will be identified with the diagnostic test and throughout the implementation of the 

didactic unit. 

The seventh study is Spelling error corpora in EFL by Reima Al-Jarf. This work aims to 

give examples of spelling errors and shows how spelling errors are quantified, it is developed in 



 

 

 

elementary students where errors are collected from homework, dictations, translations, tests, 

and lecture notes classifying them into deleted, added, reversed, omitted, or substituted 

graphemes to implement and suggest strategies for writing improvement countering these 

spelling errors and quantifying them. In this study, spelling strategies will refer to the mental 

processes in which EFL learners use written symbols to represent spoken sounds. As a result, the 

researcher postulates spelling as a complex cognitive process involving many skills, so the 

teacher must help them associate the spoken sounds with the written forms.  

Although language programs offer a variety of English lessons such as listening, 

speaking, reading, writing, vocabulary, and grammar building, spelling skills are often 

neglected. Since many Saudi university students have poor spelling skills, teaching spelling 

could be developed and integrated into listening, reading, writing, grammar, vocabulary, and 

dictionary courses. The course aims to teach students the basics of English spelling and help 

connect speech sounds to the written form. Students should be encouraged to create their own 

word families. Pre- and post-test results can be used to determine differences in spelling 

performance between students who did and did not take the spelling course and differences in 

spelling performance for the same students before and after the course. The contribution of the 

study lies in the way sounds are also related to writing, in which activities will be designed 

taking into account these two elements since the student first has to know and understand the 

letters and their sounds to know how to write, this being one of the main causes of spelling 

errors (omission and substitution) in the student. 

The eighth study is What do spelling errors tell us? Classification and analysis of errors 

made by Greek schoolchildren with and without dyslexia by Athanassios Protopapas, et al. This 



 

 

 

study is quantitative, focusing on the distribution of errors across well-defined categories, and 

not on qualitative analysis of what children write in place of the correct target. All children were 

tested with an extensive battery assessing reading, spelling, and cognitive performance, allowing 

them to characterize the participantsô profiles and to select well-matched subgroups. It aims to 

determine the extent to which analyzing spelling errors in a relatively transparent orthographic 

system can inform us about spelling development, the orthographic system, and dyslexia. It 

presents a classification system for spelling errors and identifies the most common spelling 

difficulties in Greek children with and without dyslexia. Spelling skills of 542 general children 

population and 44 dyslexic children in grades 3ï4, and 7th grade were assessed using common 

word list dictation and age-appropriate passages.  

Spelling errors are grouped into several broad categories, including phonetics (phonetic 

mapping), grammar (inflectional suffixes), spelling errors (word stems), accentuation 

(diacritics), and punctuation. Errors are further divided into specific subcategories. A total of 

11,364 relative proportions of errors were obtained by calculating the chance of each error type. 

Non-dyslexic children in both age groups had mainly grammatical and accent errors, followed 

by spelling errors. Phonetic errors and punctuation errors are negligible. Results indicate that 

spelling errors can be informative about the aspects of the orthographic system that pose the 

greatest difficulties for developing spellers. This study contributes to this research because it 

addresses the different categories in which spelling errors are divided, this becoming a way to 

select the most accurate activities that enhance the written production of the student by focusing 

on her needs. This also supports the idea of dictations as an useful tool for memory and spelling 

of words that may be difficult to spell. 



 

 

 

The ninth study is The Development of Phonological Rules and Visual Strategies in 

Average and Poor Spellers by Carolyn Lennox and Linda S. Siegel, the participants included 

were four hundred and twenty children between the ages of 6 and 16. The purpose of this study 

was to investigate the development of skills used in the learning of spelling. Spelling is a basic 

literacy skill that involves translating spoken language into written symbols. Learning to spell a 

word correctly involves many important skills, including phonology, grammar, and semantics, as 

well as analogies with other words in visual memory and other orthographic rules and 

conventions.  

As a result the spelling match comparison showed that spelling scores improved in both 

the use of sound-symbol association rules and comprehension between average and poor 

spellers. The use of phonological rules and of visual recall skills in spelling increases with age. 

When the data were examined across the age groups, there was growth for both average and 

poor spellers in the use of phonological rules when each scoring method was used. The data also 

confirmed the hypothesis that average spellers at all age levels displayed more accurate use of 

phonological rules than age-matched poor spellers, regardless of whether position constraints 

were included.  

In addition, at all age levels, the average spellers produced misspellings that were closer 

visual matches to the target word. There are important connections between the use of visual and 

phonological cues in learning to spell (Ehri, 1992). As children decode words, they come to put 

the words into visual memory and are able to build on knowledge of words in order to spell 

other words, through a system of analogy. The contribution of this work is that the idea of 

sounds related to writing is reinforced, evidencing the importance of including activities in 



 

 

 

which this two elements work together. In this way, a student who constantly substitutes or 

omits letters cannot understand a word without knowing how each letter sounds. By including 

this element on the activities the student will become more aware of her writing-enhancing 

spelling errors. 

The tenth study is Meeting the Needs of All Children: The Use and Impact of Scaffolding 

in the Preschool Classroom by Jill M. Pentimonti, M. A. The purpose of this study was to 

answer questions about the amount and type of scaffolding early childhood teachers use in their 

classrooms and how their use of such strategies may change over the school year. In addition, 

this study investigated the relationship between children's vocabulary growth and teachers' use 

of scaffolding strategies. Likewise, in this research, she is focused on scaffolding strategies for 

the classroom, supported theoretically. In addition, it will foster a scaffolding between parents 

and students, and implement task-oriented sections, and for this, they will rely on descriptive 

case studies for a good result in this process. As a result, in this study, they suggest that teachers 

should challenge students to develop activities through scaffolding strategies and, with this 

intervention, students can improve their level of English. Also, these strategies will benefit the 

institution and expand the strategies to be used in the classroom. This study includes the main 

proposal of this work that is scaffolding strategies and it contributes by showing significant 

results in elementary students who improve their English level in all skills by guided-sections as 

is planned on this research with the implementation of the didactic unit. It also presents the 

different types of scaffolding allowing to select the most accurate for this case study which is 

modeling in the low level, it includes verbal and non-verbal demonstrations. 



 

 

 

The eleventh study is A study examining the impact of scaffolding young children's 

acquisition of literacy in primary grades by Judith Rollins Burch. The purpose of this study was 

to recognize literacy in preschool and kindergarten students. For this research, they used the 

qualitative approach to explain what happened in the acquisition of reading and writing. This 

study was an embedded ethnographic case study that examined the use of scaffolding techniques 

as young learners in a first-grade classroom extend their knowledge of reading and writing 

within a public school classroom. Data collection was in the form of observation, notes, 

assessment information, attitudinal surveys, pre-post and post-writing samples, running records, 

pre and post-computer-based literacy assessments, transcripts, videotapes, audiotapes, 

photographs, writing pieces, and computer-generated products. This case study benefits the first 

grades of elementary school for the teaching of reading and writing, in addition, the reduced 

instruction obtains good performance and good results in the students.  

Now, the interaction and dialogue between teacher and student will favor the process of 

language acquisition in the student, in this case, reading and writing. As a result, the recurring 

themes observed in this study suggest that the implications for teaching and student learning are 

significant. Students who are learning to read and write can benefit greatly from instruction that 

enhances their existing abilities and allows them to learn and apply new literacy concepts in 

social contexts without risk. This work supports the idea of implementing scaffolding strategies 

as a technique to promote and improve writing skills in elementary school in this case, third 

grade. It contributes to this study by explaining the benefits of practicing scaffolding strategies 

in students and acquisition in young learners. It can be shown how reduced instructions facilitate 



 

 

 

student learning and positive outcomes, highlighting building upon existing knowledge as in this 

case the project was implemented considering familiar vocabulary and topics for the student. 

The twelfth study is The Analysis of Omission and Substitution Errors in Various 

Language Tasks in Bilingual Children by Macy Whiting. In this study, it is very important to 

understand the child's language learning system. Several studies have demonstrated the 

effectiveness of nonword repetition (NWR) tasks in bilingual children across developmental 

stages, but there is little information on guidelines for interpreting NWR performance or 

analyzing error patterns. This study was conducted to address these research gaps. A sample of 

26 Spanish-English bilingual school children were administered English and Spanish NWR, 

sentence recall, and narrative tasks. Check the total number of errors, as well as omission and 

substitution errors in tasks, languages, and language groups. In addition, the purpose of this 

research was to examine the errors of repetition in words, specifically in those of omission and 

substitution in bilingual students, and analyze in which language you have more problems if L1 

or L2. As a result, when age and language input/output were controlled for, language ability was 

the best predictor of the number of errors. This contributes to the project in the way that remarks 

the importance of analyze errors to identify the most dominant in order to select appropriate 

activities for the student. Also presents an strategy called Non-Word Repetition in which 

omission and substitution errors arise, this allow the researchers of this work to consider that 

strategy since it fosters word learning and phonological awareness. 

2.4. Theoretical Framework 

Language teaching has a huge background and impact on the methods we know, but 

these changes throughout history helped to recognize the needs of learners. However, Kelly 



 

 

 

(1969) and Howatt (1984) demonstrated that todayôs issues are questions that reflect 

contemporary responses. According to Richards, J. and Rodgers, T. in the book Approaches and 

Methods in Language Teaching (1986) sixty percent of the world is multilingual, showing that 

foreign language has always been an important concern. A hundred years ago, Latin was the 

dominant language for education. Children entered ñgrammar schoolò in the sixteenth, 

seventeenth to eighteenth centuries where speaking was not the goal, it was limited, on the 

contrary, the grammatical system was the basis of this study. Although modern languages have 

already entered the curriculum, textbooks were limited to lists of vocabulary and grammar rules 

with a handful of written exercises being translated as the first method of foreign language 

teaching. The following is a brief overview of the different methods that arose due to the needs 

of the learners and the progress of humanity by following the book Approaches and Methods in 

Language Teaching by Richards and Rodgers (1986). 

2.4.1. An overview of language teaching methodologies throughout history 

Today, communication and foreign languages are more important than a few years ago. 

English is an international language to get in touch with. According to this, foreign language 

courses are more significant than ever. Therefore, teaching English should not be limited to the 

study of its structure, but should use the language in different contexts to adapt to this new 

reality (Diaz Merino, 2010). Language teaching should not be based primarily on a single 

method, but on a set of principles and procedures based on the practical experience of teachers 

and enriched by research, theory, and practice relevant to the teaching and learning of any 

subject. New approaches to language teaching were developed by individual language teaching 

specialists, each one with specific methods such as The Frenchman C. Marcel (1793-1896) who 



 

 

 

emphasized the importance of meaning in learning, and proposed that reading be taught before 

other skills. On the other hand, T. Prendergast (1806-1886) was one of the first to record the 

observation that children use contextual and situational cues to interpret utterances by 

memorizing phrases and routines in speaking and The Frenchman F. Gouin (1831-1896), 

developed an approach to teaching a foreign language based on his observation of childrenôs use 

of language. Gouin (1880) believed that language learning was facilitated through using 

language to accomplish events consisting of a sequence of related actions. Among these mid-

19th century reformers advocating for reform in language teaching, Gouin's work remains the 

most well-known language teaching reformers. That is why it is essential to make an overview 

of the main language teaching methods that had an impact and progress in the process of 

learning a second language. 

The long history of methods begins with the Grammar Translation Method from the 

1840s to the 1940s, and it continues to be widely used in some parts of the world today. This 

method was an option for studying a foreign language to know everything about something 

rather than the thing itself through the grammar rules, following the steps for understanding the 

process of learning without losing the target language. Likewise, more than translating texts or 

sentences and memorizing the grammar rules of the language, it is trying to order the syntax and 

morphology of the English language in this case. Also, the skills that this method focuses on the 

most are reading and writing (B. Sears, 1845) where accuracy is emphasized, which means 

students are expected to attain high standards in translation. In the middle and late nineteenth 

century, objections to the Grammar Translation Method gradually arose in some European 



 

 

 

countries. This Reform Movement, as it was called, laid the groundwork for the development of 

new methods of language teaching and sparked controversy that continues to this day. 

This method arose around the 1880s with the effort of the linguists Henry Sweet, 

Wilhelm Viëtor, and Paul Passy who postulated the reformist ideas for the reform movement, 

and established the phonetics, the scientific analysis, and the description of the sound systems of 

language. Then, in 1886, The International Phonetic Association was founded and designed the 

International Phonetic Alphabet (IPA) the goal was the study of spoken language, phonetic 

training to increase the habits of good pronunciation introducing phrases and idioms through 

conversational texts, and teaching new meanings through the target language (Richards and 

Rodgers, 1986) where grammar was taught inductively because learners should hear the 

language first, before seeing it in written form, practicing it in meaningful contexts avoiding 

translation, although the mother tongue could be used to explain new words or to check 

comprehension. These principles reflect the beginnings of the discipline of applied linguistics 

but parallel to these ideas, the Reform Movement members were interested in developing 

principles out of naturalistic concepts of language learning, this led to what have been termed 

Natural Methods and ultimately led to the development of what came to be known as the Direct 

Method. 

Throughout history, professionals wanted to make second language learning as easy as 

the first language many of them like L. Sauveur (1826-1907) who used intensive oral 

interaction, or Franke, F. (1884) who stated that a language could be best taught using it actively 

in the classroom. All these statements point out the Natural Method principles that became 

known as the Direct Method introduced in the late 1860s thanks to a school in Boston. This 



 

 

 

method states some natural principles where language must be taught using mime, pictures, and 

demonstration, encouraging students to use the foreign language in the classroom. These ideas 

provide the foundation of the known Direct Method introduced in France and Germany 

specifically in Berlitz schools where classroom instruction was conducted exclusively in the 

target language, oral communication skills were organized around question-answer exchanges 

and grammar was taught inductively. In this more attention was given to the skills of speech and 

listening where correct pronunciation was emphasized. Although no single method can 

guarantee successful results, the Direct Method enjoyed popularity in Europe but not everyone 

had embraced it enthusiastically by the 1920s many countries have modified this method by 

using controlled grammar-based activities and by the 1930s innovations were offered at the level 

of teaching procedure, in that way subsequent developments led to the Oral Approach or 

Situational Language Teaching Method that arise in Britain. 

Around the 1930s, some authors such as Harold Palmer and A. S. Hornby, attempted the 

development of one base design for an oral approach to teach English (Palmer, 1917, 1921) with 

a more scientific foundation than was evidenced in the Direct Method involving systematic 

principles of selection, gradation, and presentation. One of the first aspects of this method was a 

vocabulary control, since the vocabulary and reading proficiency are aspects important in the 

foreign language learning process introducing a rational basis for choosing the vocabulary 

content of a language representing the first attempts to establish principles of syllabus design in 

language teaching. Parallel to the principles for vocabulary selection, was a focus on the 

grammatical content developing classroom procedures suited to teaching basic grammatical 

patterns through an oral approach establishing a grammar control where Palmer, Hornby, and 



 

 

 

other British applied linguistics classified the grammatical structures that help to recognize and 

implement the correct grammar rules in any context. In terms of language theory, the British 

theoreticians had a different focus in the notion of ñsituationò where the principal classroom 

activity in the teaching of English structure will be the oral practice controlled by sentence 

patterns to give the greatest amount of practice in English speech to the student. Taking this into 

account, there was a growing demand for foreign expertise in the teaching of English because 

students at university required training, these factors led by the mid-fifties the method of 

Audiolingualism. 

American linguistics in the 1950s reacted against traditional grammar prompted by the 

movement toward positivism and empiricism where a more practical interest in language study 

emerged, as linguistics discovered new sound types and new patterns of linguistic invention and 

organization underlying the term of Audiolingualism coined by Professor Nelson Brooks in 

1964 who claimed to have transformed language teaching from an art to a science to enable 

learners to achieve a foreign language effectively and efficiently. Audiolingualism holds that it 

is like any other form of learning a language with the difference that skills are taught in the order 

of listening, speaking, reading, and writing, students must be able to read and write when they 

already learned to speak orally. Students first hear a model dialogue, then they must repeat it and 

the teacher will pay attention to the pronunciation, intonation, and fluency by correcting 

mistakes immediately. It is important to adapt the dialogue to studentsô interests, and hence the 

approach to the teaching of grammar is more inductive rather than deductive. However, in the 

late 1960s British applied linguists emphasized another fundamental dimension of language that 

was inadequately addressed in current approaches to language teaching at that time. 



 

 

 

In the changes in the British language teaching tradition, was found the Communicative 

Language Teaching (CLT) which is best considered an approach rather than a method, it 

appeared when language teaching was ready for a change because they saw the necessity to 

focus on communicative proficiency rather than structures. Wilkins (1972) proposed a 

contribution of communicative meanings that a foreign learner needs to understand and express 

developing the four language skills by designing communicative exercises grafted onto an 

existing structural syllabus to a learner-generated view of syllabus design (Holec, 1980). On the 

other hand, Hymes (1972) theory of communicative competence, this approach emphasizes the 

knowledge and skills speakers need to function effectively within a speech community. Real-

world activities, dialogues, and meaningful tasks that promote genuine communication are used, 

as opposed to rote memorization of communicative functions. Some claims arise from the CLT 

method which raises important issues for teacher training, materials development, testing and 

evaluation making emphasis on comprehension and the use of physical action to teach a foreign 

language. 

Around the 1970s the Total Physical Response arose as a language teaching method built 

around the coordination of speech and action, teaching through physical activity. Developed by 

James Asher, a professor of psychology, this method was linked to the ñtrace theoryò of memory 

which holds that the more often a memory connection is traced, the stronger the memory 

association will be and the more likely it will be recalled (Katona, 1940). For the development of 

a foreign language, it is necessary to implement one strategy that facilitates the process. Asher 

shows that acquiring one language is essential to primary commands, both in children and 

adults, and then, all participants produce a verbal response. However, Asher mentions that 



 

 

 

lessons of TPR are advanced, and the student can build one detailed cognitive map, but the 

imperative verbs are not used to start different types of speech, such as requests, and apologies. 

On the other hand, Asher still considers that this method is a vision of stimulus and response. To 

begin, TPR focus is to teach oral proficiency and teach basic speaking skills using action-based 

drills in imperative form (Richards and Rodgers, 1986). Asherôs emphasis on developing 

comprehension skills before the learner is taught to speak links him to a movement in foreign 

language teaching sometimes referred to as the Comprehension Approach (Winitz, 1981). Which 

share the belief that comprehension abilities precede productive skills in learning a language. 

TPR has enjoyed some popularity because of its support by those who emphasize the role of 

comprehension in second language acquisition, representing a useful set of techniques and is 

compatible with other approaches to teaching. However, the necessity of dealing with other 

learning theories and educational philosophies put the learning hypotheses underlying 

Gattegnoôs work. 

This method was coined by Caleb Gattegno in 1972 and is called the Silent Way, based 

on the premise that teachers should be silent as much as possible in the classroom and the learner 

must produce as much language as he can. He states that if the student discovers or creates rather 

than remembers and repeats, then the learning must be easier. In this method, learning is 

conceived as a problem-solving, creative, and discovering activity where the learner is the 

protagonist instead of a listener where the teacher avoids repetition because that forces alertness 

and concentration on the learners (Richards and Rodgers, 1986). It looks forward to illustrate the 

relationship between sound and meaning in the target language. The materials consist of a set of 

colored rods, color-coded pronunciation and vocabulary wall charts, a pointer, and 



 

 

 

reading/writing exercises. The innovation in Gattegnoôs method derives primarily from the way 

classroom activities are organized, the indirect role of the teacher is required to assume in 

directing and monitoring learner performance. Then, a proposal for a new philosophy of 

language teaching arose with the objective of incorporating the naturalistic principles that were 

identified in studies of second language acquisition. 

In this way, Tracy Terrell some year later in 1977, a teacher of Spanish in California 

proposed the Natural Approach which grew out of Terrellôs experiences teaching Spanish 

classes. At the same time, he has joined forces with Stephen Krashen in elaborating a theoretical 

rationale for the Natural Approach since this has attracted a wider interest than some of the other 

innovative language teaching proposals considering traditional approaches as based on the use of 

language in communicative situations without recourse to the native language. The term 

ñnaturalò was used in reference to the Direct Method, however this places less emphasis on 

teacher monologues, teacher repetition and formal questions and answers on the contrary of the 

Natural Approach where there is an exposure or input rather than practice optimizing emotional 

preparedness for learning. This approach is designed to help the students can understand the 

speaker of the target language and can transmit their request. Also, each student can comprehend 

their production in speech, vocabulary, and grammar. Likewise, this approach depends on the 

level of their skills (reading, writing, listening, or speaking). Also, it is needed to present the 

course to all students, what can and cannot be expected (Krashen and Terrell, 1993). Like 

Communicative Language Teaching, the Natural Approach is hence evolutionary rather than 

revolutionary in its procedures. In this part the concern regarding language elements and their 



 

 

 

organization led to the development of a method which attempts to apply the principles of 

Suggest ology. 

Some years later, in 1978 the Suggestopedia method arise, this was developed by the 

Bulgarian psychiatrist educator Georgi Lozanov who defines Suggestopedia as a ñset of learning 

recommendations derived from suggest ology where decoration, furniture, the use of music and 

the authoritative behavior of the teacher is taken into account with the premise that all students 

can be taught at the same level of skill. This also describes how to manipulate attention to 

optimize learning and memory using listening activities that concern the text and text vocabulary 

of each unit (Richards and Rodgers, 1986). Also, Lozanov considers the emphasis on 

memorization of vocabulary pairs as a view of language in which lexus is central and in which 

lexical translation rather than contextualization is stressed. Suggestopedia has probably received 

both the most enthusiastic and the most critical responses but from Lozanov point of view, this 

air of science is what gives Suggestopedia its authority in the eyes of students and prepares them 

to expect success.  

2.4.2. Understanding linguistic competence 

The concept of competence according to Roth (1971) is one capacity to include the 

effective-motivational area, and associated competences with one responsibility and the complex 

goals of education.  On the other hand, the author Bandura (1999) shows that the concept of 

competence is its stronger relation to ñreal lifeò, that is, to make a difference between 

understanding knowledge and skills, or knowing how to use these skills well in various life 

situations. Also, the concept of competence is described as ñrealized skillsò (Connell, Sheridan, 

& Gardner, 2003). But they also mention specific moments where competition can be applied at 



 

 

 

certain times. For example, Weinert (2001) distinguishes between specific skills, such as 

language, and meta-competences, which encompass learning strategies, self-reflection, and 

awareness of personal strengths and weaknesses. These broader meta-cognitive skills support the 

acquisition and application of specific knowledge. However, educational systems require a 

framework for evaluating specific skills. The educators have adopted the concept of ñkey 

competenceò  by the authors Trier & Peschar (1995) to better prepare students for their roles in 

society, and to adapt to and solve real-world challenges (OECD, 1997) and they are combined 

the experiences and specific skills, and finally they are learned to use the critical thinking, 

problem-solving, and self-regulation. 

There is a fundamental concept about competition, Chomsky's postulation, which is 

central to studies on this topic, and helps to expand on competition. This author mentions that 

competence mainly refers to an ideal speaker-listener in a completely homogeneous speaking 

community, since he knows his language perfectly and is not affected by grammatical conditions 

such as memory limitation, distractions, or even changes in attention or interests. This theory 

focuses on characterizing the abilities of speakers to produce grammatically correct sentences in 

a language. (Chomsky, 1965). In addition, it was argued that to understand language, we must 

abstract it in a separate and independent way from a system of cognitive knowledge and beliefs. 

However, it is to conceive language in a more creative way of expressing one's thoughts 

(Chomsky, 1968). 

2.4.3. Writing skills in language learning  

In the ability of writing several definitions amplify the mean in different contexts, such 

as Krashen (1984) adds that what the writer needs is the ability to write and relate it to the 



 

 

 

written code, which according to the authors is a combination of grammatical and linguistic 

skills. [1] The writer's memory when acting or writing a text. Authors are then expected to have 

sufficient literature that relates directly to the linguistic background, age, and level of education 

in which the author developed. It can be said that writing is an active process in which students 

use their mental abilities, since when writing people need to reconstruct the cognitive effort of 

all language abilities to be able to express their works correctly. 

   In addition, several authors defined writing ability as a product/text-oriented approach, 

from the above, this skill focuses on the structures of a sentence, such as cohesion, speech, and 

reading comprehension, and adheres follow style-guide recommendations for grammar, 

structure, and punctuation (Nunan, 1999). In addition, it is worth mentioning that the mechanical 

communication of human beings works through language, so good coding must be taken into 

account and, in turn, coding texts to understand their meaning (Hyland, 2002). On the other 

hand, writing ability is also defined as an approach ñfree compositionò that focuses on the 

fluency and quantity of writing (Richards & Rodgers, 1986). 

Nevertheless, the key theoretical meaning in writing is the author Cassany that for him 

the writing is considered a communicative process that contributes to the integration of 

individuals in any social context and, therefore, contributes to the construction of personal 

identity. Based on the above, Cassany (2011) defines writing as: ñthe act of using words to 

construct meaning, which implies the ability to express oneself coherently and correctlyò (p. 17). 

18). Moreover, someone who knows enough about the written code and implements the 

necessary writing strategies to arrive at a text that does exactly what was intended is also 

considered an author. 



 

 

 

2.4.4. A distinction between errors and mistakes 

Learning a foreign language is a process full of errors and these are mostly considered 

negative habits that can interrupt the learning process but in the 1970s this definition changed for 

something positive in the linguistic field following Corder (1981) who thinks about errors as the 

most important source of information about their linguistic development since they are detected 

and corrected and lead to the improvement of communicative competence. Moreover, the 

teacher in this case plays a significant role in the feedback since errors must be corrected in an 

appropriate way to avoid causing further damage to the learning process and to make them 

aware of it.  

On the other hand, Vásquez (1991) quoted in Ruiz, A., Sánchez, A. (2019) differs that 

language norms can identify social and cultural contexts, since depending on the context that 

varies the writing in the language. Therefore, it is important to comply with such standards so 

that when the writing is analyzed, errors decrease. In parallel, with regard to language learning 

Dulay, Burt and Krashen (1982). Vásquez (1991) mentions that a person cannot learn a new 

language without making mistakes, since they are necessary, since it is part of the learning 

process, and is very frequent and repetitive. It is worth mentioning that making a mistake in 

ancient times was a great fault and was detrimental to the learning of a second language, but in 

the 80s this paradigm evolved, and today the reality is different. 

There is a distinction between errors and mistakes, which usually are confused or 

misunderstood. First, it must be clear that students are using and learning a system that cannot be 

correct at all, that is why Corder (1967) quoted in Ruiz, A., Sánchez, A (2019) states that not all 

errors made by students in their works are errors, so again the author claims that performance 



 

 

 

errors are characterized by not belonging to the system, it means does not break the rules, 

whereas errors of competence are the ones that break the rules. It belongs to the system of 

grammar rules. Taking this into account, the concept of ñerrorò in English is directly related to 

systematic, specifically ñSystematic errorsò have a characteristic relationship with competence, 

and although they allow the learner to reconstruct his or her understanding of the language, they 

are sometimes associated with the incorrect application of certain features of the interlinguistic 

rules, which in any case differ from the peculiarities of the target language (Ruiz, A., Sánchez, 

A, 2019).  On the other hand, the concept of ñmistakeò refers to non-systematic errors or 

ñproduction errorsò that are specifically performance-related, sometimes caused by carelessness, 

fatigue, or oversight, and are therefore self-correcting because when mistakes are made, students 

can immediately self-correct. (Ruiz, A., Sánchez, A, 2019). 

2.4.5. Error analysis in language learning  

In the acquisition of a language, learners tend to make errors in the understanding of the 

components and the production of the language that can be written or oral. According to this, the 

error analysis concept arises as a methodology that examines grammatical errors of the students 

with the objective to find the cause of these failures proposing solutions that allow to improve 

the teaching and learning process. Error analysis can help visualize studentsô various learning 

process deficiencies, potentially leading to optimized learning practices (Ruiz & Sánchez, 2019). 

In this sense, some authors mentioned the correct meaning for this topic, among them be All 

wright y Bailey (1991) that postulated error is ña deviation from the normò that the majority of 

learners use in their linguistic production and differentiate what is the correct way to use the 

foreign language. 



 

 

 

However, the most essential meaning about error analysis (EA) was proposed by S. 

Corders in the 1960s as an alternative, because although learners speak the same native 

language, do not use the same teaching methods, and do not make the same mistakes, they 

expose different communication characteristics that lead to the complexity of each second 

language learner's dialect. 

2.4.6. How to correct written mistakes? 

Learning a language is complicated, but it is necessary to correct the mistakes for 

improvement in the acquisition of a language, in this case in writing in English. Now, according 

to Bartram and Walton (1991) postulated some managing written mistakes. Firstly, the red pen 

syndrome, which consists of detecting the mistake and immediately correcting it and to perfect 

the writing in English of the students. Secondly, reacting to content, since it is necessary to show 

the reaction before seeing the production in the writing, if it is good or not. Also, to motivate the 

students to write in English, to improve the skill or if the performance is very good, exalt the 

student. Thirdly, apply the restrictive correcting in written, given that as a teacher it is difficult to 

check all the mistakes, for this reason it is better to focus on one mistake in prepositions, 

spelling, or tenses. Next, involving the students is indispensable to provide a good environment 

for acquisition of the language, has a co-operative atmosphere in class, and enjoy self and peer-

correction in the writing process. 

Then, active mistakes management, self-correction without indications of mistakes, this 

part is that each student can be re-reading and self-correct the mistakes. Next is peer correction, 

it is easier to see and correct the mistakes of the other person. The next point is underlining 

mistakes, which is necessary for all students to identify the mistakes and correct them. Also, the 



 

 

 

mistakes are underlined and coded, since each teacher needs to develop specific symbols to 

correct the mistakes, for example, Gr: grammar, Voc: vocabulary, A: article, P: punctuation, 

among others. Additionally, search and correct, is to indicate the mistake with a symbol so that 

each student can identify the mistake in an easier way. The mistakes are referred to a Grammar 

or Textbook, which underlines the mistakes and numbers them, so the student can look up 

anything and can correct the mistake. 

In addition, this paper mentions hot cards and invoice books, that is all students can 

identify the most frequent mistakes in their writing in English, and invoice books are the 

evidence of the mistakes of the students, for this reason the teacher can plan lessons to enforce 

this problem. Then, the peer-correction in large classes, in pair work or group work is practical 

to correct the mistakes and can clear the topic together and discuss them. The feedback is 

important to correct the mistakes in written English because each student can compare their 

work and reconstructed version with the original (Bartram and Walton, p. 91).  

2.4.7. Modeling as a scaffolding strategy to support writing skills 

The educational research landscape has extensively explored the concept of scaffolding 

in recent decades, resulting in numerous studies across various contexts. Scaffolding emphasizes 

a crucial aspect of children's learning, underscoring that it is frequently guided by others (Stone 

1998a, p. 351). Jerome Bruner introduced the term ñscaffoldingò in education to describe 

interactions within the Zone of Proximal Development, a concept developed by Lev Vygotsky 

(Vygotsky, 1933/1977). Scaffolding involves temporary support provided by a teacher, another 

adult, or a peer. According to Bruner (1978) teachers elevate students to higher levels of skill 

and understanding by breaking down tasks into manageable steps. Some steps may be more 



 

 

 

challenging and require additional intellectual and emotional support. The person or tool aiding 

the learner assists in tasks that they cannot yet perform independently. Scaffolding often 

involves collaborative efforts, leading to successful outcomes that gradually empower learners to 

engage in activities independently. When adults scaffold students' learning, they model 

processes, enabling learners to incrementally enhance their competence and eventually execute 

the processes autonomously. When guiding children's writing through scaffolding, educators 

may address various essential aspects crucial for writing development, including composition, 

spelling, and letter formation. For instance, supportive techniques might involve helping a child 

generate ideas for writing, phonetically spell words, or correctly form letters (Kaderavek et al., 

2009). 

Taking this into account, there are certain levels of scaffolding, some of them provide 

extensive assistance to children. These are referred to as low-level scaffolds and are the ones that 

are going to be used in this work, as they demand minimal effort from the child while the 

teachers offer substantial support. Moreover, each level contains different types of approaches, 

in this case this project will be focus on modeling as it involves both visual and verbal 

demonstrations of a target task, and modeling enables children to observe a specific skill with 

the expectation that they will replicate it (Kostelnik, Soderman, Whiren, & Rupiper, 2014). 

2.4.8. Omission and substitution errors in foreign language written production 

In Colombia, English has become one of the subjects in formal education, it is taught 

since students are in elementary school. Students need language to communicate and interact 

with others using either spoken or written language. However, many students still face 

difficulties and usually make errors in learning English as a foreign language. However, Dulay 



 

 

 

and Burt (1982: 138) state that people cannot learn language without making errors. These errors 

are classified into four categories according to the Surface Strategy Taxonomy of Dulay (1982) 

in this case, learners may omit essential parts and add inessential ones, or they may misform 

items or misorder them. Based on the surface strategy taxonomy, errors are classified into four 

types: omission, misordering, addition and misformation. 

In this case, is going to be addressed the omission error which following Dulay identifies 

omission by the absence of objects or morphemes that should be present in well-structured 

utterances, this error occurs when the student omits some necessary components in the sentence 

to be considered grammatically correct. Dulay et al. (1982) states that errors of omission are 

found in greater abundance and across a greater variety of morphemes during the early stages of 

second language acquisition. While, in intermediate stages, when learners have been exposed to 

more of the language other types of errors are more likely to occur. This condition can be 

because of ignorance of the target language structure rules. The students might already know and 

intend to express certain ideas and meaning, but because of their ignorance of or neglecting the 

target language structure rules, they may omit certain items that must appear in a well-formed 

sentence. 

Some other authors agree with the position of Dulay such as Corder who states another 

taxonomy in which include four categories of spelling errors: omission, addition, substitution 

and permutation. Corder (1981) states that errors of omission involve the absence of necessary 

elements in a sentence. This type of error occurs when learners fail to include essential 

morphemes or words, leading to a significant impact on the sentenceôs functionality, as these 

elements are crucial for its proper structure and meaning. 



 

 

 

For omission, Jackson, and Maldonado (2017) express that this error happens when a 

sound or sounds that were supposed to be included are left out. This type of error might suggest 

a misunderstanding of a formôs purpose and placement. Omission errors could be linked to 

deficiencies in phonological memory, affecting a personôs capacity to retain or construct precise 

phonological representations and to generate representations for certain phoneme segments 

(Edwards & Lahey, 1998). 

On the other hand, the concept of substitution will be also included which according to 

Jackson and Maldonado (2017) substitution errors demonstrate basic knowledge of identifying 

and inserting a provisional form in the correct position, while that knowledge is incomplete. To 

this statement Corder on his taxonomy includes substitution as part of the four main categories: 

omission, addition, substitution, and permutation. In this way, substitution is the selection of an 

incorrect element. This kind of error may occur when more complex forms in language are 

replaced with a simpler default form (Kunnari et al., 2011). These errors may indicate deficits in 

verbal short-term memory, encoding, and/or accessing phonological representations (Ramus & 

Szenkovits, 2008). 

In addition, Corder (1967) as stated by Jabeen (2015) concluded that a learnerôs errors 

are significant in three different ways such as it is useful to know the learnerôs progress, it can 

provide information about how the language is acquired, and it is a way of testing hypotheses 

about the nature of language by children acquiring their mother tongue and those learning a 

second language. By attending to learner errors, educators can gain understand their studentsô 

strengths and weaknesses, fostering more effective language learning experiences. 

 



 

 

 

CHAPTER III: Methodology  

This chapter provides a deeper description of the methodology and the elements selected 

to conduct the investigation, in which a research approach, a design and a scope were 

determined in relation to the objectives. Subsequently, the population is defined as well as the 

data collection techniques, instruments and data analysis process explaining their accuracy to 

address the research question proposed. This section enhances the understanding of how the 

research has been developed and how the components chosen contribute to the stated objectives 

and to respond the research question.  

This research was performed on a nine-year-old student, who constantly confuses vowels 

and consonants; as an effect, problems of omission and substitution began to arise on her. 

Having this problem already reported by the school, a Child Neuropsychologist assesses her. 

This girl is in her third year of elementary school; however, she presents an extra age in the 

grade. The third group of the primary of the Liceo Juvenil Bilingual School has twelve children, 

six boys, and six girls, and they are in the age range of six to eight years old while she is nine 

years. Now, according to the information she has developed this difficulty throughout her years 

of schooling presenting difficulties in concentration on activities associated with the reading and 

writing process, sometimes she falls behind and is a nuisance in the classroom due to her 

chronological age and the grade she is in, making it difficult to understand specific topics, which 

leads to a level of writing processes where substitutions, omissions, and changes of some 

graphemes are evident. She manages to understand and interpret the information, but at the level 

of writing and reading, some failures require intervention.  

 



 

 

 

3.1. Research Approach  

For this work was used a qualitative approach, which is a strategy for comprehending the 

human social condition. As a result, generating questions and collecting data from the 

environment surrounding the participants, in this example, the student is part of the research 

process. Similarly, data analysis is used to evaluate and develop the challenges to be addressed 

(Creswell, 2007). Now, this strategy substantially holds our study since it aims to comprehend 

the student's position, handle the difficulties appropriately, and make a positive improvement in 

the student's difficulty, in this case writing in English. This approach can be evidenced in the 

collection of data, the instruments, and the way the results will be analyzed in this research. 

3.2. Research Design and Research Scope 

To carry out the design, was implemented a single case study where the objectives must 

first be established, followed by determining the time and selecting the indicated instrument, 

because if generalizations are not formulated, which is due to the difficulty of the specific 

student, it may affect the participation of all students, including coexistence. Interferences, on 

the other hand, play a significant role since the student's difficulties can get more sophisticated 

when this job is completed, thus it is a modified generalization, and that is, it has a stronger 

impact and requires modification (Stake, 1998). Since the population is conformed just for one 

student, this is the most appropriate design to develop and achieve the objectives presented. This 

design was accompanied by a descriptive scope, due to the fact that this research seeks 

subjective results of why this phenomenon impacts on the ability to write in English, for this 

reason, a description of the subjective representations that emerge in a human group about this 

particular phenomenon will be needed (Ramos, 2020). 



 

 

 

Likewise, a descriptive scope was selected with the purpose of providing a 

comprehensive and detailed description of the experiences studied staying close to the data. In 

this case, the use of the didactic unit and the test results give an accurate interpretation 

maintaining relevance to the studyôs objectives. This research seeks subjective results of why 

this phenomenon impacts on the ability to write in English, for this reason, a description of the 

subjective representations that emerge in a human group about this particular phenomenon will 

be needed (Ramos, 2020). 

The case study design is divided into four stages according to Yin in his bookcase Study 

Research: Design and Methods. The first one corresponds to the selection of a case, in the 

present is the situation of a third-grade student with omission and substitution difficulties when 

writing in English, following Yin (1989), research questions, also known as study questions, are 

the initial component in the structure of any research, having this clear it allows to make the 

selection of the case. The second step is to collect and analyze data, Yin (1989) establishes the 

obtaining of data as evidence sources, and in this case, it will be used as a field diary to register 

all the progress of the student during the implementation of the didactic unit. The third step is to 

interpret data, Yin (1989) suggests that before undertaking research, it is crucial to establish 

beforehand how the data collected will relate to previously defined propositions or hypotheses, 

in this case is the analysis of the results after applying all the didactic units. The last step is to 

report the findings where Yin (1989) states that the redaction of the report should be clear, 

detailed and explicitly contain the conditions described above, this part corresponds to the 

conclusions and recommendations of the author. Those steps where represented in a graph which 

Yin called a plan. 



 

 

 

Figure 32. Phases of case study research 

 

Note. Phases of case study research by Yin R.K. Taken from: Case Study Research: Design and 

methods (2014). 

3.3 Population 

 This research was performed on a nine-year-old student, who constantly confuses vowels 

and consonants; as an effect, problems of omission and substitution began to arise on her. 

Having this problems already reported by the school, a Child Neuropsychologist assesses her. 

The student is in her third year of elementary school; although she presents an extra age in the 

grade this has not impeded its development in the classroom. The third group of the primary of 

the Liceo Juvenil Bilingual School where she belongs has twelve children, six boys, and six 

girls, and they are in the age range of six to eight years old while she is nine years. 

 Throughout her years of schooling it could be notices that the student presents also 

concentration difficulties on activities associated with the reading and writing process, 



 

 

 

sometimes she falls behind and is a nuisance in the classroom making it difficult to understand 

specific topics, which leads to a level of writing processes where substitution, omissions, and 

changes of some graphemes are evident. Despite the situation, she is able to understand and 

interpret information in English, however, in her writing process some failures require 

intervention. 

3.4. Instruments  

The instruments used in this research were carefully selected with the objective of 

collecting reliable and accurate data that would effectively answer the research question 

proposed. Each instrument was chosen based on its relevance to the specific context of this study 

and its coherence with the specific objectives. Those are described in detail below, divided into 

two sections, data collection instruments and data analysis instruments. 

3.4.1. Data collection instruments 

The instruments considered regard the specific objectives and its achievement. For the 

first objective that aim to identify the level of English writing skills of the student, was 

implemented a diagnostic test adapted according to the necessities of the student using as a guide 

the Sample Papers exams from 2018 by Cambridge English Assessment in the level A1 of Pre-

Starters and Movers in the skill of Writing and Reading. It is important to remark that this test 

was validated using the expert judgment validation which is a method useful to verify the 

reliability of research defined as ñan informed opinion of people with a background in the 

subject, who are recognized by others as qualified experts in the subject, and who can provide 

information, evidence, judgments, and assessmentsò (Escobar-Perez and Cuervo-Martinez, 



 

 

 

2008:29). These experts were two professors at the Unidad Central del Valle del Cauca of the 

Municipality of Tuluá who granted its approval. 

 The test was divided into three sections, it contains seven questions for each part for a 

total of thirty-five items. The first section is the equivalent for two points for a total of fourteen 

items, the second section is the equivalent for seven items, and the third section is equivalent for 

two points for a total of fourteen items and adding it up gives a value of thirty-five items.  

In the first part, the student had to complete the blanks by positioning each letter 

correctly as an unscramble looking at each image and using the letters on the right side to write 

its name. In the second one, the student had to read a list of definitions and match it writing the 

correct word. And in the third last section, the student had to look closely at a picture and answer 

questions about it. The vocabulary selected was taken from the modules of the ñMallas de 

Aprendizajeò by the Ministry of Education, specifically the Module 3: Environment and Society: 

I Take Care of My City. To identify the level of English, there are some criteria to follow 

according to the points obtained in the test:  

Figure 6. Indicadores de evaluación Pre-Test 

 

Note: Own creation (2024). 



 

 

 

Afterwards, for the second objective a didactic unit was designed and implemented based 

on scaffolding strategies to develop English writing skills, in this case, omission and substitution 

errors. This instrument was planned for 6 sessions twice a week with a 90-minute duration 

having regard to the topics that a Colombian third grader needs to know according to the 

modules of the National Ministry of Education in the ñMallas de Aprendizajeò of the English 

subject. Given this context, was used the Module 3: Environment and Society: I Take Care of 

My City, which includes vocabulary about animals and habitats. The didactic unit is called 

ñCarnival of Animalsò divided into ñthe zooò, ñthe farmò, ñthe seaò, ñthe jungleò, ñthe desertò 

and ñanimals reviewò. Now, this is the structure of each session. 

 

 



 

 

 

Table 1. Structure of the didactic unit: 

 

 

Session 1: The Zoo 

Activity: Curious George at the zoo. 

The student had to watch a video about animals at the zoo through a Curious George 

Chapter. This has relevance in her written process because she can listen first to the pronunciation 

of some animals and emphasize the phonemes, making it easier to write. 

Time: 15 minutes. 

Activity: Charades 

The student had to choose a flashcard in which she found the animal's name and image. 

Then, through mimicry, she had to identify the correct animal and write the name on the board 

without seeing the card. This has relevance in her written process since she is being stimulated to 

think and repeat the word many times to identify which phonemes are included in the word.  

Time: 35 minutes. 

Activity: Find the hidden letters 

The teacher previously will prepare the complete alphabet, then in the class the teacher will 

give to the student a bowl full of sand, and using her hands she must look for the letters inside the 

bowl as she was looking for a treasure. When the student completes all the letters, it is time to 

create as many words as possible, taking into account the vocabulary previously seen. 

Time: 40 minutes. 



 

 

 

Session 2: The Farm 

Activity: Blippi learns about farm animals  

This consists of watching the video and identifying the places that are there, then the student 

will ponder the questions according to her experience. This activity is related to scaffolding 

strategies and the improvement of their writing, since through the indications of the decent they will 

improve their writing by relating it to their personal experiences. 

Time: 15 minutes. 

Activity: Find the word  

The teacher will prepare twelve flashcards about the part of the animals and these will 

appear verbs such as (long, short, high, among others) but without the image, so the student must 

look up the word in the dictionary and draw it on the flashcard. In this activity, we use the 

scaffolding strategy, and visual thinking, as they need the teacher's help and draw their knowledge 

of the word. 

Time: 20 minutes. 

Activity: Find the animal  

The teacher will prepare eight flashcards about the animals on the farm, but he will have the 

image and his name and on the back he will have a brief description. Now, the student will have to 

put into practice the vocabulary seen in class. On the other hand, this activity is based on visual 

thinking, since it is identifying the name of the animal and is aimed at written production 

Time: 30 minutes. 

 



 

 

 

.Activity: Pictogram Story  

The student will read a story related to animals, and then write down the things she was able 

to identify from the story. In this part, visual thinking and the improvement of writing in English 

were based, since through the drawings, he understands and identifies it easily.  

Time: 25 minutes. 

 

Session 3: The Sea 

Activity: The mysterious sound 

In this part, the student will write a sound provided by the teacher. These sounds must 

be written by syllables, so the student has to recognize the correct combination by writing 

them down on the photocopy. This activity focuses on improving writing in English since 

syllables must be reinforced to have good spelling. 

Time: 30 minutes. 

Activity: Find the missing letter 

The activity consists of completing a list of words with the correct letter based on the 

vocabulary already learned. This is in order to identify the phonemes and sounds that need to 

be reinforced in the ability to write in English. The activity includes the image of the words 

written there; In the end, you have to match the word with the right image. 

Time: 30 minutes. 



 

 

 

Activity: Building words  

In this case, the student has to construct words syllable by syllable using the 

vocabulary of the animals. These animals will be given to you by the teacher and the student 

will have to write them on a piece of paper. This is in order to reform the skill of writing in 

English. 

Time: 30 minutes. 

 

Session 4: The Jungle 

 

Activity: Contextualization  

In this part, the student will see a short story about jungle animals so that she can 

understand the theme of adding new vocabulary that she will use in the following activities. 

Time: 15 minutes. 

Activity: Letôs write 

For this activity, the student has to complete the correct letter listening to the sound 

made by the teacher. These words were taken from the video seen above. This emphasizes 

reinforcing writing skills with scaffolding strategies. 

Time: 10 minutes. 

Activity: The correct animal  



 

 

 

In this case, the student will have six animals, each of them with two options where 

there is a letter omitted or substituted in their names and the student has to circle the correct 

one. In this case, you will strengthen the writing skill in omitting and substituting letters. 

Time: 10 minutes. 

Activity: Hearing the difference 

In the next activity, students must circle the images that have to match the vocabulary 

of the animals in the unit according to the sound below and write their names. The sounds used 

were ñBò, ñSHò and ñKò. In this part, this activity focuses on improving writing skills in 

omitting these phonemes. 

Time: 55 minutes. 

 

Session 5: The desert 

 

Activity: Contextualization and Instructions  

In this part, the student will watch a video about desert animals so she will 

comprehensively more easily understand the topic will learn and will understand the new 

vocabulary that she is going to use in the next activities. Then, the student will ask the 

questions in the part of the instructions and write in the paper the correct answer. 

Time: 15 minutes. 

Activity: Read and complete 

In this activity, the student will read the passage about the animals of the desert, and 

will circle the phonemes with a specific color, for example, the phoneme ñSHò with the color 



 

 

 

blue, the phoneme ñBò with the color yellow, the phoneme ñKò with the color pink, and finally 

the phoneme ñDò with the color red. 

Time: 15 minutes. 

Activity: Dictation  

In this part, the student will complete the words with the phoneme correct, but in this 

case, the teacher will pronounce the animal, and the student will identify the missing letter and 

write it. 

Time: 30 minutes. 

Activity: Hearing the difference 

In the next activity, students must circle the images that have to match the vocabulary 

of the animals in the unit according to the sound below and write their names. The sounds used 

were ñBò, ñSHò and ñKò. In this part, this activity focuses on improving writing skills by 

omitting these phonemes. 

Time: 30 minutes. 

 

Session 6: Animalsô review 

 

Activity: Pictogram story letôs read!  

In this part, the student will read the pictogram story and identify the animals and their 

actions according to the passage, and then she will read the pictogram story again and write the 

things that she can identify in the story. 

Time: 30 minutes. 



 

 

 

Activity: Help the sheep! 

 In this activity, the student will complete the words using the phonemes ñDò or ñBò for 

the sheep to come back to its home, but for this, the student must complete the blank spaces to 

pass the activity. 

Time: 30 minutes. 

Activity: Listen the sound! 

Finally, in this activity, the student will complete the blank spaces with the correct 

phoneme, and she will circle the animal with a specific color according to the phoneme. For 

example, the phoneme ñSHò with the color blue, and the phoneme ñKò with the color pink. 

Time: 30 minutes. 

Note. Own creation (2024). 

Additionally, a field diary was carried out in which the progress of each session was 

registered. In each one it can be evidenced the date, description and observations that reflect key 

moments of each class. 

3.4.2. Data analysis process 

This work will bear in mind content analysis for data analysis process, defined as a 

research technique, understood as a flexible method for analyzing text data (Cavanagh, 1997). It 

involves a deep examination of language going beyond just counting words. It seeks to organize 

textual data into broader thematic categories that share similar meanings, representing explicit or 

inferred communication underlying the text to generate insights and a comprehensive 

understanding of the phenomenon being studied, in this case, omission and substitution errors in 



 

 

 

the writing process of a third-grade student. The textual data was taken from the performance of 

the diagnostic and final test, and the didactic unit implemented.  

Content analysis is a method of observation and dimension used by researchers to obtain 

information from people or research results (Kerlinger, 1988, p. 543). This method helps to 

analyse the content and contrast it with the standards, as well to make a comparison between the 

levels used. The purpose of content analysis in this work is based on describing differences or 

similarities in the content of written communication between people (Florez and Hernandez, 

1955), in this context it is the written composition of the student in question. 

Thus, its importance lies in the facility for the investigation of a particular aspect or 

identification of elements that constitute written documents that means letters, syllables, 

phonemes, words, etc. In this case, the errors of omission and substitution in the third grade 

student. According to Flor and Fernández (2002), this factor deals with the analysis of personal 

documents in their list of varied nature, since the written production is examined by units, those 

are words that the student wrote or better known as units of analysis, which are defined as 

segments that interest to investigate the content of the written messages, in order to classify them 

by categories that according to Duverger (1986) those can be grammatically based analyses such 

as vocabulary, the study of all words, sentences, or defined paragraphs, in this case difficulties in 

English writing skills, such as omission and substitution of letters. 

 The content analysis of this work was carried out in four stages according to those 

established by Flor and Hernandez (1955), taking into account the specific interests and need of 

the study. These phases are divided into grouping, coding, quantification, and analysis. 



 

 

 

 The first phase involved the grouping of data, which consisted of the words or units of 

analysis already collected from the student during the application of the pre-test, post-test, and 

the didactic unit. 

The second phase involved coding, which transformed the units of analysis into 

categories and subcategories, creating different units of record according to the categorical 

factor. In this case, three emerging categories were named: difficulties and progress in writing 

skills, reactions toward materials and lessons, and attention and participation in the English 

class. These categories were represented by means of a grid instrument, conceived by Kelly 

(1955) defined as a tool to understand people difficulties in order to gain insight into these. It 

enables the researcher to explore and examine the constructions or conceptual dimensions that 

the participant uses to make sense of a certain domain of experience and understand how those 

constructs are related to each other. 

The third phase is based on quantification, in which a number of records are assigned. In 

this study, this involves counting errors of omission and substitution of the third grade student to 

determine or detect possible uses of the same term. Subsequently, measurement is performed 

using percentages to obtain quantitative values and enable the respective comparison and 

analysis. 

Finally, the fourth phase consist of the result analysis. This analysis is divided into two 

parts. The first part consists of a general analysis that presents the quantitative data through the 

percentages obtained in the pre and post-test, as well as in the didactic unit. However, and 

extensive analysis is also carried out under the strategy proposed by Flor and Hernandez (1955), 

where the number and quality of the elements considered are reduced to a minimum, 



 

 

 

emphasizing a few that are characterized as being more complete and precise for analysis 

according to the needs and objectives of the study. In this context, all the errors made by the 

student were taken as a guide to generate new activities that would help reduce the minimum 

number of errors, this fulfilling the general objective of this project, which is related to the 

development of English writing skills. 

Likewise, it is relevant to specify that categories are one substantive grounded theory that 

shows particular concepts that develop the data about the specific problem (Glaser & Strauss, 

1967). However, to represent the results the authors Strauss & Corbin (2008) show the 

codification as names to design and derivate the concepts of the codification process. In 

agreements with the author Charmaz (2014) who states that codes are a short excerpt of the data. 

Codes classify, synthesize and, more significantly, analyze data. 

Table 2: Field diary analysis  

Category 1: 

Difficulties and progress in 

writing skills  

Category 2: 

Reactions toward materials 

and lessons 

Category 3: 

Attention and participation 

in the English class 

Class 1: The student 

had difficulty writing the 

animals' names since this 

student writes the word in 

English as it sounds. 

Class 5: The student 

didnôt recognize most of the 

sounds. In this case, we teach 

her how the letters sound by 

making gestures and 

pronouncing the words many 

times. 

Class 3: The student 

showed herself more 

confident when reading 

something in English in 

contrast to the previous 

interventions where she kept 

silent and looked at us asking 

for help even for basic words. 

Class 3: The student 

confuses the endings with ñkò 

or ñgò like in the words duck 

and dog. In this case, it was 

also necessary to teach her 

Class 7: She showed 

progress with the sounds ñbò 

and ñdò, those were the most 

difficult for her. She spent 

more time on this activity 

Class 6: She talks and 

pays attention to the mouth of 

the person also repeating the 

word so she can better 



 

 

 

the difference between 

sounds and gestures. 

ñhelp the sheepò but she did 

it excellently 

comprehend which letter is 

being pronounced. 

   

Note. Format of the field data analysis pre-test/units/pos-test and categories to be analyzed 

(2024). 

In this work, the field diary will be needed in the development of the sessions mentioned 

before for the description of the progress and the situations that can arise in the classes. This 

instrument is defined as a tool that allows you to document the participants' experience in the 

methodological process (Kroef et al., 2020) in order to observe and record essential elements of 

the class and how is being implemented the didactic unit for the student. 

Moreover, the third objective is to evaluate the implementation of the didactic unit based 

on scaffolding strategies applying once again a test to measure the effect and the results of the 

strategy implemented. This final test will be the same as the diagnostic test in order to verify the 

student's progress and to be able to visualize the successes and errors of this intervention in the 

process of writing in English. 

The immersion with the population will be divided in three parts, the first step is to 

identify the errors that is to find the errors in students' English writing, and secondly to classify 

the errors, that is to classify them according to the category of the error. Thirdly, the explanation 

of errors, which is to explain the types of errors in English writing composition in students, and 

finally, the tabulation of errors, is to obtain a result about the errors in English writing, but in this 

case, it would turn these results into a qualitative approach, to formulate a series of interventions 

and be able to positively affect the student's outcome. For this, a formula will be used in order to 

find the averages of frequency and percentage of the errors in the studentôs written composition.   



 

 

 

P= F/N 

P= Percentage. 

F= Frequency of spelling errors. 

N= Total number of spelling errors. 

CHAPTER IV: Procedure 

4.1. Error analysis of the written production 

In this first part, we had a first approach with the students about their written production 

based on transcriptions from the blackboard to the notebook and the tasks they develop in class. 

These errors are classified into two categories, they are omission and substitution. According to 

Dulay, Burt, and Krashen (1982) Omission can be called to delete of one or some letters in the 

composition in written in English. Also, to Cookôs (1999) Substitution can be called to replace 

one letter in a composition in written in English. 

Table 3: Studentôs written essay 

Omission Substitution 

Example of paragraph 1: 

Wrong: Find the real measure. 

Correct: Find the real measure. 

Example of paragraph 1: 

Wrong: Libe en África. 

Correct: Vive en África. 

Example of paragraph 2: 

Wrong: This is my erase. 

Correct: This is my eraser. 

Example of paragraph 2: 

Wrong: Su casita estada rodeada. 

Correct: Su casita estaba rodeada. 



 

 

 

Example of paragraph 3: 

Wrong: It has fur sides. 

Correct: It has four sides. 

Example of paragraph 3: 

Wrong: Gvia. 

Correct: Guía. 

     Example of paragraph 4: 

Wrong: Th sepes are solid. 

Correct: These shapes are solid. 

Example of paragraph 4: 

Wrong: Chontaduso. 

Correct: Chontaduro. 

    Example of paragraph 5: 

Wrong: The yramid. 

Correct: The pyramid. 

Example of paragraph 5: 

Wrong: Radib. 

Correct: Rabbit. 

Example of paragraph 6: 

Wrong: The rectangular pris. 

Correct: The rectangular prism. 

Example of paragraph 6: 

Wrong: Least vated. 

Correct: Least voted. 

Example of paragraph 7: 

Wrong: Bainlla ice cream. 

Correct: Vainilla ice cream. 

Example of paragraph 7: 

Wrong: Odega.                                                          

Correct: Oveja. 

Example of paragraph 8: 

Wrong: Altogether. 

Correct: Altogether. 

Example of paragraph 8: 

Wrong: Odjects. 

Correct: Objects. 

Example of paragraph 9: 

Wrong: Escribe orcione. 

Correct: Escribe oraciones.  

Example of paragraph 9: 

Wrong: Cylander. 

Correct: Cylinder. 



 

 

 

Example of paragraph 10: 

Wrong: Brillate. 

Correct: Brillante. 

 

Example of paragraph 11: 

Wrong: Cbleado. 

Correct: Cableado. 

 

Example of paragraph 12: 

Wrong: Rodeada de fores. 

Correct: Rodeada de flores. 

 

Note. Own creation (2024). 

Error analysis is an important part of a person who is acquiring a foreign language and 

among the grammatical mistakes made by writers, whether they are native speakers or language 

learners, spelling mistakes occupy the most prominent place (Leacock et al., 2002, p.15-17), 

being useful to identify and correct with the appropriate techniques and strategies mostly as 

teachers because in that way it can be known what errors are made and why. Learners can be 

influenced by interlingual causes, English and Spanish have quite different systems, and there 

are great differences between their vocabularies, including pronunciation, spelling, word class, 

etc. For that reason, a statistical formula will be applied to show the results of the error analysis, 

identifying their frequency and percentage in the following table: 

 

 



 

 

 

Table 4: Frequency of spelling errors of a student with omission and substitution. 

Type of error Frequency Percentage 

Omission 12 57.14% 

Substitution 9 42.86% 

TOTAL  21 100% 

Note. First observation of the studentôs written production (2023). 

From the table above, it shows that the studentôs error in omission and substitution made 

a total of 21 data. From that, some errors such as in omission 12 or 57.14%, in substitution 9 

data or 42.86% where the most dominant error is in the aspect of omission. 

This chapter concludes the errors quantified in percentages of the first approach to the 

student's written production. It is evident that the dominant error is omission. With this first 

observation, an intervention is started, which will be seen in the next chapter where the 

diagnostic test, the didactic unit and the final test will be applied, showing the results. 

CHAPTER V: Results 

The results are related to the objectives presented in this project, the first one was to 

identify the level of English writing skills of a third-grade student at Liceo Juvenil Bilingual 

School, where the information was collected using a diagnostic test divided into three sections in 

which the student had to recognize animals and nature elements by using her writing ability. 



 

 

 

It is worth mentioning that the diagnostic test was adapted according to the necessities of 

the student using as a guide the Sample Papers exams from 2018 by Cambridge English 

Assessment in the level A1 of Pre-Starters and Movers in the skill of Writing and Reading. 

Likewise, the structure of the diagnostic test, the student had to solve an unscramble activity by 

choosing the correct order of the letters in the cage to build the name of the image next to it. In 

this case it was evidenced that the student knows the vocabulary and she expressed it orally but 

in the moment that she has to write the spelling was not correct, even some letters written were 

not in the cage, for that reason, it was concluded that the student was not even trying to use the 

letters but instead was writing them as they sounded in her mind. 

In the first part, it is important to remark on the impression of the student, the meeting 

took place in the backyard where she showed herself with a shy attitude, behaving nervously 

when a student came by to observe what she was doing, and this caused her to be distracted. For 

that reason, the next meetings were in a different place where she could feel comfortable. 

 

 

 

 

 

 



 

 

 

Pre-test results: 

Figure 7. Result: Writing Diagnostic Test (1st part) 

 

Note. Own creation (2023). 

In the second part, the student had to use her reading ability in order to understand the 

different definitions to select the correct image. It was evidenced that the student need a high 

percentage of support by the teacher because she expressed not knowing how to read in English. 

When the teacher read to her, she clearly understood and choose the correct image, but it was 

still noticeable that her mother tongue was interfering with the second language. She was able to 

understand all the vocabulary, but some letters were omitted or substituted, even having in the 

flashcards the name of each picture.  

 



 

 

 

Figure 8. Result: Writing Diagnostic Test (2nd part) 

 

Note. Own creation (2023). 

In the third part, the student easily recognized the vocabulary, even the WH questions, by 

inferring from an image while singing a song in order to repeat the words and listen to the 

phonemes correctly. For this activity, the student showed a high level of difficulty to write some 

words that has to be with actions, and this was evidenced when the teacher repeats the word 

twice, she immediately erased what she wrote and made another totally different, mostly de 

vowels, demonstrating confusion at the pronunciation of these. 

 

 



 

 

 

Figure 9. Result: Writing Diagnostic Test (3rd part) 

 

Note. Own creation (2023). 

To interpret the results it was necessary to take into account the Basic Standards of 

Competence in Foreign Languages: English, specifically the items of the writing skill, and it was 

concluded that the student obtained an A- level in the test where only two out of fifteen 

questions were answered correctly, This result is lower than what a third grade student is 

supposed to be according to the guide, which is level A1. It was evidenced that the student 

couldnôt achieve the following indicators: 

¶ I copy and transcribe words that I understand and use frequently in the classroom. 

¶ I write the names of places and elements that I recognize in an illustration. 



 

 

 

¶ I briefly answer the questions ñwhat, who, when and whereò, if they refer to my 

family, my friends, or my school. 

¶ I demonstrate knowledge of Basic English structures. 

During the test, the student demonstrated to know the vocabulary used about the animals 

and their habitats, also some basic English structures when she was asked about how many, 

where or what a character was doing in the illustrations. However, she evidenced difficulties in 

reading the words directly from the text when she did not have illustrations, likewise when she 

had to copy or even transcribe her answer the names of the animals were mostly not correctly 

written since she constantly omitted some letters or even changed them for others that were not 

in the word, demonstrating difficulty in addressing some phonemes since the student wrote the 

words as they sounded. 

To show these results, the type of error, frequency, and percentage will be represented in 

the following table: P (percentage) = F (frequency) / N (number of total). 

Table 5. Type of error in the Pre-Test  

Type of error Evidence Frequency Percentage 

Omission Efant (elephant), lizar (lizard), clan (climbing), 

llon (jump), fotin (fourteen). 

5 38,5% 

Substitution Radiy (rabbit), riyi (tree), chip (sheep), rrevi 

(river), letnhepe (elephant), llirafe (giraffe), 

suymin (swimming), fart (fly).  

8 61,5% 



 

 

 

Note. Performance of diagnostic test by the student (2023). 

5.1. Didactic unit results: 

According to the second objective of this project, a didactic unit will be designed and 

implemented based on scaffolding strategies for the development of the English writing skills of 

a third-grade student at Liceo Juvenil Bilingual School. In this case, the didactic unit created was 

called Carnival of the Animals composed by 6 sections of 90 minutes where the student will 

immerse herself in a world of animals by visiting their different habitats, learning new 

vocabulary and developing her writing skills by the use of scaffolding strategies based on the 

needs of the student, in this case, tasks are connected within each other and sometimes exercises 

are repeated, trying to get autonomy in the student by providing her less support as the sessions 

progress. This project was focused on Modeling demonstrating a target task visually and 

verbally, allowing the student to see a particular skill in hopes that they will imitate it with the 

tools provided by the teacher, gaining more confidence and independence on her tasks. 

In this didactic unit, elements that promoted scaffolding strategies based on Modeling 

were implemented, such as visual aids through flashcards and pictograms, which allowed the 

student to become familiar with the content of each session and also to use them as a support 

given by the teacher to stimulate and make the student aware of the vocabulary to be taught. 

Another important element is the temporary support of the teacher for the different activities in 

order to increase her responsibility and autonomy in each of the assignments, giving first an 

TOTAL    13 100% 



 

 

 

orientation to the student about what she was going to work on, and finally the student 

completed the other activities under her own criteria and experience. 

These elements had a positive influence on her writing since for each session the 

supports were modified according to the student's needs, in order to generate meaningful 

learning which generated more confidence in the student, helping her in the learning of her 

second language. Likewise, each support was gradually removed until the student was able to 

reach the proposed objectives on her own, thus benefiting her writing skills, decreasing spelling 

errors in omission and substitution in her written production. 

The first section took place around The Zoo, where the student was contextualized first 

with a video in order to recognize her previous knowledge by telling stories that has to do with 

the questions there. For this meeting, a less crowded place was selected to avoid distractions 

from other students and also to make her feel comfortable and calm. The results of this decision 

demonstrated a better progress in the process of the student, letting her participate without being 

aware of the environment around, showing positivism and a good attitude while doing the 

activities. 

It is worth mentioning that the student easily identifies the vocabulary in English and 

also is able to express it, but she is still writing the words as they sound in her mind without 

caring before answering if it is correct or no, in most of the exercises the teacher had to repeat 

vowels so she makes some corrections because she was not taking into account the sounds and 

neither make a try to remember and listen carefully how to write those words. That is why it was 

necessary to talk to her about how she can improve these actions. It was evidenced in her written 

production that the student confuses the phonemes ñbò, ñdò, ñcò, ñqò and ñkò, for example in the 



 

 

 

word ñRabbitò she wrote first ñradyò but when the word was pronounced a second time, she 

wrote ñrabyò. Also, in the word ñMonkeyò where she wrote ñmoqueò. 

Figure 10. Evidence session 1: The Zoo 

 

Note. Own creation (2023). 

The next activity was about charades by using flashcards related to zoo animals, the 

student actively participated, demonstrating a higher level of concentration than in the other 

activities. She was able to guess all the animals, in this part the student read aloud the name of 

the animals while repeating with the teacher, in that way she can realize how the letters sound. 

Orally her performance was excellent but despite she is still showing difficulties in the writing 

process she is becoming more aware about the sounds to associate the correct letters, such as the 



 

 

 

example of the word ñRabbitò which was written ñRadyò, in this time she writes ñRabiò, 

making a differentiation between the sound ñdò and ñbò.  

Figure 11. Evidence session 1: The Zoo, letôs play charades 

 

Note. Own creation (2023). 

In the last activity, the student had to build words according to the vocabulary learned 

while searching for the correct letters in a bowl full of sand. The teacher had to repeat the word 

several times so she could select the correct one. It could be seen the interference of the mother 

tongue with the pronunciation of the vowels such as in the example below, the word ñZebraò 

wrote ñZibaò, as it sounds without having a clear difference between the English and Spanish 

alphabet, despite that, the student demonstrated a great participation in the activities. It is 



 

 

 

important to keep working on the phonemes where she had difficulties such as ñcò, ñkò, ñqò, 

ñnò, and ñdò.  

Likewise, it is worth mentioning that the home teacher expresses improvement within the 

classes after the sessions with the student, stating that when the student returned to class her 

performance in reading and writing improved since they were reading a book in class and 

usually the teacher has to help her a lot to pronounce the words because she omits some letters, 

even she did not have to help her to write because she wrote most of the words correctly, 

demonstrating more independence in her work. This comment was very gratifying because with 

just one section it reflects a positive impact on the student's skills. 

Figure 12. Evidence session 1: The Zoo, find the hidden letters! 

 

Note. Own creation (2023). 



 

 

 

In this way, it is important also to remark which errors were found in this section to 

know the progress that the student is having on these activities and how it is affecting the writing 

process. To show these results, the type of error, frequency, and percentage will be represented 

in the following table: P (percentage) = F (frequency) / N (number of total). 

Table 6. Type of error in the Session 1: The Zoo 

Type of error Evidence Frequency Percentage 

Omission ver (bird), vear (bear), fis (fish), parot (parrot), 

rabi (rabbit), zib (zebra), ipo (hippo). 

7 46,6% 

Substitution lles (yes), moques (monkeys),  jirafe (giraffe), vear 

(bear), hipoe (hippo), canirio (canario), liro cadesi 

asul (loro cabeci-azul), senaque (snake). 

8 53,4% 

TOTAL    15 100% 

Note. Results of the performance of the session 1 of the didactic unit (2023). 

For the second section, it was taken into account the farm as another context where 

different animals arise. First, the student watched a video in order to understand the topic about 

showing her the place emphasizing on the word ñfarmò, also expressing experiences and 

important animals that she remembered from this place. In this meeting the student showed an 

enthusiastic attitude doing the activities slower taking time to think before writing the words. 



 

 

 

There, it could be noticed that the student understands which vowels are written in the word, 

being able to recognize the differences between English and Spanish. 

Figure 13. Evidence session 2: The Farm 

 

Note. Own creation (2023). 

For the next activity, the student had to use the dictionary so she can practice how a word 

sounds while looking for it among many others that can be similar, finding the correct definition. 

Then, using flashcards, the student had to make a drawing according to the name on it. It could 

be appreciated that she comprehends most of the vocabulary even the parts of the animals but 

when those are spoken aloud because she demonstrated difficulties understanding some 

phonemes. In this part, was able to realize that she struggles with that because she does not have 



 

 

 

clear how the letters sound, mostly in the phonemes ñshò, ñbò, and ñdò. For this reason, she was 

asked to pronounce some of them, making exercises with the mouth showing her the correct 

gesture and position of the teeth, the tongue, and the lips to sound like that. 

Figure 14. Evidence session 2: The Farm, find the word! 

 

Note. Own creation (2023). 

In the following activity, the student put into practice her reading skills, it is important to 

remark that the student showed herself more confident when reading something in English in 

contrast to the previous interventions where she just kept silent and looked at the teacher asking 

for help even for basic words, also is being more aware of the pronunciation reading consciously 

following each letter. The student was able to understand all the vocabulary of the lesson, 

including the short descriptions of each one. 

 



 

 

 

Figure 15. Evidence session 2: The Farm, find the animal! 

 

Note. Own creation (2023). 

The last activity was about a pictogram story, where the student had to identify the 

vocabulary inside it that has to do with the previous one learned. After that, she had to write the 

name of each picture to know if the student presented progress in her writing process after 

various activities that stimulated her learning visually and auditory. It could be noticed an impact 

on her written production since she could have a closer and more meaningful approach about 

how to write the name of most of the animals presented. At this time, she gains more autonomy 

when doing her activities, needing less support from the teacher. There was an increase in her 

reading and writing skills. She is aware of the gestures when a person is saying something in 

English, so she can identify the correct letter following the sounds. The key of this process was 

to understand the main difficulty, noticing that the student showed difficulties because she does 

not understand at all how letters sound.  

 



 

 

 

Figure 16. Evidence session 2: The Farm, pictogram story! 

 

Note. Own creation (2023). 

In this part, it is important to know how the student is facing the difficulties by checking 

her work on each topic, to show these results the type of error, frequency, and percentage will be 

represented in the following table: P(percentage) = F(frequency) / N(number of total). 

 

 

 



 

 

 

Table 7: Type of error 2 the session 2: The farm 

Type of error Evidence Frequency Percentage 

Omission Lafant (elephant), shep (sheep), 2 25% 

Substitution Radit (rabbit), kat (cat), dot/doc (dog), jirafe 

(giraffe), farn (farm), 

6 75% 

TOTAL    8 100% 

Note. Results of the performance of the session 2 of the didactic unit (2023). 

For the third session, the topic was the sea, where the activities began to focus more on 

the sounds to take reconstructive measures to help improve the phonemes in which the student 

evidenced difficulties. For that, the first activity was addressed by the use of syllables spoken 

orally for the student to write, where she demonstrated an excellent performance by writing the 

words correctly, using the appropriate letters. It was easier for her to listen syllable by syllable, 

showing more concentration on what she had to write.  

 

 

 

 



 

 

 

Figure 17. Evidence session 3: The Sea, the mysterious sound! 

 

Note. Own creation (2023). 

Then, for the next activity, the student had to complete the words using a letter, after that 

she had to read the word and match it with the correct picture. In this case, it could be noticed 

that the student frequently confuses the phoneme ñjò with the Spanish alphabet on the letter ñllò 

because of their sounds. However, it was necessary to go back to the alphabet in each session, so 

she could comprehend and differentiate the different letters on them. 

 



 

 

 

Figure 18. Evidence session 3: The Sea, find the missing letter! 

 

Note. Own creation (2023). 

For the last activity, the student practiced building words related to the vocabulary seen 

during the lesson, spoken orally by the teacher. This showed positive progress in the student, 

since she could write the words correctly after assembling them letter by letter. It is necessary to 

keep emphasizing the differences of the alphabet in both English and Spanish, in that way, she 

can be more aware of which letters to use according to the language in which she is being 

spoken.  

 



 

 

 

Figure 19. Evidence session 3: The Sea, building words! 

 

Note. Own creation (2023). 

Taking into account the topic given during this meeting, it is necessary to show these 

results by the type of error, frequency, and percentage will be represented in the following table: 

P(percentage) = F(frequency) / N(number of total). 

 

 

 

 

 



 

 

 

Table 8. Type of error 3 Session 3: The Sea 

Type of error Evidence Frequency Percentage 

Omission // 0 0% 

Substitution Llellyfish (jellyfish), shars (shark) 2 100% 

TOTAL    2 100% 

Note. Results of the performance of the session 3 of the didactic unit (2023). 

The fourth section, it was taken into account the jungle as another context where 

different animals arise. First, the student watched a video to understand the topic by showing her 

the place emphasizing the word ñjungleò, also wrote and ordered each letter with the specific 

context of the animals enclosed with the correct word, and differentiated which word has the 

letter ñBò or which word has ñShò or ñKò in its pronunciation. In addition, the student for this 

section showed participation and willingness to carry out it. 

 

 

 

 

 



 

 

 

Figure 20. Evidence session 4: Letôs write! 

 

Note. Own creation (2023). 

For this section, we started with a presentation of a video about the jungle, but in this 

case, it was like a story about the animals of the jungle. And then move on to the next activity of 

completing the words that are in the boxes, and rewriting them at the bottom of the box, and in 

this case, I had a visual aid on the left side to contextualize the student about what word it is. But 

in this case, the student completed it incorrectly, for example, instead of writing ñhungryò, she 

wrote ñhongryò, or snake, she wrote ñsnaceò. That is, it still confuses the letters ñdò, ñbò, ñkò 

and ñshò which are the most frequent. Although it is worth mentioning in this part, the student 

was seen to make an effort to understand and try to write it in the best way. 



 

 

 

Figure 21. Evidence session 4: The correct animal! 

 

Note. Own creation (2023). 

In this part of this section, the student was very bold and knowledgeable in the 

instructions of the activity and the performance of it. In this case, the student had to enclose the 

correct word of each animal, and in this one, she also had a visual aid of the animal so that it 

differentiated in a faster way, so it was so. Likewise, the student was able to quickly identify 

which was the correct option, and she enclosed it in her own way, making lines, dashes, ñXò, or 

a sign that this was the correct option.  

 



 

 

 

Figure 22. Evidence session 4: Hearing the difference 

 

 

 

 

 

 

 

Note. Own creation (2023). 

 



 

 

 

In this part of this section, the student must enclose the drawing of the animal that has the 

phonemes ñBò, ñShò and ñKò. And at the end of the sheet, you must write the name of the 

animal correctly. In this special situation, the student began to differentiate the letters correctly, 

although sometimes she got confused, and wanted to enclose another animal that did not belong 

to that letter, as in the case of the letter ñBò, she was enclosing the drawing of the dog animal, 

but she realized that it did not have the letter ñBò and in one fell swoop she put an ñXò as a 

symbol that it was not right. 

Likewise, as a result, in the final part of the sheet, where it says which animals found the 

one with the letter that corresponded to it, it could be seen that he wrote the names of each 

animal correctly, she did not omit or substitute any letter. It is worth mentioning that on the "Sh" 

phoneme, it was difficult for her to write ñsharkò as she felt confused about how to organize it, 

but in the end, she was able to do it, and she achieved it satisfactorily. 

In this way, is it also important to remark which errors were found in this section to 

know the progress that the student is having on these activities and how it is affecting the writing 

process? To show these results, the type of error, frequency, and percentage will be represented 

in the following table: P(percentage) = F(frequency) / N(number of total). 

 

 

 

 



 

 

 

Table 9. Type of error 4 Session 4: The jungle 

Type of error Evidence Frequency Percentage 

Omission heake (shake 1 25% 

Substitution hongry (hungry),  snace (snake), dat (bat), 3 75% 

TOTAL    4 100% 

Note. Results of the performance of the session 4 of the didactic unit (2023). 

On the other hand, for the fifth section it was taken into account the desert as another 

context where different animals arise. First, the student watched a video in order to understand 

the topic about showing her the place emphasizing on the word ñdesertò, also read one passage 

of the animals in the desert and the student will have to identify the phonemes ñShò, ñBò, ñKò 

and ñDò. And finally, to realize a dictation, that has to complete the blank spaces with the 

corresponding animal.  

 

 

 

 

 



 

 

 

Figure 23. Evidence session 5: Instructions 

 

Note. Own creation (2023). 

In this section, the student first had to watch a video about the emotions of a lion, this 

was to contextualize the student. Then, the student had to write under the image if the lion was 

happy or sad, so she did it, although in the ñscaredò part she wrote the last two quotation marks, 

but still, she wrote well. And in the last section, he typed ñyesò correctly, which means that he is 

already differentiating the letters and the correct way to write in English. 

 

 



 

 

 

Figure 24. Evidence session 5: Read and Complete 

 

Note. Own creation (2023). 

In this section, the teacher share instructions about how to do it this activity, and this 

case, the student has to read this passage and enclose the phonemes, for example, the phoneme 

ñSHò enclose with the color blue, and the phoneme ñBò with the color yellow, the phoneme ñKò 

enclose or highlight with the color pink, and finally the phoneme ñDò enclose with the color red. 

In this case, the student was participative and enthusiastic and found the phonemes, although for 

her, it was difficult to find the phoneme ñBò, because she confuses this phoneme with the 

phoneme ñDò, but finally she found all phonemes and understood this part. 



 

 

 

Figure 25. Evidence session 5: Dictation 

 

Note. Own creation (2023). 

In this final part of this section, the student was to listen to the pronunciation of these 

animals, but for this part, the student had to identify the phonemes and complete the blank 

spaces. It is worth mentioning that she can identify the phonemes, but the teachers had to 

pronounce several times for each animal and tried to exaggerate their gestures and the 

pronunciation, so that in the end the student understood and guessed the animal and wrote 

correctly. Finally, she was able to write the names of the animals and identify the phonemes. 



 

 

 

In this way, is it also important to remark which errors were found in this section to 

know the progress that the student is having on these activities and how it is affecting the writing 

process, but in this section in particular, the student does not make mistakes in the realization of 

the activities. 

Table 10. Type of error 5 Session 5: The desert 

Type of error Evidence Frequency Percentage 

Omission // 0  

Substitution  //  0   

TOTAL    1 100% 

Note. Results of the performance of the session 5 of the didactic unit (2023). 

On the other hand, for the sixth section it was taken into account the animals review as 

another context where different animals arise. First, the student read a pictogram story to 

understand the animals, then she read again the pictogram story and write the animals could 

identify, also she will listen to the sound, in this case the phonemes ñSHò and ñKò and enclose 

the animals correctly. And finally, the student has to complete the word with the letterôs ñDò and 

ñBò. 

 

 



 

 

 

Figure 26: Evidence session 6: Pictogram story 

 

Note. Own creation (2023). 

In this section, the student started reading this pictogram story and identified the 

vocabulary. Then, she had to re-read the pictogram and identified some animals such as the 

giraffe, elephant, zebra, monkey, and crocodile. But on the giraffe, she omitted an f, she was 

able to identify the animals and wrote their names. It is worth mentioning that in this section she 

showed up very enthusiastic and eager to do the following activities. 

 

 



 

 

 

Figure 27. Evidence session 6: Listen the sound 

 

Note. Own creation (2023). 

In this part, the student had to listen to the pronunciation of each animal and then identify 

which animal contained ñSHò or ñKò and fill in the blanks and fill in the name of each animal, 

and finally enclose the animal depending on the phoneme, in this case ñSHò is with the color 

blue, and the phoneme ñKò with the color red, and you can see that she performed the activity 

satisfactorily and understood the indications of this activity. 

 



 

 

 

Figure 28. Evidence session 6: Help the sheep 

 

Note. Own creation (2023). 

In this last part of this section, the student had to help the sheep get back to her farm, but 

for this she had to fill in the blanks and fill them with the corresponding phonemes, so she did it 

satisfactorily, and managed to get the sheep back to her farm. Although it should be mentioned, 

in the last part, she was undecided about the letter ñBò or ñDò, but she still put the correct one. 

In this way, is it also important to remark which errors were found in this section to 

know the progress that the student is having on these activities and how it is affecting the writing 

about:blank


 

 

 

process. To show these results, the type of error, frequency, and percentage will be represented 

in the following table: P (percentage) = F (frequency) / N (number of total). 

Table 11. Type of error 6 Session 6: Animalsô review 

Type of error Evidence Frequency Percentage 

Omission girafe (giraffe) 1 0,14% 

Substitution  //  0   

TOTAL    1 100% 

Note. Results of the performance of the session 6 of the didactic unit (2023). 

5.2. Post-test results: 

On the other hand, also this project implemented a final test, that was the same as the 

first test, but this was not to identify the level of the student, but to evaluate the implementation 

of this project with the same test. Likewise, this test was divided into three sessions in which the 

student had to recognize animals and nature elements by using her writing ability. Here, the 

sections will be detailed according to each point: 

 

 

 



 

 

 

Figure 29. Result: Writing Final Test (1st part) 

 

Note. Own creation (2023). 

In this part, the student felt very enthusiastic about the completion of this last activity. In 

this section, she had to fill in the blanks and note the letters that are on the box on the right and 

be guided by the illustration on the left. Therefore, the student did it satisfactorily, and it was 

noted that she took care of her handwriting and used phonemes correctly. 

 

 

 



 

 

 

Figure 30. Result: Writing Final Test (2nd part) 

 

Note. Own creation (2023). 

In the second part, the student had to use her reading ability in order to understand the 

different definitions to select the correct image. In this part, there was only one mistake in 

question number two, and it was an omission that the student presented, she wrote ñelphantò 

instead of ñelephantò, she omitted the vowel ñeò, but she still managed to finish this part and 

understood the activity. 

 



 

 

 

Figure 31. Result: Writing Final Test (3rd part) 

 

Note. Own creation (2023). 

In the third part, the student easily recognized the vocabulary, even the WH questions by 

inferring from an image while singing a song in order to repeat the words and listen to the 

phonemes correctly. In this part, the student understood the activity, but still got errors in the 

performance of it. For example, in the first point he substituted the vowel ñiò for ñaò and wrote 

ñclambò instead of ñclimbò and in the second point, he omitted ñ-minò at the end of the word, he 

wrote ñswimigò instead of ñswimmingò. 



 

 

 

In this diagnostic test, according to the test data, and the Basic Standards of Competence 

in Foreign Languages: English, this student got thirteen correct answers out of fifteen 

positioning her at an A1.2 level of her writing skills according to the Common European 

Framework of Reference. To show these results, the type of error, frequency, and percentage 

will be represented in the following table: P (percentage) = F (frequency) / N (number of total). 

Table 12. Type of error 7 Final-Test 

Type of error Evidence Frequency Percentage 

Omission Elphant (elephant), clamb (climbing). 2 0,3% 

Substitution Swimig (swimming), 1 0,15% 

TOTAL    3 100% 

Note. Results of the performance of the final test (2023). 

Using description, it is important to highlight the changes that could be evidenced in the 

results of the performance of the pre-test and post-test where the same instrument was 

implemented in order to verify the effectiveness of the sessions carried out with the student 

based on scaffolding. Among these results it can be compared that: 

¶ In the pre-test, during section 1 (unscramble) it could be noticed that the student 

performed each exercise writing the name of each animal and object as it sounds without 

respecting English grammar, showing difficulty in identifying different phonemes, 



 

 

 

especially the phonemes D, B and SH. She even changed the position of some letters and 

included others that were not among the options. On the contrary, in the post-test the 

student was able to complete section 1 without difficulties with all her answers correct. 

¶ In the pre-test, during section 2 (images and definitions), it was evident that the student 

correctly understood the descriptions of each animal orally, however her reading and 

writing skills were not as effective and she was not able to identify most of the words, 

she also made multiple errors of omission and substitution of letters, showing that the 

student does not recognize the English alphabet very well, which causes interference 

with her Spanish mother tongue. On the contrary, in the post-test the student answered 

and wrote correctly 4 questions out of 5. 

¶ In the pre-test, in section 3 the student's answers were correct in terms of comprehension, 

however her writing was not accurate, it is evident that she pays more attention to the 

sound than to the word she is told, causing her to write as it sounds without identifying 

the letters. On the contrary, in the post-test she made fewer errors, the student is more 

conscious when listening to what she should do or what she should write, paying 

attention to each sound to identify each letter, from this section she answered and wrote 

correctly 4 questions out of 5.  

 

 

 



 

 

 

CHAPTER VI: Discussion 

In this section, the researchers present the findings of the analysis of types of writing 

errors found in the third grade student of the Liceo Juvenil Bilingual School, in Buga. The 

analysis of these errors are based on writing difficulties of omission and substitution.  

It is necessary to remark that a process of triangulation will be implemented where 

theory, results, and background information are related. Triangulation serves as a method to 

verify the reliability of research findings, enhancing the interpretation and construction of results 

compared to those obtained through a singular method. This concept was coined by Denzin 

(1970) who states that triangulation is the combination of two or more theories, data sources, and 

research methods, in the study of a singular phenomenon. Its purpose is to make a cross-tracing 

triangle that leads to different points of view with a common purpose of relating the information 

to each other as in the following example: 

Figure 32. Triangulation 

 

 

 

 

Note. Taken from: The University of Tennessee (2022). 



 

 

 

The student of third-grade performed a diagnostic test to identify their level of English 

writing skills. The result was omission: 38,5% and substitution 61,5% with a frequency of errors 

in her writing. There is a tendency for substitution more than omission, that is, the student makes 

more errors replacing letters for incorrect ones. According to Guía 22 of MinEducación in 

linguistic competence, she can understand the words related to the topic, but she has difficulty 

transcribing words, in this case, the animals and their habitats. Also, she recognized the names of 

the animals and places, but she wrote them incorrectly. The student answers the questions ñwhat, 

who, when, and whereò if it refers to animals and their habitats. Finally, she demonstrates lack 

of knowledge of Basic English structures, because she omits and substitutes letters in her 

writing. At the end of the test, it could be noticed that the student did not comply with the 

proposed objectives for the suggested level (A1).  

For this section, we will take as a background the project The Grammatical Error 

Analysis Found in Studentsô Composition authored by Tri Jampi Setiyorini, Puspa Dewi, and Edi 

Sunjayanto Masykur which investigates the grammatical errors prevalent in students' written 

compositions. The authors meticulously analyze a wide array of grammatical mistakes observed 

in the compositions, ranging from syntactic errors such as subject-verb agreement issues to 

lexical errors like incorrect word usage. Through the analysis, they categorize these errors into 

distinct types and delve into the underlying factors contributing to their occurrence, including 

students' language first language interference, methodologies implemented and proficiency 

levels, the study not only identifies the common grammatical errors but also offers valuable 

insights into potential pedagogical strategies for addressing these issues effectively in the 

classroom. By shedding light on the nature and causes of grammatical errors, the research aims 



 

 

 

to inform educators and curriculum developers, facilitating the enhancement of grammar 

instruction and fostering students' proficiency in written communication. The findings reveal 

that omission accounts for 34.06%, addition for 7.25%, substitution for 57.97%, and permutation 

for 0.72% of the total errors analyzed. From these results, the researchers infer that substitution 

emerges as the predominant error type, given its highest percentage of 57.97%. This work is 

related to this study since the tendency of errors also revolves around substitution accounting for 

61,5% unlike omission which has 38,5%, substitution is thus considered the dominant error of 

the student.  

Omission is the absence of objects or morphemes that should be present in well-

structured utterances, this error occurs when the student omits some necessary components in 

the sentence to be considered grammatically correct. Also, the students might already know and 

intend to express certain ideas and meanings, but because of their ignorance of or neglect of the 

target language structure rules, they may omit certain items that must appear in a well-formed 

sentence Dulay et al (1982). On the other hand, to this statement, Corder on his taxonomy 

includes substitution as part of the four main categories: omission, addition, substitution, and 

permutation. In this way, substitution is the selection of an incorrect element.  

Additionally, the student presented a didactic unit based on the scaffolding strategies and 

visual thinking. This unit was called Carnival of the Animals composed by 6 sections. The result 

of the first session ñThe zooò was the omission: 46,6%, and substitution: 53,4%.  The second 

session ñThe farmò the result was the omission: 25%, and substitution: 75%. The third session 

ñThe seaò the result was the omission: 0%, and substitution: 100%. The fourth session ñThe 

jungleò the result was the omission: 25%, and substitution: 75%. The fifth session ñThe desertò 



 

 

 

the result was the omission: 0%, and substitution: 0%. The sixth session ñAnimalsô reviewò the 

result was the omission: 0,14%, and substitution: 0%. It is worthing mention that in the first 

sessions the student continues with a tendency of substitution more than omission in her writing, 

that is, she makes more errors replacing letters for incorrect ones. Also, she can identify the 

vocabulary in English and able to express it, but she is still writing the words as they sound in 

her mind before answering if it is correct or no. Additionally, the teacher had to repeat vowels so 

she makes some corrections because she was not taking into account the sounds and neither 

make a try to remember and listen carefully how to write those words. It was evidenced in her 

written production that the student confuses the phonemes ñbò, ñdò, ñcò, ñqò and ñkò, for 

example in the word ñRabbitò she wrote first ñradyò but when the word was pronounced a 

second time, she wrote ñrabyò. However, when carrying out the other sessions the student 

showed an enthusiastic attitude doing the activities slower taking time to think before writing the 

words. There, it could be noticed that the student understands which vowels are written in the 

word, being able to recognize the differences between English and Spanish. Also, she 

demonstrated an excellent performance by writing the words correctly, using the appropriate 

letters. It was easier for her to listen syllable by syllable, and differentiate which word has the 

letter ñBò or which word has ñShò or ñKò in its pronunciation, showing more concentration on 

what she had to write.  

For this section will be consider as a background the project Help Me Where I Am: 

Scaffolding Writing in Preschool Classroom by Quinn, Gerde, and Bingham. This author 

mention that in this article provides teachers with specific scaffolding strategies to support early 

writing, including helping children to compose, spell, and form letters in preschool classrooms. 



 

 

 

It is worthing mention that in this work recognize that some students need low-levels supports. 

In this case, the focus of this projects is improve the writing skill in English using Low-level 

scaffolds: Modeling. This scaffolds permits that each student demonstrates a target task visually 

and verbally, and recognizing that the children see a particular skill and they will imitate it. 

Now, relating it to the results of the work using the Low-level scaffolds: Modeling strategy, the 

frequency of the results of each unit was decreasing satisfactorily, that is to say, from session 1 

was a frequency of 15 errors, session 2 was a frequency of 8 errors, session 3 was a frequency of 

2 errors, session 4 was a frequency of 4 errors, session 5 was a frequency of 0 errors, and session 

6 was a frequency of 1 error, which means that the intervention of a didactic unit based in 

scaffolding strategy, in this case, the Low-level scaffolds: Modeling improved the difficulties in 

writing in English and decreased the tendency of substitution and omission in the student's 

writing. 

Scaffolding strategies were considered in the development of the didactic unit sessions 

since scaffolding involves temporary support provided by a teacher (Vygotsky, 1933/1977). 

Now, in the development of writing, educators can address various aspects of writing 

development, such as composition, spelling and letter formation, spelling words phonetically or 

forming letters correctly (Kaderavek et al., 2009). In this case, the focus of this project was on 

modeling, as it involves visual and verbal demonstrations of a target task, and modeling allows 

children to observe a specific skill with the expectation that they will replicate it (Kostelnik, 

Soderman, Whiren, & Rupiper, 2014). Now, relating this theory to the outcome of this point, it 

is worth mentioning that these strategies helped in the improvement of writing in English. 



 

 

 

Finally, the third and last objective of this research, which has to do with the evaluation 

of the implementation of the didactic unit based on scaffolding strategies mentioned above, 

shows that the student managed to overcome most of the errors she made during her written 

production. The substitution error according to the results obtained a frequency of 1 with a 

percentage of 0.15% while the omission error obtained a frequency of 2 with a percentage of 

0.3%. With the results, it can be concluded that the dominant error is omission, the opposite of 

what was obtained in the diagnostic test in which just 13% of the test was completed correctly. 

This analysis differs in that 80% of the test was performed perfectly, evidencing the 

effectiveness of the didactic unit applied.  

In this case, it is important to consider the background A Comparative Study to Know the 

Causes of Spelling Errors Committed by Learners of English at Elementary Level in Distract 

Kasur and Lahore in Pakistan by Perveen, U, and Akram, F. In which the researchers aim to 

find the types and causes of errors that learners make in their written work, identifying the best 

teaching strategy to improve the spelling of words by using English as a medium of instruction. 

This work was taken into account since it presents similar results with this research where the 

dominant error is omission with a 70%.  

Conclusions 

Considering the general objective and the research results; to analyze the impact of a 

didactic unit based on scaffolding strategies for the development of the English writing skills of 

a third-grade student at Liceo Juvenil Bilingual School, it can be concluded that researchers 

could achieve the objective by demonstrating that scaffolding strategies work as a positive 

strategy in the development of English writing skills. It could be noticed that the studentôs 



 

 

 

written production improved and showed more interest in learning English by becoming more 

aware of writing in English and practicing her listening skills by identifying the sounds of each 

word, making it easier for her to recognize mistakes. 

To identify the level of English writing skills of a third-grade student at Liceo Juvenil 

Bilingual School, a diagnostic test was conducted adapted from the Cambridge Sample Paper of 

2018 where vocabulary of animals and their habitats was included. In this way, achieving the 

first specific objective since the student completed the test demonstrating English knowledge but 

difficulties when writing the items. For the researchers it was able to recognize the type of error 

in her writing process as a first step, in this case how often and which letters she omits or 

substitutes. 

Furthermore, the design and implementation of the didactic unit based on scaffolding 

strategies to develop the English writing skills in the third grade student at the Liceo Juvenil 

Bilingual School, allowed the researchers to meet the second objective, since the strategies 

applied generated a positive impact on the student's process such as the use of pictograms, the 

identification of letter sounds and word building, also making evident a progress in her 

autonomy to do the tasks and her mood in class participation.  

In addition, to evaluate the implementation of the didactic unit based on scaffolding 

strategies for the development of the English writing skills of a third-grade student at Liceo 

Juvenil Bilingual School it was conducted the same diagnostic test and corresponds to the third 

and last objective, since the purpose is to compare and illustrate the findings during the sessions 

applied. It is worth mentioning that this objective was achieved successfully, giving rise to 

positive results where the effectiveness of the scaffolding strategies and the activities carried out 



 

 

 

was evident. The student reduced the number of errors in omission and substitution by up to 

80% of the test.  

As researchers it can be concluded that everything revolves around the methodology and 

the way in which the sessions are applied, and although the activities were appropriate, it is 

necessary to evaluate the way in which they are presented, since this can define the type of 

results obtained, whether positive or negative. Scaffolding strategies are a teaching technique 

that must be used in the best way to demonstrate its effectiveness.  

Recommendations 

To take this any further, there are some recommendations that the researchers consider 

relevant to mention in this study. Firstly it is necessary to remark that there exist different levels 

and types of scaffolding strategies, but the one that the researchers worked on was the low-level 

scaffold: modeling. However, one of the possibilities is to explore and implement the other ones 

like the high-level scaffold, in its variations of reducing choices, guiding, extending, explaining, 

and comparing. Scaffolding applied on its different ways can be tailored to address individual 

needs, enhancing cognitive development as students learn to analyze and improve their writing 

by promoting engagement through interactive activities, making learning enjoyable.  

As well, it is relevant to recommend scaffolding strategies as a tool to deal with spelling 

errors in elementary students by investigating their root causes since it focuses to the overall 

writing process. Also, emphasizing vocabulary development through visual media and word 

banks expanding studentsô knowledge minimizing spelling errors. Scaffolding strategies could 



 

 

 

be used as team work by applying peer review sessions which are going to promote collaborative 

learning and self-correction through feedback. 

Moreover, this type of strategy can be used not only for developing writing skills but also 

for comprehension reinforcement, the development of critical thinking and listening skills which 

can be considered as an important factor to achieve different goals and study how students react 

with the different strategies. Even, scaffolding strategies builds confidence and reduces 

frustration allowing students to address writing tasks in manageable steps, ultimately fostering 

independence.  

Additionally, at the Liceo Juvenil Bilingual School and other bilingual schools from the 

region can use the scaffolding strategies as a tool to support those students who present 

difficulties while learning the English language since they are in constant contact with the 

foreign language with the possibility of doing an even harder work focusing this time on high 

school.  

Finally, it is advisable to include scaffolding strategies on a day-to-day teaching practice 

since this lead teachers to understand the way students can make a better work understanding the 

types of support that must be provided, taking into account what the student do, what the student 

can do with support and what the student cannot do. Consequently, the strategy use is thought to 

be a beneficial one in cases where student presents difficulties on any skill or in the subject in 

general since identifying the needs and abilities of the student, teachers can be able to know how 

much support the student needs to achieve the goal because scaffolding does not directly teach 

spelling rules, but indirectly reduces errors by creating a supportive environment for students. 
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