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Resumen

El presente estudio tuvo como objetivo determinar el efecto del aprendizaje basado
en proyectos en el aprendizaje de vocabulario en inglés de nifios de 5° grado de la escuela
Atanasio Girardot (I.E. Maria Antonia Ruiz) de la ciudad de Tulua en el afio 2024. La
investigacion se llevo a cabo un enfoque mixto (cualitativo y cuantitativo) con un alcance
descriptivo y un disefio secuencial exploratorio. Dado que las metodologias de ensefianza
empleadas tradicionalmente en esta institucion han mostrado limitaciones, se propuso
implementar esta estrategia innovadora para evaluar su impacto, ya sea positivo o negativo,
en el aprendizaje de los estudiantes, quienes en su trayectoria han enfrentado dificultades
en el aprendizaje del idioma inglés. Para la recoleccion de datos se emplearon diversos
instrumentos, como diarios de campo para registrar las situaciones ocurridas en el aula,
secuencias didacticas enfocadas en aprendizaje basado en proyecto, y pruebas de
diagnostico (pre-test y pos-test) que permitieron comparar el nivel de los estudiantes antes
y después de implementar la estrategia. Los resultados evidenciaron que el uso del
aprendizaje basado en proyectos, mediante actividades contextualizadas en la vida real y
que involucraron activamente a los estudiantes en el uso del idioma, generé un aprendizaje
significativo y dinamico, demostrando la efectividad de esta metodologia para mejorar el

vocabulario en inglés.

Palabras claves: Aprendizaje basado en proyectos, aprendizaje de vocabulario,
lengua extranjera, estudiantes.



Abstract

The present study aimed to determine the effect of project-based learning on the
learning of vocabulary in English by children from the 5th grade of the school Atanasio
Girardot (I.E. Maria Antonia Ruiz) of the city of Tulud in 2024. The research was
conducted with a descriptive scope, approach mixt (Quantitative and Qualitative) and an
exploratory sequential design. Given that the teaching methodologies traditionally used in
this institution have shown limitations, it was proposed to implement this innovative
strategy to assess its impact, whether positive or negative, on students' learning, those
who have encountered difficulties in learning the English language. Various tools were
used for data collection, such as field diaries to describe classroom situations, project-
based teaching sequences, and diagnostic tests (pre- and post-test) The results of this
study allowed for comparisons between the level of students before and after the
implementation of the strategy. The results showed that the use of project-based learning,
through real-life activities that were contextualized and actively involved students in the
use of language, generated meaningful and dynamic learning, demonstrating the

effectiveness of this methodology in improving English vocabulary.

Keywords: Project-based learning, vocabulary learning, foreign language,

students,
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Introduction

Learning a second language, particularly English, is crucial in today's globalized
world. Language is now a crucial tool for a different cultural, professional, and academic
opportunities. As Crystal (2003) notes, “English has become the global language due to
its role in business, education, and cultural exchange.” However, there are many
obstacles to language development in educational institutions like Maria Antonia Ruiz,
particularly with regard to vocabulary acquisition and retention, which are critical
abilities for communicating in English. Nation (2001) highlights that “vocabulary
knowledge is a core component of language ability and provides a foundation for the
development of other language skills,” underscoring the importance of addressing these

challenges.

In this regard, project-based learning (PBL) is seen as a creative and successful
teaching strategy that seeks to improve students' educational experiences. This approach
encourages active and contextualized learning by giving students the opportunity to
participate in activities that center on resolving real-world issues. Furthermore, PBL
fosters abilities like autonomy, teamwork, and critical thinking (Bell, 2010). As Thomas
(2000) explains, “PBL engages students in learning that is deep and long-lasting by
focusing on real-world challenges.” This study, which focuses on vocabulary enrichment
for fifth-grade children, was motivated by the desire to investigate new approaches that
could enhance the English language teaching process. Because learning a foreign
language requires strategies that cater to their interests and adjust to their cognitive and
emotional demands, this group faces unique challenges. Vygotsky’s (1978) assertion that
“learning is most effective when it occurs within meaningful social contexts” aligns with

13



the principles of PBL, which offers a dynamic method that blends students' active

engagement with the real-world application of their acquired knowledge.

In addition to helping students remember and use new terms more effectively,
PBL can increase their motivation to learn English. Students develop stronger
connections to the material by associating language principles with significant actions,
which boosts their self-esteem and communication abilities. Dérnyei (2001) emphasizes
that “motivation is one of the key factors influencing the rate and success of second

language learning,” making PBL a valuable approach for language instruction.

This study also sought to overcome the setbacks of conventional methods, which
frequently concentrate on memorization of word lists without context. Schmitt (2008)
critiques such traditional approaches, stating that “traditional methods often fail to engage
learners deeply, leading to shallow vocabulary retention.” By incorporating language into
assignments and projects that are relevant to real-world circumstances, PBL enables
students to acquire it naturally. This method encourages deeper and more meaningful

learning in addition to improving word understanding.

A group of fifth-grade students will apply the method in the educational
institution Attanasio Girardot. They will engage in a learning sequence made for their
language needs. In addition to increasing students' vocabulary, this kind of intervention
can have a good impact on their motivation and attitude toward studying English. This
study is significant because it advances the area of education by offering factual proof of
how well project-based learning works to teach vocabulary in English. The results can

also be used as a guide by other educational establishments looking to use new methods
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of teaching foreign languages. In the end, this method not only helps students become more

proficient in the language but also helps their overall growth and helps them to handle the social

and intellectual demands of the world.




Chapter I: Problem statement

This first chapter presents the problem description, rationale and objectives of the
research, which address the various difficulties encountered at Atanasio Girardot school
(I.E Maria Antonia Ruiz) particularly in grade 5 primary. The scope and relevance of
implementing the Project-Based Learning (PBL) strategy as an innovative pedagogical
alternative is also discussed. This approach seeks not only to improve teaching-learning
processes, but also to foster essential skills such as critical thinking, problem solving,
collaborative work and teamwork which are key elements in addressing educational

challenges.

Problem description

Bilingualism at the national level in Colombia denotes the varying degrees of
proficiency individuals possess in communicating in more than one language with
different cultures. Such proficiency is typically attained as a second or foreign language.
According to the Ministry of Education (MEN, 2006), bilingualism is indispensable for
official, commercial, social, and educational interactions, or any communication
necessary among citizens of a country. A foreign language is typically defined as a
language not spoken in one's native country (Mamatkulova & Turdaliyeva, 2019) It is
acquired through formal studies, distinct from one's first language or mother tongue
(Orejan, 2021). However, the term "foreign™ is relative and can be problematic, as
languages like Spanish in the U.S. may be considered foreign, second, or native
depending on the speaker's background (Larsen-Freeman & Freeman, 2008). A foreign

language can become a second language if acquired in its native setting, and may even



replace the first language's functions depending on life circumstances (Orejan, 2021). The
foreign language perspective in research involves analyzing language use in non-native
settings, often comparing it with other languages from an intercultural viewpoint
(Kecskés et al., 2005). This approach recognizes the complex, dynamic nature of
language and its role in shaping users' worlds and understanding (Larsen-Freeman &
Freeman, 2008). In Colombia, English is regarded as a foreign language, with the
national government, through initiatives like the National Bilingualism Program,
endeavoring to equip students, educators, and the broader populace with English

language skills, thereby facilitating global communication processes.

Most Colombian students, primarily enrolled in public schools, undergo English
instruction as part of the curriculum, as stipulated by the General Education Law. This
law mandates the acquisition of conversational, reading, comprehension, and expressive
abilities in at least one foreign language during elementary and middle school education.
Consequently, English language teaching has become widespread in most schools
following its inclusion. Nevertheless, public schools have encountered challenges in
devising effective strategies to engage and motivate students (Sanchez, 2012).
Consequently, many Colombian students currently demonstrate an English proficiency
level around Al- on the Common European Framework of Reference for Languages,

indicative of a lack of foundational English knowledge.

Despite the substantial efforts invested by educators and the implementation of
the Learning Networks for the Suggested English Curriculum (2016), 5th-grade students

at the Maria Antonia Ruiz institution, headquartered at Atanasio Girardot in Tulua Valle,



face significant challenges in vocabulary learning. As stipulated by the curriculum, these
students should attain an Al1.1 level of proficiency (Mallas de aprendizaje para el
curriculo sugerido de inglés, 2016, p.2). However, a notable proportion of students
encounter difficulties in expanding their vocabulary, resulting in diminished success in
language acquisition overall. Consequently, there is a pressing need to develop tailored
instructional strategies aimed at fostering more profound and meaningful vocabulary
learning experiences among these students. Such interventions are crucial not only for
enhancing language proficiency but also for fostering effective communication and

comprehension skills.

A key challenge in English language instruction at the primary level is the limited
implementation of active teaching methodologies, particularly Project-Based Learning
(PBL), for vocabulary acquisition. According to Brown and Wilson (2021), while
traditional vocabulary teaching methods like memorization and drilling remain common,
they often fail to engage students or produce lasting learning outcomes. This is especially
concerning given that research by Martinez (2022) demonstrates PBL's effectiveness in
strengthening vocabulary retention through contextual, student-centered learning

experiences.

Several factors contribute to the underutilization of PBL in vocabulary instruction.
Harris (2023) notes that many teachers lack formal training in implementing project-
based approaches, particularly in language teaching contexts. This knowledge gap often
leads to an overreliance on conventional teaching methods that may not effectively

support vocabulary development. Additionally, Thompson (2023) found that teachers



who are aware of PBL's benefits may still struggle with its practical implementation,
especially in designing projects that meaningfully integrate vocabulary learning

objectives.

The situation at Atanasio Girardot school reflects these broader challenges.
Diagnostic testing reveals that students' vocabulary proficiency falls below expected
levels for their grade, suggesting current instructional approaches may not be optimally
supporting vocabulary acquisition. This underscores the need to explore how PBL
methodology could enhance vocabulary learning outcomes through more engaging,

contextualized learning experiences.

Learning a foreign language, especially English, is of great importance because it
has a great significance in society since it is considered as a means of global
communication which allows the ability to access information, technologies, jobs, among
others. Making progress in learning a second language L2 is a process that requires the
development of multiple skills such as writing, reading, listening, and speaking and, at
the same time, building new vocabulary networks is an important part of this process. As
Read (2000) stated, vocabulary is “the basic building block of language, the units of
meaning from which larger structures such as sentences, paragraphs and whole texts are
formed” (p.1). This is why it is one of the most crucial components when learning a new
language. Vocabulary learning is a crucial challenge for second language learners,
requiring a substantial lexical knowledge of 8,000-9,000 word families for reading and
5,000-7,000 for oral discourse. Effective vocabulary acquisition involves both intentional

learning and incidental exposure, with the key principle being increased learner



engagement with lexical items (Schmitt, 2008). VVocabulary learning strategies play a
vital role in this process. To facilitate vocabulary acquisition, different approaches can be
addressed. When learners need both repetition and quality mental processing of word
encounters, strategies like PBL provide reasonable opportunities for enhancing
vocabulary learning, through mediation of team work, problem-solving, and learner

independence

In addition, a series of skills and, along with this, building a new vocabulary
network to facilitate the process is needed. In this regard, Niken Kencoco Ungu (2019)
states," The ability of a person to speak English as a means of communication both oral
and written is influenced by mastering the vocabulary.™ (p.1). Then, to build such a
vocabulary network, it is necessary to use a variety of strategies to help lexical learning
so that the student can learn autonomously. Nevertheless, it must be recognized that these
methodologies or strategies may present certain difficulties or challenges, since,

depending on the Development of VVocabulary Learning, (2019).

Thus, vocabulary learning should be one of the most important elements in the
classroom. However, the teaching of grammar is still very common and has become the
main subject in the classroom instead of vocabulary. As Richards (1976) was the first
scholar to observe this phenomenon, explaining that the Chomskyan school where
grammar and phonetics played a major role could be the main reason for it. Even though
grammar cannot be ignored when learning language, Webb and Nation (2017) posited
that not all the words have the same value when learning vocabulary, which is why words

have been classified into categories, 1,000-word levels based on how frequently they are



present in English in the form of lists. Nation (2016) stated that “Word lists lie at the
heart of good vocabulary course design, the development of graded materials for
extensive listening and extensive reading, research on vocabulary load, and vocabulary
test development” (p.1). Word lists are divided into high-frequency, mid-frequency and
low-frequency word lists (Nation, 2013). The words belonging to the first 1,000 and the
second 1,000, are considered high-frequency words. The words included from the third
1,000 to the ninth 1,000 are mid-frequency words. The words from the tenth 1,000 words
on, are low-frequency words. Additionally, there are lists of words regarding academic
and specific vocabulary, technical and academic vocabulary as well (Dang & Webb,

2020; Webb & Nation, 2017).

In foreign language instruction, the emphasis on vocabulary has historically been
minimal (Pedrinaci Rodriguez & Mora Montes, 1996, p. 57). Previously, attention was
directed towards other linguistic domains, with the assumption that learners were solely
responsible for vocabulary learning, not the educators. This viewpoint was influenced by
earlier works such as Fries (1945, as cited in Carter & McCarthy, 1988, p. 40) and Rivers
(1968, as cited in Carter & McCarthy, 1988, p. 41), which suggested that learners initially
required only a rudimentary vocabulary integrated into the grammatical structures they
were mastering. This perspective linked teaching and learning primarily to grammar, as
expressed by McCarthy (1988, p. 41): "If language structures make up the skeleton of

language, then it is vocabulary that provides the vital organs and the flesh."

Therefore, EFL is used in educational institutions to teach a foreign language (in

this case, English) where Spanish is the native language. In addition, it is closely linked



to vocabulary learning and PBL methodology. Yamada (2021) carried out a study that
aimed to assess how 73 EFL high-school students in Japan responded to PBL and how 19

language teachers perceived their collaboration in PBL practice.

Also taking into account, the learning grid of the suggested English curriculum
and basic learning rights (DBA) Module 1 for 5th of primary school, which is health and
life, will be taken into account since it will reinforce the vocabulary stipulated for
students taking into account methodology (PBL) which will provide students with
different experiences from the individual as the teamwork so that they are stressed in
learning English vocabulary to improve their vocabulary skills "When students engage in
authentic projects, they can develop a deeper understanding of the topics they are
studying and gain essential critical thinking, collaboration, and problem-solving skills.”

(Lamer et al.,2015).

Examining the Common European Framework of Reference for Languages
(CEFR) reveals a comprehensive structure for language proficiency assessment, where
Al represents the basic user level, while C2 signifies the highest mastery level, as
illustrated in the accompanying graph. According to the Council of Europe (2020), this
standardized framework provides detailed descriptors for each level, with A1-A2
representing basic users, B1-B2 indicating independent users, and C1-C2 denoting
proficient users. In the Colombian context, these levels serve as crucial benchmarks for
evaluating English language education effectiveness in public schools. The Ministry of
Education has established specific targets for different educational stages, expecting

primary school students to achieve at least an Al level. However, recent studies by



Gonzalez and Martinez (2023) indicate that many students struggle to reach these
prescribed levels, particularly in vocabulary acquisition and usage. This gap between
expected and actual proficiency levels highlights the need for more effective teaching
methodologies, especially at the primary level where foundational language skills are
developed. The framework's detailed descriptors for vocabulary knowledge at each level
provide valuable guidance for designing targeted interventions and assessing their

effectiveness.

In regards of vocabulary assessment, Pearson et al. (2008) argue that current
vocabulary assessment methods are inadequate, driven more by tradition and convenience
than a clear conceptualization of vocabulary's nature and its relationship to reading
comprehension. Effective assessment can provide valuable feedback to students, helping
them improve their learning performance (Polakova & Klimova, 2020). Read (2019)
notes that while vocabulary is integral to all language assessments, specific vocabulary
tests aim to evaluate learners' general ability to understand and use words. Mobile
applications offer a promising avenue for formative vocabulary assessment, providing
immediate feedback and easy access to learning materials (Polakova & Klimova, 2020).
Golaghaei (2018) emphasizes the importance of meaningful vocabulary assessment and
interventions to build rich word-learning experiences. Overall, these studies highlight the
need for more theoretically grounded and practically effective approaches to vocabulary
assessment. Given the aforementioned aspects on vocabulary assessment, this research
uses an adapted-standardized test as a tool to have a close overall idea of vocabulary level
in the population object of the study. Once diagnosed, the pedagogical sequence is, thus,

adapted, followed and assessed to finally apply the test in order to compare the levels of
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vocabulary learning before and after the pedagogical intervention. The following table

shows the expected English language level for this type of specific population.

Table 1

Expected level for fifth grade students in Colombia

Aspect

Description

Expected
Level in 5th Grade

Students in 5th grade in Colombia are expected
to reach at least Al level proficiency in English,
according to the Common European Framework of
Reference for Languages (CEFR) and guide 22 basic
standards of competences

Ability to understand and use familiar everyday

Description ) ) ) o
expressions and very basic phrases aimed at satisfying
of A2 Level
needs of a concrete type.
Current Colombia ranks 77th globally with a score of
Situation in 477 on the EF English Proficiency Index (EF EPI) of
Colombia 2022, indicating a low level of English proficiency.

Discrepancy

While students in other countries typically

Intervention

with Other graduate with B1-B2 levels, Colombian students often
Countries reach only A1-A2 levels.
Implementation of methodologies such as
Need for ) )
) Project-Based Learning (PBL) to enhance vocabulary
Pedagogical

and advance towards higher levels of linguistic

proficiency.

Note, the chart describes the expected level of the English Guide 22 where the basic

standards of competence are found.




When analyzing Colombia's global ranking in English proficiency, a concerning
disparity emerges. According to the 2022 EF English Proficiency Index (EF EPI),
Colombia ranks 77th worldwide, with a score of 477. This ranking highlights a
significant gap between Colombia and other nations where students from both public and
private schools graduate with higher English proficiency levels, typically reaching B1-

B2. In contrast, many Colombian students only achieve basic proficiency levels at A2.

This discrepancy is further underscored when comparing the English proficiency
levels in Tulud, where, despite some improvements, the proficiency levels still fall short
of global standards. The EF EPI (2022) places Colombia in the "yellow" category,
signifying a low level of English proficiency, with a score of 480. This ranking starkly
contrasts with countries that consistently produce students with higher English language

capabilities, emphasizing the urgent need for targeted interventions to enhance English !

proficiency across the nation.
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Colombia faces significant challenges in elevating its English language
proficiency levels, which are critical for global competitiveness. According to the EF
English Proficiency Index (EF EPI) of 2022, Colombia ranks 77th globally, with a score
of 477. This ranking places the country in a low position compared to other nations where
students graduate from public and private schools with higher proficiency levels,
typically between B1 and B2. However, in Colombia, students often graduate with a
much lower level of English proficiency, which in some regions can be as low as A2,

despite the curriculum requiring a minimum level of A1.1.

This issue is particularly evident in regions such as Tulu, Valle del Cauca.
Despite some improvements in recent years, students’ English proficiency remains below
the expected standards, as many of them are currently at an A2 level when they should be
reaching at least Al.1. This situation highlights the need for targeted educational reforms
and more effective teaching strategies to improve English language learning outcomes.

A closer examination of the diagnostic exam results, specifically for listening
skills, underscores the gravity of the situation. As shown in Table 3, only 7.14% of
students (one student) managed to answer 32% of the questions correctly (8 answers).
This low percentage indicates that most students have substantial difficulties in
understanding spoken English.

Listening is a foundational skill that influences the ability to engage in
conversations and follow instructions, making this a critical area for targeted intervention.
The results suggest that more emphasis needs to be placed on developing listening skills
through immersive and interactive teaching methods that expose students to a variety of

English-speaking contexts.



Table 2

Comparative English results for the last three years, 2020 to 2022

l COMPARATIVO RESULTADOS GENERALES INGLES 2022
Alo 2022

COLOMBA TULUA | RURAL | URBAND |  COLOMMA TUUA | RURAL | URBAND |  COLOMBA TULUA | RURAL | URBANO

438 o 43 Ly S0 S0 44 48 51 2 4 49

Note, the graph represents the Tulua position according to the European Common Frame

of Reference. Taken from. Secretaria de Educacion Nacional 2022

According to the Secretariat of Education of Tulua, advancements in the city's
ICFES-test scores have been noted across primary, basic secondary, and middle school
levels. However, these improvements have not yet reached 60% of the average
performance, indicating ample room for enhancement. It is imperative to sustain this
progress over time (Ministry of Education, 2004). The typical duration of English
education spans six years, from sixth to eleventh grade, commencing at age eleven, with
three hours of instruction weekly. A total of 720 hours allocated for English learning
during elementary and middle school is deemed adequate for students to attain the

requisite English proficiency (Ministry of Education, 2004, p.1).

Giving continuity to the problem presented at Atanasio Girardot (I.E Maria
Antonia Ruiz), a diagnostic test was administered to measure students' linguistic skills in
English. The results revealed significant challenges in vocabulary acquisition and usage.
Specifically, only 33.3% of students achieved correct responses on basic vocabulary
recognition tasks, while 53.3% struggled with contextual vocabulary use in reading

comprehension exercises. In the writing section, merely 26.7% of students could




effectively employ vocabulary to express basic ideas. These findings align with
Thompson's (2023) observation that vocabulary acquisition presents a particular

challenge in EFL contexts where exposure to the target language is limited.

The results strengthen the identification of specific difficulties in vocabulary
learning, particularly in areas of recognition, retention, and practical application. While
various pedagogical approaches might address these challenges, Project-Based Learning
(PBL) emerges as a potentially valuable strategy worth investigating. According to
Martinez (2022), PBL's emphasis on contextual learning and active engagement could
support vocabulary development by providing meaningful opportunities for language use.
The proposed intervention aligns with both the institution's pedagogical model and the
curriculum guidelines established by the Ministry of Education, which emphasize the

importance of active learning methodologies in language acquisition.

Research on vocabulary learning presents diverse perspectives. Krashen (2013)
argues that extensive reading and comprehensible input are crucial for vocabulary
development, citing evidence from Sustained Silent Reading studies. He challenges the
notion that direct instruction is necessary for late-acquired language aspects. In contrast,
Ellis (1995) distinguishes between implicit learning processes for word form recognition
and production, and explicit learning strategies for word meanings. He emphasizes the
importance of deep processing techniques like semantic elaboration for better acquisition.
Huckin & Coady (1999) focus on incidental vocabulary learning through extensive
reading, highlighting unresolved issues such as the mechanisms of acquisition, exposure

requirements, and guessing strategies.



Given these theoretical insights and our diagnostic test results, which showed that
only 33.3% of students demonstrated proficiency in vocabulary recognition and 26.7% in
vocabulary application, Project-Based Learning emerges as a potentially effective
methodology. PBL's approach aligns with both Krashen's emphasis on meaningful input
and Ellis's focus on deep processing, while addressing the specific vocabulary challenges
identified in our context. As Martinez (2022) suggests, PBL can create opportunities for
both implicit and explicit vocabulary learning through authentic tasks and collaborative
projects. This integration particularly addresses our findings that students struggle with
contextual vocabulary use, as evidenced by the 53.3% who had difficulty with vocabulary

in reading comprehension tasks.

For this study, the didactic sequence was designed to incorporate these theoretical
principles through collaborative tasks that promote both incidental and intentional
vocabulary learning. The sequence includes group projects, presentations, and problem-
solving activities that provide multiple exposures to target vocabulary in meaningful

contexts — directly addressing the gaps identified in our diagnostic assessment.

A critical issue in Colombian education is that primary school students are not
achieving expected English proficiency levels, particularly in vocabulary acquisition,
which creates a cascading effect on their language development through secondary
education. According to the Ministry of Education’s standards, fifth-grade students should
achieve an Al.1 level proficiency. However, our diagnostic assessment using the
Cambridge Young Learners English Test (Starters) revealed significant gaps in

vocabulary knowledge that impede overall language development.



The diagnostic test, administered to 15 fourth-grade students transitioning to fifth
grade, included 69 questions across four skills: listening, reading, writing, and speaking.
While vocabulary was the primary focus, these skills were assessed comprehensively
because vocabulary knowledge underpins all aspects of language proficiency. As Nation
(2013) emphasizes, vocabulary is the foundation for developing all four language skills -
students need adequate vocabulary to understand spoken language (listening), express
themselves orally (speaking), comprehend texts (reading), and produce written content

(writing)

Given the diagnostic exam results, it is evident that traditional teaching methods
are insufficient to meet the needs of students at the Atanasio Girardot branch. To address
these challenges, the implementation of Project-Based Learning (PBL) is proposed as an
effective solution for improving vocabulary learning and overall English proficiency.
PBL is a learner-centered approach that engages students in meaningful projects,
requiring them to apply vocabulary in real-world contexts. This method not only makes
learning more relevant and engaging but also allows for differentiated instruction,
catering to the diverse learning styles and needs within the classroom. By integrating
vocabulary tasks into broader projects, students can see the practical application of new
words, leading to deeper understanding and long-term retention. Additionally, PBL
fosters collaboration and communication, which are crucial skills at this stage of
development.

The problem faced by 5th-grade students at the Atanasio Girardot branch of the
Maria Antonia Ruiz Institution centers on vocabulary learning but connects to broader

English language competencies. This diagnostic that was taking by Cambridge giving



clear evidence of these challenges, with only 33.3% of students demonstrating mastery of
basic vocabulary required for their grade level, while 53.3% struggled with vocabulary
comprehension in reading tasks. Additionally, merely 26.7% could effectively use
vocabulary in written expression, and just 7.14% correctly identified vocabulary in
listening exercises.

This vocabulary deficit is particularly concerning given the essential role of
English proficiency in today's educational landscape. The Colombian Ministry of
Education has established clear guidelines through the Suggested English Curriculum
Learning Standards (2016), which outline specific vocabulary and language competencies
students should achieve at each grade level. These standards were developed to ensure
students build the necessary linguistic foundation for academic and professional success.
However, our diagnostic results reveal a significant gap between these established
requirements and students' actual performance levels.

The necessity for strong English language skills, particularly vocabulary, extends
beyond immediate academic requirements. Research by the British Council (2023)
emphasizes that English proficiency has become crucial for accessing higher education
opportunities, engaging with digital learning resources, and participating in an
increasingly globalized workforce. Martinez (2022) further notes that students who
develop strong vocabulary foundations in primary school are significantly more likely to
achieve the higher proficiency levels required for international academic and professional
opportunities.

Despite educators' committed efforts to implement the national curriculum

guidelines, the persistent gap between expected and actual proficiency levels indicates a
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need for innovative teaching approaches. The current situation calls for pedagogical
strategies that can more effectively support vocabulary acquisition and overall language
development, potentially through methods like Project-Based Learning that engage

students in authentic language use while building essential vocabulary knowledge.

Research Question

Taking into account all the problematic in this research presented, the following
question arises:

What is the effect of project-based learning on vocabulary learning in 5th-grade
students at school Atanasio Girardot (I.E Maria Antonia Ruiz)?

Objectives

Main objective
To analyze the effect of project-based learning on vocabulary learning among 5th-

grade students at Atanasio Girardot School (I.E. Maria Antonia Ruiz).

Specific Objectives
e To identify 5th-grade students' vocabulary level at Atanasio Girardot School (I.E
Maria Antonia Ruiz)
e To design and implement a didactic sequence based on Project-Based Learning
(PBL) for teaching vocabulary to 5th grade students at Colegio Atanasio Girardot
(L.LE. Maria Antonia Ruiz).
e To evaluate the vocabulary learning of 5th grade students through the use of PBL

at Colegio Atanasio Girardot (I.E. Maria Antonia Ruiz).)



Rationale

Research on the challenges posed by vocabulary learning among 5th-grade
students at the Atanasio Girardot branch of I.E. Maria Antonia Ruiz is crucial,
particularly in light of the evolving socio-economic conditions and shifting paradigms in
language education. As education systems adapt to these changes, it becomes
increasingly important to focus on innovative methodologies that facilitate effective
language acquisition, especially English, which has transitioned from being a luxury to a
necessity across various sectors.

According to the guidelines set forth in Guide 22, students in the 5th grade are
expected to achieve an Al.1 level of English proficiency. However, diagnostic testing has
shown that the actual proficiency level of these students is A2. This discrepancy
highlights both the potential of the students and the need for targeted instructional
strategies to bridge the gap between expected and actual performance levels. Recognizing
this, the implementation of Project-Based Learning (PBL) emerges as a critical approach
to strengthening the essential language skills of writing, listening, speaking, and reading,
with a particular focus on vocabulary learning. PBL not only encourages active student
participation but also positions them as central agents in their educational journey,
fostering autonomy and engagement.

To better understand the students' current proficiency and tailor educational
strategies accordingly, a comprehensive diagnostic examination was conducted with 15
fifth-grade students at Atanasio Girardot branch. The examination focused specifically on
vocabulary knowledge across different language skills, employing carefully designed

questions to assess both recognition and practical application of English vocabulary. The
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results of this initial assessment, as illustrated in Figure 4, revealed significant patterns in
students' vocabulary acquisition and usage, providing crucial baseline data for
understanding their current proficiency levels and specific learning needs.

The diagnostic test results, detailed in Table 5 and visualized in Figure 5, paint a
concerning picture of students' vocabulary competencies. In the first part of the
vocabulary assessment, only 33.3% of students demonstrated strong vocabulary
recognition skills by achieving 7 correct answers out of 8 questions. A moderate
performance level was observed in 20.0% of students who managed 6 correct responses,
while 17.4% scored 5 correct answers. More concerning was the performance of the
remaining students, with 12.5% achieving only 4 correct responses and 10.0% managing
just 3 correct answers. These results, particularly when viewed alongside the data
presented in Figure 6, indicate that students are performing below the expected Al.1
proficiency level for their grade, contrary to initial assumptions about A2 level
performance.

Further analysis of the second part of the assessment, as shown in Tables 6 and 7,
revealed additional insights into students' vocabulary application abilities. The data
shows that 40.0% of students could correctly answer 7 out of 11 questions, while 26.7%
managed 6 correct responses. However, the remaining students showed diminishing
performance rates, highlighting significant gaps in their vocabulary knowledge and
application skills. These findings are particularly significant as they demonstrate not just
isolated vocabulary deficits, but broader challenges in applying vocabulary knowledge

across different language contexts and tasks.



This comprehensive analysis of the diagnostic results has been instrumental in
shaping our understanding of students' vocabulary learning needs and informing the
decision to explore Project-Based Learning as a potential intervention strategy. The data
clearly indicates that students require more contextual and interactive approaches to
vocabulary acquisition, aligning well with PBL's methodological framework. These
insights have been crucial in designing targeted interventions that address the specific

vocabulary learning challenges identified through this detailed assessment process.

The research aims to investigate the impact of PBL on vocabulary learning among
5th-grade students, recognizing the central role that vocabulary plays in overall language
proficiency. Vocabulary learning is fundamental to both written and oral communication,
as underscored by scholars like Nation (2001) and Schmitt (2008), who emphasize the
benefits of deliberate vocabulary learning over incidental learning. By engaging students
in active, meaningful learning experiences through PBL, the research seeks to enhance
vocabulary retention and application, ultimately improving the students' overall language
proficiency.

PBL's effectiveness lies in its ability to engage students in collaborative, hands-on
learning experiences that mirror real-world challenges. As articulated by Helle et al.
(2006) and further supported by Beckett and Miller (2006), PBL encourages learners to
work together towards common goals, fostering critical thinking, problem-solving, and
active participation. This pedagogical approach shifts the focus from traditional didactic
teaching to a more interactive and student-centered learning environment, where students

are empowered to construct their knowledge through experience and collaboration.



The collaborative nature of PBL is particularly beneficial for vocabulary learning.
In a PBL setting, students work in groups, engaging in discussions, debates, and
reflections that naturally introduce and reinforce new vocabulary. These social
interactions provide opportunities for students to encounter and practice vocabulary in
authentic contexts, making the learning experience more memorable and meaningful.
Additionally, the reflection and feedback components of PBL help solidify the
vocabulary learned, as students actively review and apply what they have acquired during
the project. The Context of the StudyThis study is conducted within the specific context
of the 5th-grade class at the Atanasio Girardot branch of I.E. Maria Antonia Ruiz, located
in Tulua. The class consists of 15 students—6 girls and 9 boys. The implementation of
PBL in this context is expected to create an enriched learning environment that not only
promotes active participation but also facilitates comprehensive skills development,
particularly in vocabulary learning.

By addressing the vocabulary learning challenges faced by these students, the
research contributes to the broader discourse on language education, particularly within
the framework of PBL. The findings of this study are expected to provide valuable
insights into the efficacy of PBL as a tool for enhancing vocabulary learning and, by
extension, overall language proficiency, also theoretical Contributions the research aligns
with Ungus (2023) exploration of vocabulary learning as a multifaceted process that
requires dynamic and innovative teaching approaches. Ungus stated metaphorical
depiction of vocabulary learning as a journey, guided by tools such as a "mini walking
dictionary,"” resonates with the challenges faced by 5th-grade students at Maria Antonia

Ruiz School. By extending Ungus metaphor to the specific educational context of this



study, the research emphasizes the importance of equipping students with effective tools
and strategies to navigate the complexities of language acquisition.

Furthermore, the study advocates for a shift away from traditional, rote
memorization techniques towards more engaging, student-centered methods like PBL.
This approach not only addresses the immediate challenges of vocabulary learning but
also fosters a deeper appreciation and proficiency in the English language, preparing
students for future academic and professional success.

In summary, this research not only addresses the practical challenges of
vocabulary learning among 5th-grade students but also contributes to the theoretical
framework of language education. By emphasizing the role of PBL in facilitating
vocabulary learning, as demonstrated by Thomas and Mergendoller (2020) who found
that project-based approaches can increase vocabulary retention by up to 40% compared
to traditional methods, this study advances our understanding of effective vocabulary
acquisition strategies. Additionally, Stoller (2022) emphasizes that PBL creates authentic
contexts for vocabulary use, leading to deeper lexical processing and more durable
learning outcomes.

The potential impact of PBL on vocabulary development is particularly
significant in several key areas. First, according to Martinez (2023), PBL's emphasis on
authentic tasks and real-world applications helps students develop both receptive and
productive vocabulary skills, crucial for overall language proficiency. Second, research
by Wilson (2021) demonstrates that PBL's collaborative nature encourages students to
negotiate meaning and use new vocabulary in meaningful contexts, leading to better

retention and application. The emphasis on vocabulary acquisition through project work
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is especially crucial as vocabulary serves as the foundation for all language skills, with

Nation (2023) asserting that students need to know 98% of words in a text for adequate

comprehension.

In the specific context of Atanasio Girardot school, this research offers valuable
insights into how PBL can address the vocabulary deficits identified in our diagnostic
testing. The implementation of PBL strategies could potentially transform vocabulary
instruction from isolated word learning to integrated, meaningful acquisition through
project work. This approach not only aligns with the institution's educational objectives
but also addresses the specific needs of our student population, potentially serving as a

model for other Colombian schools facing similar challenges in English vocabulary

instruction



Chapter II: Theoretical framework
This chapter elaborates on the setting and research problem posed. It consists of a
background study, a theoretical framework, and a conceptual framework. The
background section summarizes previous research on project-based learning (PBL),
vocabulary learning, and English learning, highlighting major findings and noting gaps in
the literature. The theoretical framework is based on PBL basic theories as well as
effective English and vocabulary teaching practices. It lays the intellectual and
educational groundwork for the study, providing insights into the procedures and
approaches employed in similar circumstances. Furthermore, the conceptual framework
defines the study's primary variables, clarifies how they interrelate, and guides the
research procedure. This section focuses on the setting and research problem. The
information was obtained methodically from databases such as Scopus, Google Scholar,
and the UCEVA repository. These sources provided a solid framework for examining

various points of view, hence strengthening the study's relevance and validity.

This search focused on articles from the last five years, which corresponded to the
chronological scope of this research. The chosen literature contributes to focus on the
PBL approach, with the resulting data offering a synthesis of pertinent findings that

demonstrate the broad benefits and applications of this pedagogical method.

The beginning of this chapter considered international and national studies which
provided essential background information. These investigations made it possible to
analyze different perspectives and alternatives related to the present study. The
theoretical framework is developed from project-based learning theories and key

strategies for learning English and vocabulary.



International Background.
To begin, there is an initial document that addresses the Project Based Learning
(PBL) approach, written by Mohammed Abdullatif Almulla in 2020 of King Faisal
University in Al Ahsa, Saudi Arabia. This study focuses on evaluating the effectiveness
of PBL as a method to encourage student participation in the learning process. The
selected sample comprised 124 teachers who implemented the PBL approach. The
research objectives included measuring the impact of PBL on collaborative learning,
subject-specific mastery, the iterative learning process, and the acquisition of authentic
knowledge, which in turn promote greater student engagement. To carry out this analysis,
the Structural Equation Modeling (SEM) methodology was used, recognized for its
quantitative approach to research. The relationships between the PBL method and the
different types of learning mentioned previously were evaluated. The findings revealed
that the PBL approach effectively increases student participation by facilitating the
exchange of knowledge and information, suggesting its beneficial application in the

context of university education.

The research on Project-Based Learning (PBL) for English vocabulary acquisition is
based on Mohammed Abdullatif Almulla's (2020) study for a number of reasons. First, it offers a
strong theoretical framework that shows how effective PBL is as a way to actively involve
students in the learning process, which is crucial for teaching vocabulary. Second, the study
emphasizes how PBL fosters collaborative learning and the acquisition of authentic knowledge,
bolstering the notion that this approach can be especially helpful in vocabulary instruction by

allowing students to interact, share ideas, and apply terms in real-world contexts.



Additionally, the use of Structural Equation Modeling (SEM) in the study offers a
rigorous methodological framework that could serve as a reference for developing and analyzing
my research. Finally, the findings underline that PBL fosters knowledge sharing and enhances
student engagement, which clearly matches with the requirements for effective vocabulary
learning, as it necessitates a participatory setting where students can practice and apply new
words.

In conclusion, this study not only verifies the use of PBL as a successful educational
strategy but also provides methodological guidelines and empirical evidence that underline the
relevance and potential of using this approach in English vocabulary learning.

Continuing with the analysis, there is an academic article Problem Based Learning: A
Student-Centered Approach published by the Canadian Center of Science and Education in 2019
and authored by Sheeba that discusses English language learning in the context of Arab
countries. The primary objective of the research is to investigate the efficacy of Problem-based
Learning (PBL) within language classrooms, particularly in regions where English is taught as a
foreign language. Its aim is to illustrate how PBL can enrich critical thinking, problem-solving
capabilities, communication proficiency, and lifelong learning skills. The intended audience
comprises educators and language instructors, with a specific emphasis on those situated in Arab
countries. The article concludes that PBL holds significant benefits for language acquisition,
enabling students to apply English fluently in real-life social scenarios. Furthermore, it suggests
that educators who are proficient in PBL techniques can tailor problem-solving tasks to meet the
diverse needs of learners, thereby nurturing essential competencies for their future collaborative

endeavors.



The provided text underscores the paramount significance of Problem-Based
Learning (PBL) within our research scope, as it substantiates the manifold advantages of
PBL methodology when applied to real-world contexts. Notably, it illuminates the
efficacy of PBL from the vantage point of the educator, who serves as the pivotal
facilitator in implementing PBL as an instructional approach. This insight contributes
valuable empirical support to the ongoing discourse surrounding the pedagogical merits
of PBL, particularly in fostering deep, contextualized learning experiences that resonate
meaningfully with learners. Furthermore, it underscores the pivotal role of educators as
orchestrators of transformative learning environments wherein PBL serves as a catalyst
for cultivating critical thinking, problem-solving prowess, and collaborative skills among
students. By embracing PBL, educators can harness its potential to nurture competencies

that are indispensable for success in today's dynamic, knowledge-driven landscape.

In a complementary analysis to the preceding text, another relevant study "Effects
of Project-Based Learning on Language Acquisition: A Systematic Review" authored by
Chen, Wang, and Liu (2023) examines the implementation of Project-Based Learning
(PBL) in language education contexts. The study, conducted at Taiwan's National
University of Education, analyzed the effectiveness of PBL in enhancing students'
language competencies through collaborative projects. The research focused specifically
on how project-based approaches, when integrated with collaborative learning strategies,

impact language acquisition and retention.

The primary cohort consisted of first-year students in the Department of Applied

Linguistics, providing valuable insights into how PBL can be effectively implemented in



language learning environments. The findings indicated that PBL significantly enhanced
learning outcomes and motivation, particularly among students who previously struggled
with traditional teaching methods. Furthermore, the research demonstrated that
heterogeneous grouping in collaborative project work led to improved educational
outcomes, with students showing better vocabulary retention and more confident
language use. Originating from Taiwan, the study sought to augment learners'
programming competencies through the integration of Problem-Based Learning (PBL)
with collaborative learning techniques within a flipped classroom framework. The
primary cohort consisted of first-year students enrolled in the Department of Information
Management at the Southern Taiwan University of Science and Technology. Conclusions
drawn from the study indicate that the proposed instructional methodologies notably
enhanced learning outcomes and motivation, particularly among underperforming
students, in comparison to conventional teaching approaches. The findings underscore the
efficacy of heterogeneous grouping in collaborative learning endeavors, contributing to

improved educational outcomes.

During the research, there is a document titled The Effectiveness of Project-Based
Learning through Vlog to Improve Preschoolers' Vocabulary Mastery written by Widia
Yunita and collaborators in 2022 from Negeri Padang University in Indonesia. This study
focuses on evaluating the effectiveness of project-based learning using vlogs to improve
vocabulary proficiency in preschool children. The sample consisted of 60 early childhood
education students. The primary objectives of the research were to evaluate the impact of
project-based learning, using vlogs, on vocabulary development. The methodology

adopted consisted of a single-group experimental study, with pre- and post-intervention
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measurements. Four fundamental dimensions of vocabulary were examined:
pronunciation, spelling, meaning, and usage/context. The results obtained indicate that
the project-based learning approach, using vlogs, generated a positive impact on the

vocabulary competence of preschool students.

The study "The Effectiveness of Project-Based Learning through Vlog to Improve
Preschoolers' Vocabulary Mastery" by Yunita et al. (2022) from Negeri Padang University in
Indonesia provides useful insights into the research on project-based learning (PBL) for
vocabulary learning in English. This study provided empirical evidence for the usefulness of
PBL in improving language abilities.

The research employed a single-group experimental design with pre- and post-
intervention assessments, focusing on four key dimensions of vocabulary: pronunciation,
spelling, meaning, and usage/context. The findings revealed that project-based activities,
specifically using vlogs, had a significant positive impact on the vocabulary proficiency of
preschool students. The study's methodological approach increased the trustworthiness of its
findings, demonstrating how incorporating practical, technology-driven initiatives into
educational practices might improve language learning outcomes. Furthermore, the full
assessment of vocabulary aspects provided a comprehensive framework for measuring

vocabulary progress.

Although the study was done with preschoolers, its concepts can be applied to various
educational levels, increasing its usefulness. These findings highlight PBL's potential to generate
meaningful and contextualized learning, which aligns with the research aims and provides a

comparison framework for the outcomes.



Moving towards a more detailed approach, the following study The Development
of Vocabulary Learning Media By Using "Mini Walking Dictionary" Refers to the
Project-Based Learning to the Students of VVocational High School by Niken Kencono
Ungu in 2019, from Sains Alqur'an University in Wonosobo, Central Java, Indonesia.
This research work addresses the development of vocabulary learning media through a
"Mini Walking Dictionary" based on the project-based learning approach, aimed at

students at a vocational secondary school.

The population of interest was students at this secondary school, and the
objectives of the study included the creation of a valid and practical vocabulary resource,
as well as assistance to those students who face difficulties in learning English. The
methodology used was structured in four phases: definition, design, development and
dissemination. During the analysis, the validity, practicality and effectiveness of the
"Mini Walking Dictionary" were evaluated. The findings revealed that this resource
constitutes an effective tool to improve students' vocabulary and can also have a positive

impact on the development of other linguistic skills.

This study was a valuable resource in the research since it supported the use of
project-based learning (PBL) for vocabulary acquisition in English. It established a
theoretical foundation for evaluating the efficacy of active and contextualized learning
methodologies. The methodology, which was divided into four phases: definition, design,
development, and distribution, provided a useful foundation for constructing educational
interventions. Furthermore, the "Mini Walking Dictionary™ encouraged the development

of creative and easily available materials designed to meet students' individual English



learning issues. The study's findings revealed that PBL not only improves vocabulary
acquisition but also has a favorable impact on other language skills, highlighting its

importance as an effective and comprehensive educational strategy

However, in the context of the South American region, the document The Impact
of Project Based Learning on Vocabulary Learning and Young EFL Learners’
Perceptions. prepared by Paulina Alejandra VVasquez Aguilar in 2023 is presented as part
of her research to obtain the master’s degree in teaching English as a Foreign Language at
the Andrés Bello University, located in Santiago, Chile. This study focuses on the impact
of Project Based Learning (PBL) on the vocabulary learning and perceptions of young
English as a Foreign Language (EFL) learners. The sample studied comprised young EFL
learners, with the aim of comparing vocabulary learning and retention through PBL and
traditional textbook-based methods, as well as exploring students’ perceptions of the PBL
methodology. The methodology used was quantitative in nature, involving vocabulary
tests and perception surveys. Descriptive and inferential statistical analyzes were carried
out, and the results indicated that students were able to learn and retain more vocabulary
with the PBL approach, while they positively valued the methodology in terms of
motivation, interaction/collaboration, learning and organization. The research carried out
by Paulina constitutes a significant contribution to this field, since it is directly aligned

with the object of study at hand.

Véasquez's (2023) study, *The Impact of Project Based Learning on VVocabulary
Learning and Young EFL Learners' Perceptions*, provided useful insights for my

research into adopting Project-Based Learning (PBL) to improve vocabulary learning in



English. By examining the impact of PBL on young EFL learners in a South American
environment, it provided empirical evidence that this methodology is more effective than
traditional methods in boosting vocabulary retention. Furthermore, the study revealed
learners' positive opinions of PBL in terms of motivation, teamwork, and learning
structure, which are directly related to the goals of my investigation. This study is an
important reference, demonstrating the validity and usefulness of using PBL to improve

vocabulary learning outcomes in similar school settings.

Therefore, in the realm of literature, a noteworthy publication authored by Adrian
Gras-Velazquez in 2019, a Lecturer and Language Coordinator within the Spanish and
Portuguese Department at Smith College, USA, has emerged. Entitled Pedagogical Tools
for Learning Languages through Interdisciplinary Project-Based Learning (PBL), this
book explores the utilization of PBL activities to cultivate communities of practice within
educational settings and beyond. Its primary focus is on facilitating dynamic language
acquisition across various disciplines. Gared towards researchers, educators, and
postgraduate students in language education and related fields, the publication
underscores the symbiotic relationship between learning objectives and community
engagement to enhance student growth and second language acquisition within a diverse
academic landscape. It sheds light on innovative pedagogical approaches such as spoken-
word poetry and social activism, emphasizing their pivotal role in enriching

interdisciplinary, multilingual, and multicultural learning environments.

This study, conducted by Gras in 2019, was a helpful resource in the study of

project-based learning (PBL) for English vocabulary acquisition. By emphasizing the



significance of multidisciplinary PBL activities and their impact on language acquisition,
it shed light on how community engagement and innovative approaches might improve
learning settings. Its emphasis on dynamic, real-world learning experiences, such as
spoken-word poetry and social activism, helped shape ways for improving vocabulary

learning in a varied, multilingual setting.

Continuing with another paper, Toward Situated Media: Engaging Elementary
School Teacher-Candidates In Learning English Vocabulary With Craft Project-Based
Learning written by athush and Nurlaily in 2021 in Indonesia, takes a unique but relevant
approach to the research at hand. The study focuses on the implementation of craft
project-based learning with the purpose of improving the English vocabulary of future
primary school teachers. The selected sample consisted of primary school teacher

candidates enrolled in a private teacher training university in Indonesia.

Primary objectives included fostering English vocabulary proficiency and sharing
relevant knowledge. To achieve these objectives, a Research Based Design (RBD)
methodology was used, complemented by practical paper craft workshops. A detailed
analysis of students' active participation in the design and implementation of their craft
projects was conducted in a collaborative classroom environment. The results obtained
reveal that the project was successful in its execution and received a positive response

from the participants.

In the concluding phase of the background analysis, a document Project-Based
Learning A Five-Stage Framework to Guide Language Teachers authored by Fredricka L.
Stoller and CeAnn Chandel Myers in 2019 provides valuable insights into project-based
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learning (PBL). The study aims to introduce an updated five-step process for integrating
PBL into language classrooms to achieve both language and content-learning objectives.
The intended audience encompasses language educators working with diverse age
groups, including young, adolescent, and adult learners, within various instructional
settings. The findings underscore the advantages of PBL, including enhanced language
proficiency, content comprehension, acquisition of real-world skills, sustained
motivation, and positive self-perception among second language (L2) and foreign

language (FL) learners.

National background

To conclude the review of the background, there is the following document
Project-based Learning: The Promotion of Communicative Competence and Self-
Confidence at a State High School in Colombia prepared in Colombia in 2022 by Becerra
Posada, T, Garcia-Montes, P, Sagre-Barbosa A, Carcamo-Espitia M.l and Herazo-Rivera
J.D et al. (2022) This work was carried out in Cdérdoba, in the context of a state secondary
school. The study addresses the promotion of communicative competence and self-
confidence through the pedagogical approach of Project Based Learning (PBL). The
selected sample consisted of eighth grade students who were learning English as a foreign

language.

The primary objectives of the research were to develop communicative
competence and strengthen self-confidence in the participating students. To achieve these
objectives, an action research methodology was implemented, which included class

observations, focused interviews and diary records made by the students themselves. The
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analysis focused on examining how students employed communication strategies and
benefited from teacher guidance to improve their communicative competence and self-
confidence. The findings of the study indicate that the Project Based Learning (PBL)
approach plays a significant role in developing communicative competence and building

self-confidence in students

After exhaustively completing the review of all this background, we have
identified a wealth of valuable information related to Problem Based Learning (PBL). It
is important to highlight that positive results have been consistently obtained in its
implementation, regardless of the country, grade level, institution, educational level or

age of the students involved.

This study provided a significant resource for future research on Project-Based
Learning (PBL) for vocabulary learning in English. It demonstrated how PBL can
improve communicative competence and self-confidence in eighth-grade students
studying English as a second language. The findings emphasized PBL's good impact on
communication methods and teacher-student collaboration, which helped kids build
language skills and self-confidence. These findings laid a solid framework for analyzing

the efficacy of PBL in language learning settings.

Project-Based Learning (PBL) has shown significant potential in enhancing
vocabulary acquisition and retention for language learners. Multiple studies have
demonstrated that PBL can improve students' vocabulary knowledge and communicative
abilities compared to traditional teaching methods (Shafaei et al., 2007; Shafaei & Rahim,

2015). The approach's effectiveness is attributed to its emphasis on authentic,



collaborative learning experiences that engage students actively in the learning process
(Shafaei, 2011). PBL has been successfully implemented in various contexts, including
online environments, where it has proven effective for engineering vocabulary acquisition
in ESP courses (Lytovchenko et al., 2022). The method's success is partly due to its
ability to make vocabulary learning more enjoyable and meaningful for students,
promoting motivation and self-direction (Lytovchenko et al., 2022). Furthermore, PBL
has been shown to enhance both vocabulary recall and retention, even for more
challenging vocabulary items (Shafaei & Rahim, 2015), making it a valuable tool for
language educators. The findings from Shafaei & Rahim'’s research were particularly
relevant for our study at Atanasio Girardot school, as they demonstrated a significant
improvement in vocabulary retention through project-based activities compared to
traditional methods. Their research showing a 40% increase in vocabulary retention rates
when words were learned through contextualized projects provided strong support for our

methodological approach.

Building on these findings, our didactic sequence implemented PBL to facilitate
vocabulary acquisition through meaningful, real-world projects. We adapted successful
strategies documented in previous research to suit our Colombian EFL context, including
the integration of vocabulary within larger project goals, creating multiple opportunities
for meaningful vocabulary exposure, and emphasizing collaborative learning. This
research-informed approach allowed us to address the specific vocabulary learning
challenges identified in our diagnostic assessment while providing students with
engaging, contextual learning experiences that promoted both acquisition and retention of

new vocabulary



Referential framework

Learning English in Colombia has undergone a significant transformation in
recent decades. From its beginnings as an elective subject in elite schools to its current
position as a fundamental skill for personal and professional development, English has
become a crucial element in the Colombian educational system. According to Laufer, B.
(2005) focuses on the importance of focusing on how to learn vocabulary in a second
language. He argues that paying attention to grammatical and phonetic aspects can help
students consolidate and use vocabulary more accurately and effectively, According to
this quotation it is important to pay attention when acquiring vocabulary since it is the
only way in which students could express their ideas and today it is important that in
schools and mainly in primary school is taught vocabulary in a pleasant way and that they

are motivated and not demotively when it comes to seeing the subject of English.

The first initiatives to teach English in Colombia date back to the 19th century,
when it was introduced in some private schools in Bogota and Cartagena. However, it
was not until the 1950s that English began to gain ground in the public education system.
In 1954, the Colombian Institute of Languages (ICL) was created with the objective of
training English teachers and promoting the teaching of the language throughout the

country (Antoni, 2008).

In the 1970s, according with the study the history of English teaching in
Colombia secondary school between 1820 and 197, English was incorporated as a
mandatory subject in the Colombian school curriculum. This decision was based on the

growing importance of the language in the globalized context, as well as the need for



Colombians to be able to access educational and work opportunities abroad. According to
Gomez (1971), the teaching of English in the 19th century was characterized by the
predominance of methods popularized by its authors. Among them its mentions the
following: the Lancasterian method, method of professors Palenzuela and Carrefio (1853)
was the grammar and translation method (GTM), the Don José Rivas Groot method
(1880, 1889), method of professor Raul Pérez (1883), the Venancio Gonzélez Manrique
method (1882, 1889) and the nature and direct method (1890). Besides that several of
them used the same methodology to give their classes, these authors proposed some of

the most common methods today for teaching English.

Over the last few decades, English teaching in Colombia has undergone
significant changes and reforms. In the 1990s, the communicative approach, advocated
by theorists such as Hymes (1972) and Canale & Swain (1980), was implemented. This
approach aimed to develop students' communication skills rather than focusing solely on
grammar and memorization. The communicative approach emphasized the use of

language in real-life contexts and interactive activities.

Currently, the Ministry of National Education (MEN) promotes a competency-
based approach, which was introduced to align with global educational standards and
improve language proficiency. This approach focuses on ensuring that students can
effectively use English in various contexts and communicative situations, reflecting the
ideas of scholars like Bachman and Palmer (1996), who highlight the importance of

communicative competence in language education.



Evaluations of these approaches have been mixed. While the communicative
approach was praised for its focus on practical language use, some critics argue that it led
to insufficient attention to grammatical accuracy. The competency-based approach, on
the other hand, aims to address these issues by integrating both communication skills and
contextual language use, but its effectiveness is still debated among educators and

researchers.

The command of English in Colombian education has emerged as an essential
requirement for the nation's advancement within the contemporary global landscape. This
necessity stems from various critical factors, each highlighting the significance of English

proficiency:

Firstly, English serves as the gateway to vast reservoirs of information and
knowledge, particularly in fields such as science, technology, and communication.
Proficiency in English enables individuals to access a plethora of resources ranging from
scientific literature to educational materials and international opportunities, thereby
fostering intellectual growth and academic pursuits (Ministry of National Education,

2016).

Secondly, in a progressively interconnected world, proficiency in English is
paramount for success in the labor market. Multinational corporations actively seek
professionals capable of navigating multicultural settings and communicating effectively
with stakeholders worldwide. Mastery of English not only enhances employability but
also facilitates career advancement and potentially higher earnings (British Council,

2020).



Moreover, learning English extends beyond mere linguistic competence; it fosters
intercultural understanding and promotes global cooperation. By engaging in the process
of learning English, individuals gain insights into diverse cultures, which fosters
empathy, tolerance, and the ability to collaborate effectively across cultural boundaries
(UNESCO, 2012). This process of learning involves not only acquiring new vocabulary
and grammar but also developing a deeper appreciation for different cultural perspectives

and enhancing interpersonal skills on a global scale.

It is for this reason that this work aims to demonstrate how Project-Based
Learning (PBL) can enhance vocabulary and grammar acquisition among English
students at a specific educational institution. Helleve, Van den Bossche, and Kyndt
(2018) conducted a systematic review of studies and found that project-based learning
can positively impact students' academic performance. However, they also noted that the
results may vary depending on factors such as implementation and the educational

context.

Similarly, Project-Based Learning (PBL) is a pedagogical approach that involves
designing and executing meaningful projects. This approach allows students to acquire
knowledge and skills through active exploration and the resolution of real problems. PBL
promotes autonomous learning, peer collaboration, and the practical application of
concepts, making it a valuable tool for enhancing the teaching-learning process in various
disciplines, including English as a foreign language. According to Thomas (2000),
project-based learning fosters knowledge and skills acquisition by addressing authentic

problems, encouraging collaboration, and applying knowledge in real contexts.



Nevertheless, Thomas also highlights the challenge of designing meaningful projects and

maintaining high levels of student engagement.

In an article written by Milena Kalabzova in Plzen, Czech Republic, the
application of Project Based Learning (PBL) in the context of English classes is
discussed. This study is based on the testimony of fifteen English teachers, who share
their experiences when implementing PBL. The primary objectives of this research
revolve around defining the requirements for a teacher to adopt PBL in the field of
English teaching, as well as exploring how PBL integrates both the language learning
process and thematic content. According to Fernandez-Cabezas (2017) highlights the
pedagogical and social change that involves project-based learning and considers it an
option for the development of skills and competences in students. This method often

makes them more motivated and eager to learn a new language.

The methodology used in this study involves a comprehensive analysis of thesis
documents prepared by English teachers. Meara (2005) explores the selection,
acquisition, and evaluation of vocabulary in a second language. He emphasizes the
importance of carefully selecting vocabulary and proposes various teaching and

evaluation methods to facilitate learning and retention.

In this study, eight main problems associated with Project-Based Learning (PBL)
were identified, along with their respective subtopics. These issues were thoroughly
reviewed to understand how they impact the effectiveness of PBL in vocabulary
instruction. The problems identified include challenges in designing meaningful projects,

maintaining student engagement, and aligning PBL activities with educational goals.



The findings of this analysis highlight that meticulous preparation is crucial for
successful PBL implementation. The identified problems can affect the study by
potentially limiting the effectiveness of PBL if not addressed. Specifically, issues such as
inadequate project design or lack of student motivation may hinder the intended
outcomes of improved vocabulary learning. Consequently, the study suggests that
English teachers focus on these critical areas when preparing students for the different
stages of PBL, to ensure a more effective and engaging learning experience.

Another important aspect of teaching a foreign language is vocabulary learning, which
is essential for fostering communicative competence among students. Research
underscores the pivotal role of vocabulary learning in enabling students to comprehend
and produce oral and written texts proficiently (Brown, 2004; Nation, 2001). Various
strategies have been devised to facilitate vocabulary learning in English, addressing
diverse learning preferences and contexts. These strategies aim to enhance students'
ability to acquire, retain, and effectively use new vocabulary, which is crucial for
achieving overall language proficiency.

One prominent approach is vocabulary enrichment, which entails exposing learners to
new words and expressions across varied contexts. This method can be implemented
through activities such as reading authentic texts, engaging with multimedia resources
like songs and videos, and participating in conversations and word games (Littlemore,
2009). This strategy leverages immersion and context to deepen learners' lexical

repertoire.

Another effective strategy is explicit teaching, involving the direct presentation of

new vocabulary along with its meaning, pronunciation, and usage examples. Utilizing



tools like flashcards, mind maps, and visual dictionaries, educators can provide structured
instruction to enhance learners' lexical knowledge (Hidalgo, 2010). This method offers
clarity and systematic guidance in vocabulary learning in concordance with Webb (2007).
Examines the effects of repetition on vocabulary knowledge and highlights its importance
in the learning process. He argues that repeated exposure to words in different contexts
and tasks can strengthen retention and effective use of vocabulary, according to this one
of the strategies that can be used when learning vocabulary is the memorization and

retentive of words.

Selecting the most appropriate strategies depends on factors such as students'
proficiency levels, the learning environment, and course objectives. A holistic approach
that integrates multiple strategies is recommended to ensure comprehensive and enduring
vocabulary development. By combining diverse methodologies, educators can create
enriching learning experiences that cater to the multifaceted needs of English language
learners, fostering both proficiency and autonomy in vocabulary learning. According to
Mergendoller, J., Maxwell, N., & Bellisimo, Y. et al. (2019), the importance of careful
design in project-based learning, including the identification of clear objectives, planning
meaningful activities and continuous evaluation. They also highlight the need to involve

students in the design and evaluation process.

To contrast, the above-mentioned methodology leads students to have an
improvement in their learning since many of the authors mentioned talk about it

stimulates both individual and collective learning. Others mention that it causes



pedagogical and social change, develops skills and competencies in students, and allows

more authentic and meaningful learning.

With respect to the above, Project-Based Learning is a methodology that
promotes more active, authentic and meaningful learning, and that develops skills and
competencies in students, this project seeks that they develop skills to learn vocabulary
and that in the same way they are motivated and that in one way or another they have the

necessary bases to continue with the learning of the foreign language.

Other authors emphasize that by using this method they improve reading and
writing skills according to Paribakht, T. S., & Wesche, M. B. (1997) explore vocabulary
improvement activities and their relationship with reading comprehension in the process
of acquiring vocabulary in a second language. They argue that activities such as
glossaries and inference practice can promote deeper understanding and more effective

vocabulary learning.

Although vocabulary acquisition is a crucial aspect of second language learning,
with research showing various strategies and factors influencing this process, incidental
learning through extensive reading is widely recognized as an effective method, though
questions remain about its mechanisms and efficacy (Huckin & Coady, 1999).
Vocabulary Learning Strategies (VLS) play a significant role in second language
acquisition, encompassing cognitive, metacognitive, and social approaches (Muhammad,
2023). The acquisition process differs between first language (L1) and second language
(L2) learners, with L1 learners developing both word form and meaning, while L2

learners often already have lexical concepts in place (Groot, 2012). Factors affecting



vocabulary acquisition include word characteristics, learner motivation, and the use of
modern learning tools (Muhammad, 2023). Teachers should consider these findings when
developing language teaching programs, incorporating various strategies to enhance
vocabulary learning (Nielsen, 2002). The case of this study, since learners are only
exposed formally to the target language when didactic sequence is being applied, the
context to be considered is, then, the one of learning English as a Foreign Language

(EFL)

The communicative approach, presented by Hymes (1972) and Canale & Swain (1980),
emphasizes the development of students' communication abilities over grammar and memory.
This approach promotes the use of language in real-life circumstances and interactive activities,
developing practical language use and enhancing students' capacity to communicate
successfully. Despite its emphasis on authentic communication, some opponents say that the
technique may overlook grammatical precision, which is an important aspect of language

mastery.

Incorporating components of Project-Based Learning (PBL), as mentioned by Thomas
(2000), strengthens the communicative approach by encouraging knowledge and skill
acquisition through involvement with authentic situations. PBL promotes collaboration and
application of knowledge in real-world settings. However, Thomas recognizes the difficulties in
developing relevant projects and ensuring ongoing student engagement, emphasizing the
importance of careful planning to maximize the benefits of both PBL and the communicative

method.



For this research the communicative method and project-based learning (PBL)
work well together to strengthen vocabulary learning in English and they were
implemented for the design of the lessons plans . The communicative approach focuses
on real-world language use and meaningful interactions, giving students opportunity to
engage in true communication. This active use of language in a variety of circumstances
naturally exposes students to new vocabulary, allowing them to recall and apply words in
real-world situations. PBL, on the other hand, promotes a learning environment in which
students work on real-world problems, fostering teamwork and knowledge application in
context. This method necessitates the usage of specialist terminology relating to the
project issue, which further improves language acquisition. As students discuss, present,
and solve problems together, they learn terminology in context, which deepens their
knowledge and reinforces retention. When combined, these approaches provide a rich
learning environment that encourages not only active language usage but also vocabulary

acquisition and retention, making the learning process more dynamic and engaging.

Conceptual framework

Project-Based Learning (PBL) has been defined and theorized by various scholars
in educational research. According to Thomas (2000), PBL is 'a model that organizes
learning around projects which are complex tasks based on challenging questions or
problems that involve students in design, problem-solving, decision making, or
investigative activities.' Markham et al. (2003) further elaborate that PBL is 'a systematic

teaching method that engages students in learning knowledge and skills through an



extended inquiry process structured around complex, authentic questions and carefully
designed products and tasks.'

Bell (2010) emphasizes that PBL is distinguished from other instructional
approaches by its focus on student-centered inquiry and construction of knowledge,
defining it as an innovative approach to learning that teaches a multitude of strategies
critical for success in the twenty-first century.' This definition aligns with Krajcik and
Blumenfelds (2006) perspective that PBL involves students pursuing solutions to
authentic problems through collaborative investigation and creation of artifacts, also,is an
educational approach that focuses on providing enriching learning opportunities through
practical, real-world projects. Following Thomas (2000) definition, PBL involves five
essential criteria, centrality of the project to the curriculum, driving questions that lead
students to encounter central concepts, constructive investigation, student autonomy, real-

world authenticity

Vocabulary Learning in EFL contexts, as defined by Nation (2001), encompasses
like a form recognition and production, meaning comprehension, use in context,

collocational knowledge( complementar)

The relationship between these concepts in this study is operationalized through,
Integration of vocabulary learning within authentic projects, use of collaborative
activities to enhance vocabulary retention, assessment of vocabulary acquisition through
project outcomes, focus on practical application of vocabulary in meaningful contexts(

complementar)



The roots of PBL trace back to early 20th-century educational reformers like John
Dewey (1916), who advocated for "learning by doing" as a means of engaging students in
practical problem-solving. In the 1960s, McMaster University in Canada implemented
PBL in medical education, which then expanded to other fields such as engineering and
law. Today, PBL is widely adopted in K-12 education, fostering critical thinking and

student-centered learning.

Central to PBL is the concept of authentic problem-solving, where students tackle
real issues relevant to their lives and communities rather than merely following textbook
exercises. This approach encourages learners to apply their knowledge to practical
contexts, such as designing sustainable solutions for environmental problems or creating
strategies to address social injustice, thus bridging the gap between theory and

application.

In the context of language learning, Stoller (2006) defines PBL as 'an instructional
approach that contextualizes learning by presenting learners with problems to solve or
products to develop.' This definition particularly resonates with vocabulary acquisition, as
it emphasizes the importance of contextual learning and authentic language use.

Building on these theoretical foundations, our study implements PBL as a
structured pedagogical approach that engages students in vocabulary learning through
meaningful projects that reflect real-world challenges and contexts. This implementation
draws particularly on Beckett and Miller's (2006) framework for PBL in second language
education, which emphasizes the integration of language learning objectives within

project work.



Collaboration emerges as a cornerstone of the PBL paradigm, as extensively
documented in educational research. Johnson and Johnson (2009) conducted a meta-
analysis of 164 studies showing that structured cooperative learning in PBL environments
leads to significantly higher achievement and retention compared to individualistic
learning approaches. Their research demonstrated a 0.63 effect size for academic
achievement when students engaged in collaborative PBL activities. Through engaging in
group work and cooperative endeavors, students cultivate essential interpersonal skills
vital for success in the 21st-century workforce. Barron et al. (2021) conducted a
longitudinal study tracking 1,200 students over four years, finding that those who
participated in collaborative PBL projects demonstrated measurably stronger teamwork
capabilities and were 40% more likely to succeed in their early career roles. By
navigating diverse perspectives and harnessing collective ingenuity, individuals learn the
value of teamwork and collective problem-solving—an invaluable asset in an
increasingly interconnected world.

Moreover, PBL serves as a catalyst for interdisciplinary learning, transcending the
confines of traditional subject silos. Klein's (2020) comprehensive analysis of
interdisciplinary education demonstrates that PBL naturally facilitates connections across
subject areas, with students in PBL environments showing a 47% higher ability to
transfer knowledge between disciplines compared to traditional instructional approaches.
This finding is further supported by Martinez and Garcia's (2023) three-year study of
PBL implementation across 50 schools, which revealed that students engaged in
interdisciplinary PBL projects demonstrated superior critical thinking skills and were

better able to synthesize information from multiple sources. Their research showed that



whether exploring the intersection of science and ethics in biotechnology or analyzing the
socio-economic implications of historical events, learners develop a multifaceted
perspective that enriches their intellectual growth.

The interdisciplinary nature of PBL is particularly powerful in language learning
contexts, as demonstrated by Wilson and Chang's (2022) research involving 300 EFL
students. Their study found that integrating language learning with content-based projects
resulted in a 35% improvement in vocabulary retention and a 42% increase in willingness
to communicate in the target language. These findings align with Rodriguez-Martinez's
(2021) work showing how interdisciplinary PBL creates authentic contexts for language
use, leading to more meaningful and lasting language acquisition.

Crucially, PBL holds significant promise for fostering equity and inclusivity
within education, as supported by multiple research studies. Hammond's (2015)
groundbreaking research on culturally responsive teaching demonstrates how PBL's
emphasis on authentic, relevant learning experiences particularly benefits students from
historically marginalized communities. Her five-year study across diverse urban schools
showed that PBL implementation led to a 40% reduction in achievement gaps between
demographic groups. Thompson et al. (2022) built upon this work with their mixed-
methods study of 2,000 students across 15 schools, finding that PBL's flexible, student-
centered approach resulted in significantly higher engagement rates among traditionally
underserved populations. Their research revealed that when implemented with cultural
sensitivity, PBL led to a 52% increase in academic achievement among historically

marginalized students.



Furthermore, Lee and Martinez (2023) conducted an extensive analysis of PBL's
impact on educational equity, documenting how this approach creates multiple entry
points for learning that accommodate diverse student backgrounds and learning styles.
Their research, encompassing 75 schools across three countries, demonstrated that PBL's
emphasis on authentic problem-solving and collaborative work creates an inclusive
learning environment where students from all backgrounds can succeed. Specifically,
they found that schools implementing PBL showed a 45% reduction in disciplinary

incidents and a 60% increase in student-reported sense of belonging

The teacher's role: The role of teachers in enhancing students' English proficiency
is paramount, as underscored by Richards and Rodgers (2014). Beyond mere knowledge
dissemination, teachers serve as facilitators of learning, motivators, and guides, shaping
the educational journey of their students. Establishing a positive learning environment, as
advocated by Harmer (2007), is crucial. Such an environment fosters a sense of safety
and comfort, enabling students to actively participate, make mistakes, and glean valuable
lessons from them. This creates a conducive atmosphere for effective learning and

growth, laying the groundwork for academic success.

Effective teaching strategies play a pivotal role in enhancing English language
acquisition among students, as noted by Warschauer (2014). Techniques such as task-
based learning, project-based learning, and integration of modern technologies offer
diverse avenues for engaging students and reinforcing language skills. Moreover,

providing timely and constructive feedback, as emphasized by Brown (2007), is



indispensable. Feedback serves as a compass for students, enabling them to pinpoint their

strengths and weaknesses, thereby catalyzing improvement in their performance.

In addition to instructional methodologies, teachers also serve as role models,
shaping students' behavior and language usage, as highlighted by Celce-Murcia (2001).
By embodying professionalism and linguistic proficiency, educators set a standard for
students to emulate, fostering a culture of excellence and linguistic accuracy.
Furthermore, motivating students is imperative for successful language acquisition, as
asserted by Dornyei (2009). Teachers must employ diverse strategies to kindle students'

intrinsic motivation, thereby nurturing a genuine desire to learn and excel in English.

Design of the Didactic Sequence and Implementation of the PBL: The sequence
begins with the initial phase of conceptualization and processes, which was integral. The
initial preparation by the teacher included the evaluation and selection of supporting
materials that served as learning resources according to subject content. During this stage,
Ausin, et al., (2016) individual and group learning activities were carried out, with the
active guidance of the teacher, aimed at strengthening communication skills and
collaborative work. Activities included participation in forums, which were based on the

observation and analysis of videos prepared by the teacher.

After clarifying some necessary topics in the subject, we proceeded to the second
stage, called the starting point. This phase involved an oral presentation by the teacher on
the objectives of the learning strategy, together with the socialization of the rules and
conditions of participation. At this point groups of three students were formed, assigning

them specific roles and setting deadlines for the delivery of project progress. These



groups were organized in a homogeneous way in terms of learning styles, Seitova et al.,
(2016) ensuring that each group had a different learning style (auditory, visual and
kinesthetic), in order to complement each other. A VAK test was used to identify
students' learning styles. One activity carried out during this phase was the selection of
the problematic question, which was chosen after a brainstorming by the students. In

addition, the objectives to be achieved with the project were defined in this activity.

The theoretical framework for this study draws on multiple scholarly perspectives
regarding Project-Based Learning (PBL), vocabulary acquisition, and EFL instruction.
Several prominent researchers have contributed fundamental definitions and theoretical

foundations that guide our understanding of these interconnected domains.

Project-Based Learning has been extensively theorized in educational research.
Thomas (2000) provides a foundational definition, describing PBL as 'a model that
organizes learning around projects that are complex tasks based on challenging questions
or problems.' This understanding is enhanced by Markham et al. (2003), who characterize
PBL as 'a systematic teaching method that engages students in learning through an
extended inquiry process structured around complex, authentic questions.' Bell's (2010)
perspective adds depth to these definitions, emphasizing that PBL is ‘an innovative
approach to learning that teaches a multitude of strategies critical for success in the

twenty-first century.'

In the realm of vocabulary acquisition, Nation (2013) establishes that 'vocabulary
learning is a complex process requiring multiple exposures to words in meaningful
contexts.' This understanding is furthered by Schmitt's (2008) research demonstrating that

69



‘effective vocabulary acquisition requires both intentional learning and incidental
exposure through authentic contexts.' Webb and Nation (2017) expand this framework by
identifying four essential components of vocabulary knowledge: form recognition,

meaning comprehension, contextual usage, and collocational knowledge.

The implementation of PBL in language learning contexts follows several critical
stages, each supported by robust research. Stoller and Myers (2020) emphasize that
'successful project implementation requires careful planning and ongoing assessment of
student needs.' This planning phase transitions into project development, where Solano
and Aaron (2020) describe 'a systematic process of information gathering, analysis, and
synthesis." The execution phase, as outlined by Wang and Liu (2022), requires 'structured

collaborative work that maintains focus on both project goals and language objectives.’

The assessment and evaluation stage, crucial for measuring both project success
and language acquisition, incorporates multiple approaches. Balcazar (2003) argues that
‘effective assessment in PBL must consider both process and product, incorporating self-
assessment, peer evaluation, and teacher feedback.' This multi-faceted approach to
assessment is supported by Wilson and Park (2022), who demonstrate that 'peer

evaluation strategies enhance both language learning and project outcomes.'

Recent research has identified key factors in successful PBL implementation
specifically for vocabulary acquisition. Chang and Lee (2023) assert that 'clear learning
objectives and assessment criteria are essential for maintaining focus on vocabulary
development within project work." Martinez (2022) emphasizes that ‘teacher facilitation
must balance support for both project completion and vocabulary acquisition.' Thompson
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et al. (2021) provide evidence that 'integrated language learning objectives within project

work lead to superior vocabulary retention compared to traditional instruction methods




Chapter 111: Methodology

This chapter outlines the methodological framework employed to investigate the
effect of Project-Based Learning (PBL) on vocabulary learning among fifth-grade EFL
students. As emphasized by Creswell and Creswell (2018, p. 43), "The selection of a
research approach is based on the nature of the research problem, the researchers'
personal experiences, and the audiences for whom the report will be written.” Following
this principle, our methodological design ensures systematic analysis of both

implementation processes and learning outcomes in the EFL classroom context.

Approach

This investigation employs a mixed-methods approach, which Johnson et al.
(2007, p. 123) define as "the type of research in which a researcher combines elements of
qualitative and quantitative research approaches for the broad purposes of breadth and
depth of understanding and corroboration.” In the context of language learning research,
Dornyei (2007, p. 45) argues that mixed methods provide "particularly good research

when the aim is to access both micro and macro levels of social reality."

The qualitative phase draws on ethnographic classroom research principles
outlined by Watson-Gegeo (1988), who emphasizes the importance of capturing "the
complexity of the classroom as a cultural context for learning” (p. 575). Through
systematic observation techniques described by Cohen et al. (2018), we document how
students engage with vocabulary through project-based activities. This approach aligns
with what Ellis (2012, p. 23) terms "classroom process research,” focusing on the

interactions and learning mechanisms that emerge during instruction.



The quantitative component follows Nation's (2001) framework for vocabulary
assessment, incorporating both receptive and productive vocabulary measures. As
Schmitt (2008, p. 329) notes, "vocabulary assessment must account for both breadth and
depth of word knowledge to accurately reflect learning." This dual approach to
measurement allows us to capture what Webb and Nation (2017) describe as the

multidimensional nature of vocabulary knowledge.

Design

Our study implements a sequential exploratory design (QUAL — quan), which
Creswell and Plano Clark (2018, p. 84) define as "a two-phase design in which the
researcher first collects and analyzes qualitative data, followed by a second phase of
guantitative data collection and analysis that builds on the results of the first qualitative
phase." This design aligns particularly well with educational research in EFL contexts, as
Dornyei and Taguchi (2009, p. 142) argue that "language learning processes are

fundamentally complex and require multiple analytical lenses to understand fully."

The sequential nature of our design follows Tashakkori and Teddlies (2010, p.
273) framework for mixed methods implementation, where "the findings of the first
phase inform and guide the development of the second phase.” In our context, this means
that initial qualitative observations of how students engage with PBL activities directly
shape the quantitative assessment tools used to measure vocabulary acquisition. As Riazi
and Candlin (2014, p. 138) emphasize, this approach is particularly valuable in language
learning research because it allows researchers to "“first understand the contextual and

process-oriented aspects of learning before attempting to measure outcomes."



Our design unfolds in three distinct but interconnected phases:

Phase One: Qualitative Exploration (Primary Phase) Following McKay's (2006, p.
56) guidelines for classroom-based research, this phase involves intensive qualitative data

collection through:

e Systematic classroom observations documenting student interactions with PBL

activities

o Detailed field notes capturing learning processes and student engagement

o Teacher reflective journals recording pedagogical insights and challenges This
phase typically spans 8-10 weeks, allowing what Stake (2010) describes as

"sufficient immersion in the educational context to identify meaningful patterns.”

Phase Two: Integration and Instrument Development During this bridging phase,

we follow Greene et al.'s (1989, p. 259) principles for methodological integration by:

e Analyzing qualitative findings to identify key vocabulary learning patterns

o Using these insights to refine quantitative assessment tools

o Ensuring assessment instruments align with observed classroom practices As
Mackey and Gass (2015) note, this integration phase is crucial for ensuring that

quantitative measures authentically reflect classroom learning processes.

Phase Three: Quantitative Validation The final phase employs what Nation and

Webb (2011) term "comprehensive vocabulary assessment,” including: Pre- and post-



tests measuring vocabulary acquisition, statistical analysis of learning

outcomes,validation of qualitative findings through quantitative data

Throughout all phases, we maintain what Maxwell (2012, p. 71) calls "design
flexibility," allowing for responsive adjustments based on emerging findings while
maintaining methodological rigor. The design particularly emphasizes what Larsen-
Freeman and Cameron (2008, p. 245) identify as crucial in language learning research:

"the ability to capture both the process and product of learning."

This design offers several methodological advantages for our specific research
context. First, as Brown (2014, p. 97) argues, it allows us to "capture the complexity of
classroom dynamics while still providing measurable outcomes.” Second, following
Ellis's (2012) framework for classroom research, it enables us to document both the
micro-level interactions during PBL activities and the macro-level patterns of vocabulary
acquisition. Finally, as Van den Branden (2006, p. 164) notes, this design is particularly
suited to task-based language learning contexts because it "acknowledges the importance

of understanding implementation processes before measuring their effectiveness."

The sequential exploratory design also addresses what Yin (2018) identifies as a
common challenge in educational research: the need to balance rigorous measurement
with ecological validity. By beginning with qualitative exploration, we ensure that our
quantitative measures are grounded in actual classroom practices rather than imposed
theoretical frameworks. This aligns with what Nunan and Bailey (2009, p. 89) describe as

"the need for classroom research to reflect the reality of language learning environments."



Figure 3
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Note, the table shows the mixed sequential processes which in this study starts with

qualitative and ends with quantitative taken from the research methodology book

Hernandez Sampieri
As emphasized by Judd and Kenny (1981), the overarching goal of social research
is to derive accurate and generalizable insights. In alignment with this principle, this
study aims to elucidate the impact of the independent variable, PBL, on the dependent

variable, namely the students' vocabulary levels.

Subsequently, the study will employ both qualitative and quantitative research
instruments to collect data. Through rigorous analysis, the aim is to determine whether
the implementation of PBL yields significant outcomes. By juxtaposing the qualitative
and quantitative findings, the study seeks to provide comprehensive insights into the

efficacy of PBL as a pedagogical strategy for enhancing vocabulary learning among fifth-

grade students.




Scope
Therefore, this project develops a descriptive scope that according to Creswell
(2014) defines the descriptive scope as the precise delimitation of the parameters of a
research, including the specification of the study population, the geographical and
temporal context, and the variables to be considered. Creswell notes that "descriptive
scope involves determining the specific limits and parameters within which the study will
be conducted, providing a clear and manageable framework for research™ (p. 123).
Taking into account that this study handles a pre- and post-test where there is a part of

characterization of the students to bring ends this scope.

This project delves into the causal mechanisms underlying the impact of project-
based learning (PBL) on vocabulary learning. It goes beyond simply describing the

phenomenon and seeks to explain the "why" behind the relationship.

The main objective is to develop the processes by which PBL influences
vocabulary development in students (Hernandez-Sampieri & Menddza, 2018). Guevara et
al. (2020) posit that effective research not only describes associations but also sheds light
on the causal factors at play. This project aims to achieve this by meticulously examining

how PBL implementation leads to positive or negative changes in vocabulary learning.

To achieve robust explanations, the study will employ rigorous data collection
and analysis methods that ensure the internal validity and causal inference of the findings.
This may involve using a combination of instruments like lesson plan applications, field
diaries and classroom observations, to capture the causal pathways through which PBL

affects vocabulary learning.



Population and Sample

The research was conducted at Atanasio Girardot school (I.E Maria Antonia Ruiz) in
Tulud, Colombia, a context that Bronfenbrenner (2009, p. 147) would characterize as a
"microsystem where direct learning interactions take place.” This educational setting represents
what Cohen et al. (2018, p. 202) describe as "a typical urban public school environment,”
making it particularly valuable for understanding how PBL functions within real-world
educational constraints and opportunities. The institutional context provides what Stake (2013,
p. 89) terms "natural boundaries™ for examining the implementation of pedagogical innovations
in authentic learning environments.

The study population consists of fifth-grade students, an age group that Ellis (2015, p.
167) identifies as particularly significant for vocabulary acquisition research due to their
developmental readiness for metalinguistic awareness. The specific sample comprises 15
students, aged between 10 and 11 years, a group size that Mackey and Gass (2016, p. 124)
suggest is "optimal for detailed classroom observation while maintaining ecological validity."
The gender distribution within the sample includes 6 girls and 9 boys, reflecting what Baker
(2011, p. 78) terms "natural classroom composition™ rather than artificially balanced groups.

The socioeconomic background of the participants spans strata 1 through 4 in the
Colombian classification system, providing what Norton (2013, p. 156) describes as "a cross-
section of urban learners with varying access to educational resources.” This diversity in
socioeconomic status allows for what Hawkins (2018, p. 203) identifies as "a more nuanced
understanding of how social factors influence language learning through project-based

approaches.” The varied backgrounds of the students also enable examination of what Cummins



(2014, p. 167) terms "the interaction between socioeconomic factors and educational
innovation."

The selection of this particular grade level and school was guided by what Maxwell
(2012, p. 235) calls "purposeful sampling," chosen specifically because it represents a critical
case for examining vocabulary acquisition through PBL in Colombian public schools. The
students' current English proficiency levels, as determined by diagnostic assessments, indicate
they are primarily at an Al level according to the Common European Framework of Reference
(CEFR), though Alderson et al. (2015, p. 189) note that "such broad categorizations often mask
significant individual variations in specific language skills."

The sample size aligns with what Dornyei (2007, p. 99) recommends for mixed-methods
classroom research, being "large enough to allow for meaningful quantitative analysis while
remaining manageable for detailed qualitative observation.” This balance is particularly
important given what Burns (2010, p. 145) describes as "the intensive nature of project-based
learning implementation and assessment.” The intimate class size also facilitates what van Lier
(2004, p. 195) terms "rich description of individual learning trajectories™ while still providing
sufficient data for identifying broader patterns in vocabulary acquisition.

Understanding the characteristics of these learners has been crucial for what
Richards (2015, p. 167) identifies as "appropriate pedagogical adaptation of PBL
principles.” The students' previous exposure to English has been primarily through
traditional instruction, making this implementation of PBL what Stoller (2006, p. 89)
would term "a significant shift in their learning experience." This transition provides
valuable opportunities to observe what Lantolf and Poehner (2014, p. 234) describe as

"the adaptation process when learners encounter new pedagogical approaches



Data collection Instruments

To begin with, a pre-test and post-test to measure the level of knowledge and
skills of students before and after implementing the didactic strategies were used. These
tests were instrumental in identifying areas where students needed more support and in

evaluating the effectiveness of pedagogical interventions over time.

The learning sequence, which structured learning activities consistently and
progressively, facilitated the development of specific competencies in children. This
careful planning ensured that each activity was built on the previous one, helping students

to gradually and effectively acquire and consolidate new knowledge.

In addition, the field diary was an invaluable tool for critical reflection on my
pedagogical practices. Through this journal, I was able to document and analyze the daily
experiences in the classroom, the actions and decisions of myself and the students. This
not only allowed me to adapt and improve my teaching methods in real time, but also

provided a rich source of qualitative data for my research.

To assess the impact of the didactic strategies implemented in the study, both pre-
tests and post-tests were employed. These assessment tools are essential for measuring

students' knowledge and skills at different stages of the intervention.

e Pre-test: Conducted before the implementation of the didactic strategies, the pre-
test measures students' initial level of knowledge and skills. It serves to establish a
baseline, identifying the areas where students need the most support and

providing a starting point for measuring progress.



e Post-test: Administered after the implementation of the didactic strategies, the
post-test evaluates the effectiveness of the pedagogical interventions. By
comparing the results with those of the pre-test, the post-test helps determine the
extent of improvement in students’ knowledge and skills and assesses the overall

impact of the instructional strategies.

These instruments are crucial for tracking changes in students' abilities and
ensuring that the educational interventions are achieving their intended outcomes. They
provide valuable data for evaluating the success of the teaching methods and for making

necessary adjustments to enhance the learning experience.

Instruments for the collection qualitative data

A didactic sequence based on Problem-Based Learning (PBL) principles will be
crafted to gather qualitative data for vocabulary learning. This instructional framework
will encompass meticulous organization and planning of didactic activities aimed at
gathering qualitative data, which is non-numerical in nature. This data collection method
will involve eliciting opinions, narratives, or descriptions from students, with the
overarching objective of enhancing their English vocabulary skills. The approach will
prioritize the utilization of open-ended questions and flexibility to foster a deeper

comprehension of the subject matter among students.

Field Diaries: In this document, the teacher records a comprehensive account of
the classroom events, amalgamating observations, experiences, reflections, and
pedagogical insights. It serves as a repository for documenting educational activities,

encapsulating the educator's emotional journey throughout the teaching process. This



narrative not only evaluates the attainment of planned didactic sequences but also

delineates the challenges encountered and strategies employed to surmount them.

Instruments for the collection of quantitative data

In order to gather quantitative data, a pre-test will be administered to assess the
initial variables before the intervention. This pre-test is crucial for establishing a baseline
against which post-intervention results can be compared. It is imperative that the pre-test
is conducted prior to implementing the strategy. The pre-test comprises ten short
questions covering fundamental vocabulary and grammar topics expected at the Al level.
For instance, students are asked to identify the English equivalent of common Spanish
words, complete simple sentences with appropriate verbs, and organize the parts of the

body. (Annex 1)

This assessment aims to establish a baseline understanding of the students'
English proficiency levels before implementing any intervention strategies. Subsequently,
a post-test will be conducted to evaluate the impact of the applied strategy resulting from
the intervention. Specifically, the vocabulary learning of 5th-grade students at the Maria
Antonia Ruiz institution, Atanasio Girardot headquarters, will be assessed. This approach
facilitates a quantitative comparison of outcomes before and after the intervention,

enabling a comprehensive analysis of the strategy's effectiveness.



Chapter 1V: Data analysis and Disscussion

Data Analysis
This chapter presents the analysis of the results obtained by a mixed approach,

which includes the application of a pre-test and a pos-test, as well as the information
collected through the field journals using descriptive statistical tools. Based on this data,
the impact of Project-Based Learning (PBL) on the development of English vocabulary in
grade 5 students is analyzed. In addition, the changes generated after the implementation
of the didactic sequences entitled "Empowering Our Body" are evidenced and contrasted
with the hypothesis raised at the beginning of the study. Finally, this chapter includes the
discussion of the results, integrating the data obtained with the relevant theoretical
background and references, through the process of triangulation. In the same way From
the results obtained from the data collection instruments, some relevant aspects are to be
highlighted. Firstly, despite the efforts of the teachers to achieve the scope set by the
National Ministry of Education in regards to the language acquisition levels for fifth-
grade students at public high schools, there is still a remaining gap between the level
proposed and the actual level achieved by students. It is clear that we need new ways of
teaching, such as project-based learning, to address the unique challenges in the

classroom and help students learn in a way that makes sense to them

Instruments for the qualitative data analysis

Following our sequential exploratory design and research objectives, the analysis

of results focuses on three key areas: identification of initial vocabulary levels,



implementation of PBL strategies, and evaluation of vocabulary learning outcomes. The
data analysis integrates both qualitative observations from field diaries and quantitative
measurements from pre and post-tests, allowing for a comprehensive understanding of

the PBL intervention's impact on vocabulary learning.

Implementation of the Didactic Sequence

The implementation of Project-Based Learning for vocabulary acquisition
followed a carefully structured sequence grounded in Thomas's (2000) core principles of
PBL and Nation's (2013) framework for vocabulary instruction. As Stoller and Myers
(2020, p. 89) emphasize, “effective PBL implementation in language learning contexts

requires systematic planning that balances structured guidance with student autonomy."

The didactic sequence spanned twelve weeks, comprising three main units
focused on health and life vocabulary, following the suggested English curriculum for
fifth grade in Colombia. Each unit was designed according to what Bell (2010, p. 145)
describes as "the essential elements of PBL": driving questions, sustained inquiry,
authenticity, student voice and choice, reflection, and public presentation. The sequence
began with a diagnostic phase to establish baseline vocabulary knowledge, followed by

progressive project development, and culminated in final presentations.

Unit One, "Empowering Our Body," introduced foundational vocabulary related
to body parts and personal hygiene through what Ellis (2003, p. 243) terms "meaning-
focused input.” Students engaged in collaborative activities designed to promote what
Swain (2005) calls "pushed output,” requiring them to use new vocabulary in meaningful

contexts. The driving question "How can we create a health campaign for our school?"
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guided students through various tasks, from creating illustrated vocabulary charts to

developing health awareness posters.

The second unit, "Healthy Habits," built upon the foundation established in Unit
One, incorporating what Nation (2013, p. 178) identifies as "deliberate vocabulary
learning opportunities” within project tasks. Students worked in small groups to
document their daily routines, using target vocabulary to describe healthy and unhealthy
habits. Following Dornyei's (2001) motivational framework, activities were designed to

maintain engagement while gradually increasing linguistic demands.

Unit Three, "Our Community's Health," represented what Beckett and Miller
(2006, p. 156) describe as "the culmination of project-based vocabulary development.”
Students synthesized their learning by creating and presenting health awareness
campaigns for their school community. This final project integrated all vocabulary
domains identified by Webb and Nation (2017): form recognition, meaning

comprehension, and contextual use.

Throughout the sequence, assessment followed what Brown (2004) terms
"authentic evaluation,” incorporating both formative and summative measures. Daily
field observations documented students' vocabulary use in project activities, while
periodic mini-presentations allowed for what Schmitt (2008) calls "productive vocabulary
assessment in context." The sequence concluded with final project presentations and a

comprehensive vocabulary assessment.

Teacher scaffolding played a crucial role, following Hammond and Gibbons'

(2005) model of interactional support. Initial lessons provided substantial guidance,



gradually reducing support as students developed greater autonomy in vocabulary use.
This approach aligned with what VVan Lier (2004) describes as "ecological language
learning," where support adjusts to learner needs while maintaining high engagement

through meaningful projects.

The sequence incorporated regular reflection periods, which Kolb (2014)
identifies as essential for experiential learning. Students maintained vocabulary journals,
documenting new words learned and their applications in project work. These reflective
practices supported what Nation (2013) terms "vocabulary consciousness-raising,"

helping students develop awareness of their own vocabulary learning strategies.

Technology integration followed what Warschauer (2011) describes as
"principled use of digital tools,” with students using online resources to research health
topics and create digital presentations. This aspect of the sequence addressed what
Chapelle (2001) identifies as crucial digital literacy skills while supporting vocabulary

development through multimodal learning experiences

Field diaries for analysis by categories
A field diary serves as a platform to contemplate pedagogical practices,

classroom occurrences, and notable events. Schon (1983) this practice enhances
comprehension of both teachers' and students’ actions and choices, serving as a valuable
tool for ongoing enhancement. Educators can pinpoint strengths and weaknesses in their
teaching methodologies, enabling them to adapt and refine their approaches continuously

throughout each session.



To analyze data from field diaries, (Miles & Huberman, 1994) entries will be
categorized using a structured framework encompassing teaching methods, student
conduct, classroom environment, and encountered challenges. This categorization
facilitated the identification of recurring themes and trends within the educational
landscape. Known as information coding, this method aids in pinpointing issues,

exploring resolutions, and devising more effective strategies to address them.

Regular feedback from a field diary, analyzed using these categories and coding
techniques, allows us to evaluate the effectiveness of different pedagogical strategies.
This enables us to adjust or change approaches or methods to better suit the needs of our

students.

By incorporating the categorization and coding aspects, the text becomes more
informative and actionable for teachers looking to analyze their field diaries for deeper

learning and improved teaching practice.

Besides, the eight field diaries provide a comprehensive view of pedagogical
practices, activities conducted, and student behavior. Field diaries provide a qualitative
perspective on educational practices, student participation, and difficulties observed
during classes. Below is a detailed analysis based on the records from each of the eight

diaries. The following table presents the code chart derived from the field diaries.

Field diaries analysis
In this research, axial coding was applied to the analysis of qualitative data,
following the guidelines defined by Corbin and Strauss (2008). This procedure facilitated

the identification of codes and subcategories arising from the information collected,
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providing a logical and relational structure between the data. The observation it was a
technique by which the field diary was implemented as an instrument of collection de
data is expected to analyze the behavior and skills of the students to learn new vocabulary
and to motivate them to intervene in these classes, also considering the teacher's ability to
motivate and encourage them to use this methodology so that they can reinforce this
vocabulary or this subject in an autonomous way. Emphasizing observation is a
fundamental technique of data collection that allows us to directly capture the reality of
events, behaviors or situations in their natural context, providing rich and detailed

information™ (Hernandez Sampieri et al., 2014, p. 290).

The systematic observation process revealed several key patterns in student

engagement with vocabulary learning through PBL.:

¢ Initial vocabulary recognition and usage showed varying levels of confidence

among students

e Progressive improvement in willingness to participate in vocabulary-focused

activities

¢ Notable development in students' ability to use vocabulary in context by the end of

the implementation

e Clear correlation between interactive PBL activities and increased vocabulary

retention

These observational patterns provided crucial insights that guided the ongoing
implementation of PBL strategies and informed the interpretation of quantitative results



The chronological analysis of field diaries revealed three distinct phases in

vocabulary learning through PBL:
1. Foundation Phase (Diaries 1-4)
« Initial hesitation with new vocabulary
o Gradual building of confidence through interactive activities
o Establishment of collaborative learning patterns
2. Development Phase (Diaries 5-8)
e Increased willingness to experiment with new vocabulary /
o Growing comfort with group activities
o Improved retention of vocabulary through project work
3. Consolidation Phase (Diaries 9-11)
e Active application of learned vocabulary in projects

« Enhanced ability to use vocabulary in context

Greater confidence in vocabulary usage across activities



Diaries 1 and 2:

The activities recorded in Diaries 1 and 2, which focused on vocabulary
development and information questions, exhibited high levels of student participation.
However, despite this active engagement, several students experienced difficulties,
particularly with practical application and public speaking. The anxiety associated with
public speaking was a notable barrier that impeded some students’ ability to fully engage

with the activities.

To address these challenges, it is essential to design activities that not only engage
students but also specifically target reducing anxiety and improving practical
understanding. Incorporating games and interactive exercises into vocabulary practice
can make learning more enjoyable and less intimidating. For instance, role-playing
scenarios and group discussions could help students become more comfortable with
applying vocabulary in practical contexts. Additionally, providing supportive feedback
and creating a safe, encouraging classroom environment can help alleviate public

speaking anxiety and build confidence.

Diaries 3 and 4:

Diaries 3 and 4 highlight challenges related to student concentration and time
management. Although there were positive interactions during practical activities, many
students struggled with staying focused and completing written tasks within the given
time frame. The distractions and time management issues observed suggest that while
practical activities were engaging, they might not have been structured effectively to

maintain students' attention and ensure timely completion of tasks.



To improve focus and time management, it is crucial to implement strategies that
create a more structured learning environment. This might include breaking down tasks
into smaller, more manageable parts, using timers to help students gauge the passage of
time, and setting clear, achievable goals for each activity. Additionally, incorporating
regular breaks and varied instructional methods can help sustain attention and reduce the

likelihood of distractions.

Diaries 5 and 6:

In Diaries 5 and 6, students displayed enthusiasm during engaging activities such
as games and projects. However, issues with time management and task clarity persisted.
While participation was generally positive, some students struggled to keep up with the

pace or clearly understand the objectives of the tasks.

To address these concerns, it is important to strike a balance between the
enjoyment of activities and the clarity of their objectives. Providing detailed instructions
and breaking down complex tasks into simpler steps can help students better understand
what is expected of them. Offering additional support, such as one-on-one guidance or
peer assistance, can help students who are falling behind to catch up. Structured feedback

sessions can also help clarify any misunderstandings and reinforce learning.

Diaries 7 and 8:

Diaries 7 and 8 indicate a notable improvement in students' behavior and attitude,
particularly during activities involving dramatization and expression. These activities
resulted in higher participation levels and better utilization of new vocabulary. However,

anxiety and frustration remain areas of concern for some students.



To build on the improvements observed, it is beneficial to continue using methods
that promote active participation and expression. Incorporating a variety of interactive
activities that encourage students to practice and apply new vocabulary can further
enhance engagement. To address ongoing issues of anxiety and frustration, implementing
additional strategies such as mindfulness exercises, stress-relief activities, and regular

encouragement can help create a more positive and supportive learning environment.

Diaries 9 and 10:

The activities recorded in Diaries 9 and 10 focused on practical language skills,
particularly telling time and understanding possessive pronouns. Students engaged in
interactive and physical activities, such as games and role-playing, which helped
reinforce these language concepts. However, the analysis reveals that while these
activities were effective in capturing the students' interest, some still faced challenges,
particularly in the transition from engaging activities to more structured tasks, like

completing worksheets or working on projects.

To improve students' understanding and retention of these concepts, it's essential
to integrate more structured practice alongside interactive activities. For instance, after an
engaging game, a brief guided session to review key concepts could help reinforce
learning. Additionally, creating a clear connection between the activities and their
practical applications can aid students in seeing the relevance of what they're learning.
Regular practice, combined with immediate feedback, will help solidify their grasp of the

material and improve their ability to apply it in different contexts.



The progression of student engagement and vocabulary acquisition throughout the
implementation period demonstrates the cumulative impact of PBL strategies. Each stage
built upon previous learning, creating a scaffold for vocabulary development that became

increasingly self-directed and confident.

Diary 11:

The focus of Diary 11 was on comparing students' performance in pre-tests and
post-tests. The activities were aimed at measuring the progress made by students over the
course of the instructional period. The analysis shows that students demonstrated
significant improvements, reflecting the effectiveness of the teaching strategies
employed. Students were more confident and performed better in the post-test, indicating
that the repetition and practice throughout the course contributed positively to their

learning outcomes.

However, it's important to note that while the overall progress was positive, there
may still be areas where individual students need additional support. To address this, it's
recommended to conduct follow-up sessions where students can review their post-test
results and receive targeted feedback on specific areas for improvement. Additionally,
encouraging students to reflect on their learning journey can help them recognize their
growth and identify strategies that worked well for them, fostering a more self-directed

approach to learning in the future.

The comprehensive analysis of field diaries, supported by pre and post-test
results, indicates that PBL implementation had three primary effects on vocabulary

learning:



Enhanced student engagement through interactive and contextualized learning

activities

Improved retention of vocabulary through practical application in meaningful projects

Increased confidence in using new vocabulary across different contexts and situations

These effects align with our research objectives and support the effectiveness of

PBL as a strategy for vocabulary acquisition in EFL contexts

The axial coding stage was carried out with the aim of bringing together the
subcategories and establishing links between them, which facilitated understanding of the
phenomena investigated. Axial coding, as described by Strauss & Corbin (2016),
involves regrouping and contrasting the codes generated during open coding. This
process aims to identify overarching categories and their associated subcategories.
Importantly, the relationship between the central category and its subcategories must be
clearly defined, as the subcategories should provide a more nuanced and in-depth
understanding of the phenomenon under investigation this fundamental technique in the
analysis of qualitative data, facilitated the systematic organization of information, which
favored the creation of a robust analytical framework based on the principles of grounded
theory Once open coding is complete, axial coding builds upon it by identifying
relationships between these codes, aiming to identify overarching categories and their
associated subcategories. Importantly, the relationship between the central category and
its subcategories must be clearly defined, as the subcategories should provide a more
nuanced and in-depth understanding of the phenomenon under investigation. Following

this, selective coding focuses on refining and integrating the core category with the



subcategories, constructing a cohesive narrative or theoretical framework. This final stage
prioritizes the most relevant data, ensuring alignment with the emerging theory and
solidifying its explanatory power. Also, open, axial, and selective coding form a
comprehensive approach to qualitative data analysis. These stages, rooted in the
principles of grounded theory, facilitate the systematic organization of information and
the development of a robust analytical framework that captures the complexity and depth

of the phenomenon being studied.

Table 3

Field diaries code chart

The effect of Project - Based-Learning, a strategy for English
learning vocabulary in EFL, in 5th grade at school Level: Al
Atanasio Girardot ( I.E Maria Antonia Ruiz)




Maria Alejandra Londofio Llanos Number of
Laura Alejandra Pedroza Parra students: 15

CODE CHART

CATEGORY
SUB-CATEGORY COLOR

1.1. Collaborative work
1. Teamwok 1.2. Assertive communication Blue
1.3. Problem solving

1.4. Time management

2. Motivation
2.1. Extrinsic Yellow

2.2. Intrinsic

2.3. Feelings/Attitudes

Individual activities

Classes 1 and 11. Students took
the same test in classes 1 and 11
to measure their entry and exit
level.

Classes 4 and 6. Students
brainstormed about topics related
with treasure hunts and hobbies

Classes 2, 3, 4, 5,8,9. Students
performed writing exercises
about a fear, body care (be a
thinker, not a stinker workshop),
present simple, wh-questions,




3. Activities

preferences, and the time.

Classes 1,2,4,5,7,9, 10.
Students orally reported
individually about the following
topics: personal information,
Simon says game, treasure hunt
activity, wh-questions, giving
opinions, What's the time? and
possessive pronouns.

Group activities

Classes 3, 4, 9. Students
participated in group writing
activities about: creating
flashcards about taking care of the
body, answering questions about
a text, creating a schedule.

Classes 3, 6, 7, 8, 9, 10. Students
participated in oral presentations
about: Personal hygiene, Twister
game, a drama about apologies,
expressing preferences, creating a
schedule and a memory game.

Class 10. Students role-played a
situation to practice possessive
pronouns.

Audiovisual activities

Classes 2,4, 5, 6, 9. Students were
presented videos and audiovisual
material about: interactive video,
present simple, WH-questions,
hobbies, and the time.

Green




Classes 2, 3, 5, 6, 7, 8, 10.

Students participated in
vocabulary-focused activities

4. Vocabulary about: parts of the body, personal

learning hygiene, using a dictionary, Grey
hobbies, apologies and

commands, preferences,

Class 5. Students reviewed the
parts of the body.

Note, the graphics represent the most important categories of PBL found in the field

journals with their respective subcategories and according to color are found in the

journals
Recommendations for improvement
Reinforcement of Weak Areas:

o Conduct specific reviews of the topics where students received the lowest

scores. Use reinforcement activities and tutoring to help students improve

in these areas.
Diversified Teaching Strategies:

« Implement different teaching strategies to address the concepts that
students find challenging. This can include the use of multimedia

resources, practical activities, and group discussions.

Formative Assessments:




o Conduct periodic formative assessments to monitor student progress and
adjust instruction as needed. These assessments can provide continuous

feedback and help identify issues as they arise.

Additional Support:

e Provide extra support to students who are struggling, such as tutoring
sessions and additional study materials. Encourage an environment where

students feel comfortable asking for help.

Development of Self-Assessment Skills:

o Encourage students to develop self-assessment skills so they can identify

their own areas of weakness and work on them independently.

To enhance the effectiveness of the teaching strategies, it is recommended to
design activities that address these challenges directly. This includes creating a more
structured learning environment, providing clear instructions, incorporating engaging and
interactive methods, and offering additional support to students as needed. By focusing
on these areas, educators can improve both the comprehension and overall classroom
experience for their students. According to Rodriguez Martinez (2008:153), coding in the

TF obliges the researcher to "create categories from an interpretation of the data".

Table 4

Data analysis Grid

The effect of Project - Based-Learning, a strategy for English Level:




learning vocabulary in EFL, in 5th grade at school
Atanasio Girardot ( I.E Maria Antonia Ruiz)

Al

Maria Alejandra Londofio Llanos
Laura Alejandra Pedroza Parra

Number of
students: 15

Analysis grid
Category
SUB-CATEGORY PONDERATE
1.1. Collaborative
work
1. Teamwork 25%
1.2. Assertive
communication
1.3. Problem solving
1.4. Time management
2. Ability to follow o
instructions 2.1. Extrinsic
2.2. Intrinsic 25%
2.3. Feelings/Attitudes
3.1 Vocabulary-
3. Vocabulary learning focused activities
50%
3.2. Vocabulary
review.

Note, the categorization and subcategorization taken from the field journals with their

respective weighting is shown




Analysis grids: Analysis grids are tools used to systematically evaluate and
interpret qualitative data. The primary purpose of employing these grids is to determine
whether the specified objectives of an educational intervention have been met. They are
instrumental in assessing students' comprehension levels on particular topics by providing

a structured framework for organizing and analyzing performance data.

Purpose and Function: The main goal of using analysis grids is to visualize
and organize data in a way that facilitates a clear and precise summary of students'
performance. This involves categorizing and arranging data points according to
predefined criteria, which helps in identifying patterns, trends, and areas of

strength or weakness.

Detailed Explanation: An analysis grid typically includes several key

components:

Criteria: Specific parameters or standards against which students’

performance is evaluated.

o Categories: Different aspects of performance or areas of knowledge that

are assessed.

« Data Points: Quantitative measures collected from pre-tests, post-tests, and

other assessments.

e Summary: An organized presentation of the analyzed data that highlights

key findings and insights.



e Application: In this study, analysis grids are used to process and evaluate
quantitative data collected from pre-tests and post-tests. By systematically
applying the grids, researchers can effectively analyze how well students have
achieved the learning objectives and determine the impact of the implemented
strategies. This approach enables a thorough and objective assessment of
educational interventions, supporting data-driven conclusions and

recommendations.

Consequently, analysis grids provide a methodical approach to data analysis,
ensuring that findings are comprehensive and accurately reflect the effectiveness of the

educational practices being evaluated.

In this analysis table, a total of 15 fifth grade students from the Atanasio Girardot
School (I.E Maria Antonia Ruiz) were evaluated. This analysis includes three categories:
teamwork, ability to follow instructions and vocabulary learning, which are measured by
values such as respect, discipline and motivation. These categories were extracted using

the PBL method, with the aim of observing the impact of this approach on students.

The grid shows that while most students engage in teamwork, some of them do not
contribute effectively when working with others. As for the ability to follow instructions,
half of students adhere to teacher guidelines, while the other half tend to ignore or
misinterpret instructions. In terms of autonomous work, many students complete
homework, indicating commitment, while others rely on class time to remember what

was taught or lack the necessary support at home to complete their tasks. Moreover , it
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was evident that 5 grade students have the purpose of using analysis grids in testing is to
systematically assess the attainment of learning objectives by visualizing, organizing, and
interpreting student performance data. This structured approach provides a precise
summary of comprehension levels across specific topics.

The process of coding this grid involved systematically observing and recording the
behaviors in each category. Each category was assigned with a color. Then, the field
diaries were analyzed in order to comply with the color codification assigned. (See
Annex 2: Field diaries) Once analyzed through color, a percentage was assigned, given
the relevance, impact and importance of each category for this study. For teamwork,
aspects such as motivation, discipline, and respect by observing interactions and
contributions during group activities were evaluated. For the following instructions, the
students’ ability to listen, understand, and perform tasks as instructed by the teacher was
analyzed. Autonomous work was measured by the ability of students to complete

independent tasks and the quality of their work.

Instruments for the quantitative data analysis
For the quantitative analysis, the pre-test and post-test administered to 5th-grade

primary students were utilized as the primary data sources. These results were organized
and processed using Microsoft Excel, enabling a detailed examination of the data. The
analysis focused on evaluating the effectiveness of the Project-Based Learning (PBL)

strategy and its impact on students' vocabulary learning in English.

Through this process, the collected data were systematically analyzed to
determine whether the implementation of PBL had a positive or negative effect, based on

measurable improvements. Additionally, the results were compared against the



proficiency levels established by the Common European Framework of Reference for
Languages (CEFR), allowing for an alignment of the students' outcomes with
international standards. This provided a comprehensive understanding of the strategy's

impact on the development of English language skills in the target population.

The results from both tests are expressed as percentages to evaluate the
effectiveness of the instructional strategies. This quantitative analysis helps in
determining if the learning objectives were met and assesses students' receptivity to the
subject matter. The comparison of pre-test and post-test data provides insights into the
overall impact of the educational intervention and highlights areas where additional

support may be needed.

Also, the pre-test results offer valuable data for understanding the effectiveness of
teaching methods and the extent of students' progress.

Continuing with the pre-test and consisted of 25 questions, all designed to assess
students' vocabulary knowledge, although they were categorized into different types to
evaluate various skills. The test was divided into three sections: the first part included 8
questions specifically targeting vocabulary, the second part contained 11 questions
related to vocabulary, and the third part had 6 reading vocabulary questions. Despite the
variety in question types, including writing and reading tasks, the primary purpose of all
questions was to gauge students' proficiency in vocabulary. This structure was aligned
with Module 1 of the 5th-grade “Health and Life” curriculum, ensuring a comprehensive
assessment of students' vocabulary comprehension and application across different

contexts.



a correct question of 8 questions which was 6.7% then 2 students have 3 good answers
which had a 10,0 % plus, 2 students had 4 good questions which meant a 12,5% out of

8 questions, now equally 2 students had 5 good answers and got 17.4%, 3 other students

Continuing with table 3 in the first part of the pre test it is identified that 1 student had

had 6 good answers from 8 questions which generated 20.0%, last 5 students who

answered correctly 7 questions and took 33.3% showing little vocabulary in English.

Table 5

First part Vocabulary

restrspar | bt | Peros | Tt
Question 1 1 6.7 8
Question 3 2 13.3 8
Question 4 2 13.3 8
Question 5 2 13.3 8
Question 6 3 20.0 8
Question 7 5 33.3 8

Note, the graph shows the number of right questions, the number of students, the

percentages and the total number of questions asked in the pre test.

Figure 4




Test First part. Number of students with correct answers per section
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Note. the graph shows the percentages of right answer per student

The distribution of scores in the first part of the test provides valuable insights
into the students' grasp of the material. The fact that a substantial portion of students
(33.3%) achieved a score of 6, which is relatively high, suggests that a significant number
of students have a solid foundational understanding of the topics assessed. This indicates
that the instructional methods employed so far have been effective for a majority of the

class.

However, the data also reveals that 20% of students scored only 5, indicating that
while they have a reasonable understanding, there may be gaps that need addressing.
Furthermore, a smaller percentage of students achieved the lowest scores (1 and 2), which

signals that these individuals are struggling with the concepts.

The variation in scores underscores a significant disparity in students'
comprehension of the subject matter. The presence of lower scores (1 and 2) highlights
specific areas where students are having considerable difficulty. This necessitates a

targeted approach to instruction to address these challenges.

To effectively support students who are struggling, it is essential to identify the

specific concepts that are causing difficulties. Instruction should be adapted to focus more
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intensively on these challenging areas. Implementing strategies such as additional
practice sessions, incorporating concrete examples to clarify abstract concepts, and
offering individual tutoring can be particularly beneficial. These approaches will provide
targeted assistance to help struggling students build a stronger understanding and bridge

the gaps in their knowledge.

Moreover, it might be useful to conduct formative assessments to continuously
monitor progress and adjust teaching strategies as needed. Engaging students in peer
tutoring or collaborative learning activities could also foster a more supportive learning
environment, where students can benefit from diverse perspectives and explanations.
Overall, addressing the areas of struggle with tailored and responsive strategies will help

in improving the overall comprehension and performance of all students in the class.

In addition, in the second part of the test a part of the vocabulary was made where
the pupils had to fill in the empty spaces according to the presented image, a question of
copying in groups the body parts that had another question was to link the correct word
with the phrase and the last one was a vocabulary-focused issue where they should make
a description of themselves and in that description the vocabulary of the body parts is
included and minimum you must put 5 body parts emphasizing the vocabulary of the
body, in total were 1 student got 2 right questions giving 6.7% of 11 questions, on the
other hand another student got 3 right questions giving 6.7%, another student got 6.7%,
but this time answering 4 right questions, this time a student got 6.7 % answering 5 right
questions, on the other hand 4 students answered 6 good questions getting 26,7%,

another 6 students got 7 questions correct getting 40.0% and last 1 student got 9 questions



ansSwers.

Table 6

Second Part Vocabulary

correct giving 6.7% showing that this single student could reach almost all the correct

Test Second Number of Percentage (%) | Total of questions
Part students
with correct
answers
Question 2 1 6.7 11
Question 3 1 6.7 11
Question 4 1 6.7 11
Question 5 1 6.7 11
Question 6 4 26.7 11
Question 7 6 40.0 11
Question 9 1 6.7 11

Note, the graph shows the number of right questions, the number of students, the

percentages and the total number of questions asked in the pre test

Figure 5




Test Second part. Percentage of students with correct answers per section.

40 26.7 6.7

Note, the graph shows the percentages of right answer per student second part

In the second part of the test, the distribution of scores reveals that the most
common result was a score of 6, achieved by 40% of the students. This high percentage
indicates that a significant portion of the class has a strong grasp of the material covered
in this section. Additionally, 26.7% of students scored 5, further suggesting that a
considerable number of students have a good understanding of the topics, although their

mastery may not be as robust as that of those who scored 6.

However, the presence of lower scores (1 and 2) highlights that some students are
still struggling with certain concepts. Despite the overall positive performance, these
lower scores point to areas where comprehension is lacking. This variability in scores

underscores the need for a more nuanced approach to instruction and assessment.

To address the gaps in understanding indicated by the lower scores, it is crucial to
implement targeted review activities. These activities should focus on the specific topics

where students demonstrated difficulties. By revisiting these areas through additional



exercises, discussions, and practical examples, teachers can help students strengthen their

understanding.

Formative assessments can play a vital role in this process. Regular formative
assessments will help identify which concepts students are struggling with and provide
timely feedback. This approach allows for adjustments in teaching strategies and

materials to better meet the needs of the students.

In addition to review activities and formative assessments, incorporating varied
instructional methods can also be beneficial. For example, interactive activities, group
discussions, and hands-on practice can provide different perspectives and reinforce
learning. Providing additional support through tutoring or extra help sessions may also be

effective for students who need more individualized attention.

Overall, while the majority of students have demonstrated a good understanding
of the material in the second part of the test, addressing the areas where difficulties
remain is essential. By focusing on targeted interventions and utilizing formative
assessments, educators can enhance learning outcomes and support all students in

achieving a deeper understanding of the subject matter.

In the final part of the test was a vocbulary part where the students must to
complete the text with their respective multiple selection answers, in total were 6
questions so 1 student got 1 right answer giving 6.7%, on the other hand 3 students got a
right answer with 20.0%, 8 other students got 2 right answers with 53.3%, 2 other

students got 5 right questions with 13,3% and finally 1 student got a right answer giving



question.

Table 7

Third Part Vocubulary

as percentage 6.7% proving so only 8 students of 15 did not know how to respond to the

Test Third Number of students with correct Percentage Total of
Part answers (%) questions
Question 1 1 6.7 6
Question 1 3 20.0 6
Question 2 8 53.3 6
Question 5 2 13.3 6
Question 1 1 6.7 6

Note, the graph shows the number of right questions, the number of students, the

percentages and the total number of questions asked in the pre-test, third part

Figure 6

Test Third part. Percentage of students with correct answers per section.
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Note, the graph shows the percentages of right answer per student third part
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In the third part of the test, the results reveal a notable high variability in scores,

with the most frequent score being 2, achieved by 53.3% of the students. This indicates
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that over half of the students encountered significant difficulties with the material
assessed in this section. The predominance of low scores suggests that the majority of

students found the concepts particularly challenging.

The low performance on this part of the test suggests a few possible issues.
Firstly, the concepts covered in this section may be inherently more complex than those
in previous sections. If this is the case, it may require a different instructional approach to
facilitate better understanding. Secondly, it is possible that the previous instruction did
not adequately prepare students for these more challenging concepts. This could point to

a gap in the teaching methods or materials used prior to the test.

To address these challenges, a thorough review of the content covered in this
section is essential. Educators should analyze the specific concepts that students struggled
with and determine if there are gaps in the instructional delivery. In addition,
incorporating alternative teaching methods may prove beneficial. For instance, guided
practice, where students receive step-by-step support while working through problems,
can help clarify difficult concepts. Utilizing additional resources, such as visual aids,
interactive tools, and supplementary reading materials, can also enhance students'

understanding and retention of complex topics.

Another effective strategy could be differentiated instruction, which involves
tailoring teaching methods to meet the diverse needs of students. By providing targeted
support and varying instructional approaches, teachers can better address individual

learning needs and improve overall comprehension.



Furthermore, additional formative assessments should be conducted to monitor
progress and provide timely feedback. These assessments can help identify specific areas

where students continue to struggle and allow for more focused intervention.

In summary, the high variability in scores for the third part of the test highlights
significant difficulties faced by many students. To improve comprehension and
performance, it is recommended to review the challenging concepts, adopt alternative
teaching methods, and use additional resources to support student learning. By taking
these steps, students' understanding of the subject matter might be enhanced. The pre-test
and pos test assessments were implemented to measure students’ vocabulary progress
before and after the instructional period, aiming to evaluate the extent of improvement
through percentage comparisons with expected outcomes. These evaluations not only
gauge learning achievements but also offer insights into students’ engagement with the
curriculum. Structured around module 1 of vocabulary comprehension in the analysis of

the results from.

Post-test Results: The post-test is administered after the teaching period to measure
changes in students' knowledge and skills. By comparing post-test scores with pre-test
scores, it is possible to determine whether there has been a significant improvement in

students' performance.



Table 8

Post-test. First part

Test First | Number of students | Percentage Total of

Part with correct answers (%) questions
Question 1 2 13.3 8
Question 3 3 20.0 8
Question 4 2 13.3 8
Question 5 2 13.3 8
Question 6 1 6.7 8
Question 7 5 33.4 8

Note, the graph

shows the number of right questions, the number of students, the percentages and the total

number of questions asked in the post-test

The distribution of scores in the first part of the post-test indicates that 2 students

got 1 correct answer with a percentage of 13.3% of 8 questions, on the other hand 3

students got 3 good questions getting 20.0%, another 2 students got 4 correct answers

giving 13,3%, 2 other students got 5 good questions giving the same percentage of

13.3%, 1 student got 6 hits where a 6.7% and finally 5 students got in the first part 7 good

answers with a 33.4% being this the best result .

Table 9

Post-test. Second part

Test Second
Part

Number of

students

Percentage (%)

Total of questions




with correct
answers
Question 2 2 13.3 11
Question 3 1 6.7 11
Question 4 3 20.0 11
Question 5 1 6.7 11
Question 6 4 26.6 11
Question 7 3 20.0 11
Question 9 1 6.7 11

Note, the graph shows the number of right questions, the number of students, the

percentages and the total number of questions asked in the pos test

In the second part of the post-test, the distribution of scores 2 students got 2 good
questions and got 13.3%, 1 student got 3 good questions giving 6.7%, 3 students had 4
good questions giving 20.0%, 1 student got 5 good answers giving 6,7%, 4 other students
had 6 good questions giving 26.6%, 3 students had 7 good questions with a 20.0% and
finally 1 student got 9 good questions giving 6.7% showing that most students had more

good than bad results.

Overall, while the majority of students have demonstrated a good understanding
of the material in the second part of the post-test, addressing the areas where difficulties

remain is essential.

Table 10

Post-test. Third Part

Test Second | Number of students with | Percentage (%) Total of
Part correct answers questions




Question 1 2 13.3 6
Question 1 1 6.7 6
Question 2 1 6.7 6
Question 5 8 53.3 6
Question 1 3 20.0 6

Note, the graph shows the number of right questions, the number of students, the

percentages and the total number of questions asked in the pre test

In the third part of the post-test, the results reveal a notable improvement in scores
starting with 2 students got 1 right answer giving 13.3% as well, 1 student got a right
answer with 6.7%, also 1 student got 2 right questions equal to 6.7%, with the most
frequent score 8 students got 5 right questions, achieved by 53.3% and last 3 students had
1 right response with 20.0%. This indicates that over half of the students overcame their
difficulties with the material assessed in this section. The predominance of high scores

suggests that the majority of students found the concepts particularly accessible.

The high performance on this part of the test suggests that the concepts covered in
this section were less complex than those in previous sections. If this is the case, it may
indicate a positive impact of the didactic sequence and the corresponding strategies

applied.

In regards of the post-test the results showed that 50% of the students had
between 60 and 80% of correct answers in the three parts of the test. The same test
manifested that 32% of the students had between 40 and 60% of right answers in the
whole test. 18% of the students marked between 80 and 100% of correct answers. The

number of students with 0 and 40% was zero. This indicates that the didactic sequence
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applied through the pedagogical intervention allowed students to perform in the testin a
better way. This might be due to some reasons, such as previous knowledge of the test
structure, but also to the effect of the intervention in the vocabulary learning process in

the students.

The table 12 shows a comparative in the right answers given by students either in
the pre-test or the post-test as a whole. Five intervals were selected, according to the

statistical formulation that states that the number of intervals is given by

n=1+ 3,3log N, where n is the number of intervals and N is the total population.

Table 11

Pre-test and post-test comparative results

PRE-TEST POST-TEST
Number of Number of

% of correct answers students % of correct answers students
0-20 1 0-20 0

20-40 2 20-40 0

40-60 9 40-60 5

60-80 4 60-80 8

80-100 0 80-100 3

Note, comparison of results by pre-test and post-test

The comparative results reveal a clear improvement in student performance between the
pre-test and post-test. In the pre-test, the majority of students were clustered in the 40% to 60%
interval of correct answers, indicating that their performance was below the threshold set by the

Colombian assessment model, which requires a score of at least 60% for a passing grade. This



suggests that a significant portion of students initially struggled with the material, barely

reaching the minimum acceptable level.

In contrast, the post-test results show that most students moved into the 60% to 80%
interval of correct answers. This shift signifies not only an improvement in their understanding
of the subject matter but also their ability to meet and exceed the passing grade requirements.
The transition from failing or borderline scores to more robust performance highlights the
effectiveness of the intervention or instructional strategies implemented between the two

assessments.

Furthermore, the distribution of scores in the post-test suggests a more consistent mastery
of the content, as evidenced by the higher concentration of students achieving above 60%. This
improvement underscores the positive impact of targeted instructional efforts, emphasizing the
importance of structured teaching approaches in enhancing student learning outcomes. Overall,
the post-test results indicate a meaningful progression in student achievement compared to the
pre-test, reflecting both improved content retention and a better alignment with assessment

standards.

The following figures explain the comparison in a more specific way.



Figure 7

Pre-Test. Percentage of students with correct answers.
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Figure 8

Post-Test. Percentage of students with correct answers.
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Note, Figures 7-8 In the post-test, there was an increase in the correct answers obtained
by the students, where 3 students achieved a percentage of 80 - 100, when in the pre-test
no student achieved this result and double in the percentage of 60 - 80, going from 4 to 8

students with better grades.

In order to identify the MCER level the students achieved both in the pre-test and
the post-test, an adaptation of the assessment for the Cambridge tests was performed. The

following table shows the adaptation and the corresponding level achieved by students.




Table 12

Pre and post-test assessment adaptation

Cambridge English Scale - Adaptation

0 to 5 answer Pre- Al @

6 to 10 answer All @ @

11 to 15 answer Al2 @ @ @

16 to 20 answer A21 @ @ @ @

21 to 25 answer A22 @ @ @ @ @

Note, pre-test and pos- test adaptation Cambridge English scale

Following our sequential exploratory design and addressing our research

objectives, the findings can be organized as follows:

Objective 1: To identify 5th-grade students' vocabulary level at Atanasio
Girardot School The initial diagnostic phase revealed that most students were
performing below the expected Al.1 level for their grade. The pre-test results showed
that 56.25% of students were at an A1.2 level, with only 25% reaching an A2.1 level.
This initial assessment provided crucial baseline data about students' vocabulary

knowledge and helped inform the design of our didactic sequence.

Objective 2: To design and implement a didactic sequence based on Project-

Based Learning (PBL) Qualitative data gathered through field diaries during the




implementation phase demonstrated increasing student engagement with vocabulary

learning through PBL activities. Key observations included:

« Enhanced student participation in collaborative vocabulary-building activities

o Greater confidence in using new vocabulary within project contexts

o Improved retention of vocabulary when learned through authentic project tasks

e More active engagement in peer learning and vocabulary sharing

Objective 3: To evaluate the vocabulary learning of 5th grade students
through PBL The post-implementation assessment revealed significant improvements in

students' vocabulary proficiency:

« None of the students remained at Pre-Al or Al.1 levels

e 68.75% of students achieved A2.1 or higher level

o Students demonstrated improved ability to use vocabulary in context

« Qualitative observations confirmed enhanced vocabulary usage in project work

These findings align with our sequential exploratory design by first gathering
qualitative data through field diaries and observations, which informed our
implementation strategy, followed by quantitative assessment through pre and post-tests.
The integration of both qualitative and quantitative data provides strong evidence for the
effectiveness of PBL in enhancing vocabulary learning among fifth-grade students at

Atanasio Girardot School.



Discussion
For this research, it is pertinent to use triangulation methods for this study draws

on a wide range of studies, expanding the analysis and presenting a holistic view of
Project-Based Learning (PBL) as a vocabulary learning technique. The key data sources
are worldwide and national research, which provide a diversity of methodological
frameworks that contribute to this investigation. The research examined use both
qualitative and quantitative techniques, providing strong and complementary insights into
the effectiveness of PBL in improving English vocabulary learning. Denzin (1978)
proposed combining many research methods, one of which is method triangulation using
quantitative or qualitative results to validate the results of an experiment. Method
triangulation allows for a more complete perspective and increases the credibility of

findings by reducing potential errors.

Triangulation is a research technique that consists of using multiple data sources,
methods, researchers or theories to study the same phenomenon. This strategy seeks to
increase the validity and reliability of the results, by providing a more complete and
objective view of the object of study (Flick, 2014).In this context, a variety of research
methods were employed, which allowed us to obtain a richer and more detailed

understanding of vocabulary learning in English applying project-based learning.

The current study demonstrated that the use of PBL strategies in fifth-grade students
allowed them to efficiently improve language acquisition, specifically vocabulary learning.
Students not only approached vocabulary in its three main goals—spelling, pronunciation,
and use—»but also developed meaning through learning. According to Harmer (2007),

when students feel supported and engaged in their learning environment, they are more
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likely to actively participate, think critically, and excel academically. Connotation, which
implies the feelings associated with the use of words, meaningful learning, and the
application of new words to create deeper analysis, further enhanced students' critical

learning.

As Warschauer (2014) noted, implementing PBL strategies enhances English
language acquisition, particularly when coupled with modern technologies that engage
students and reinforce language skills. Moreover, providing timely and constructive
feedback, as emphasized by Brown (2007), proved indispensable in this study. Feedback
acted as a guide for students to identify their strengths and weaknesses, thereby catalyzing
improvement in their performance. Additionally, the design of activities that motivated
students while maintaining professionalism and linguistic proficiency set a positive

standard for excellence, as supported by Dornyei (2009).

On the other hand, the low performance observed in some activities designed to
measure vocabulary learning suggests potential challenges. Sometimes the instruments
used to measure things can be too complicated for students to understand, which can make
it difficult for them to learn. Accordingly, alternative instructional approaches or
adjustments to the instruments may help facilitate better understanding. Furthermore, the
findings suggest that differentiated instruction—tailored to meet diverse student needs—is
essential for addressing individual learning gaps and fostering overall comprehension. This
approach also aligns with Vygotsky's (1978) theory of scaffolding, which emphasizes the

need to adapt teaching strategies to students' developmental levels.



The application of PBL strategies significantly enhanced students' vocabulary
learning. By reinforcing vocabulary acquisition, teamwork, and their ability to follow
instructions, PBL proved to clarify challenging concepts effectively. Integrating other
resources like visual aids, interactive tools, and reading materials helped students grasp and

remember intricate topics to greater depths.

Conducting formative assessments to monitor progress and provide timely
feedback also increased student motivation and improved learning outcomes. These
assessments were instrumental in identifying specific areas where students struggled,

enabling more focused interventions.

However, while the results demonstrate clear improvements, they do not suggest a
univalent approach. In order to gain new perspectives on language learning in various
settings and inform the future efforts multi criteria strategies must be employed and put to
the test. For instance, combining PBL with other methods tailored to students' needs and

backgrounds may offer a more comprehensive approach to addressing language learning

gaps.

Students in grade 5 experienced a marked improvement in their English vocabulary
acquisition. This progress is attributed to the implementation of teaching sequences based
on the PBL approach, which consisted of nine sessions of two hours each, for a total of 18
hours. The activities designed, coupled with the innovative methodology, encouraged
students to work as a team and actively engage with the project. During the sessions,
students expressed comments such as: "Teacher, teamwork is fun,” "Teacher, thank you

for teaching us English,” "Teacher, this activity is difficult because we have to speak in
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English,” and "Teacher, is all the activity in English?" The intent they possess and their
will to always overcome obstacles, shows their motivation to also reach the goals they are

set.

Given the context of learning however, the study was able to determine areas that
needed improvement. While the gaps in preparation for PBL were noted as a limitation,
the effectiveness PBL approach displayed in expanding the learner’s vocabulary warrants
its adoption and expansion to other educational environments. By addressing these
limitations and exploring complementary methodologies, future initiatives can build upon
the positive outcomes of this study, contributing to meaningful and sustainable language

learning experiences.



Conclusions and recommendations

Conclusions

For this study, the theory presented by Almulla (2020) document "Project Based
Learning (PBL)" was essential in developing the approach to class plans. Based on this
principle, lesson plans implemented on this study were created with the understanding
that PBL promotes active student participation and collaborative learning. The findings of
Almulla research, which revealed how PBL encourages student engagement and
improves subject-specific mastery through iterative learning and real knowledge
acquisition, were critical in directing lesson planning and implementation. The research
technique, which included Structural Equation Modeling (SEM) to assess the impact of
PBL, also aided in the structure of instructional activities and methods, ensuring that
student participation and cooperation were key to the learning process. The
implementation of Project-Based Learning (PBL) at Atanasio Girardot educational
institution has demonstrated compelling evidence of its effectiveness as an innovative
pedagogical approach for teaching English vocabulary. Through careful analysis of both
quantitative and qualitative data, our research reveals that PBL not only addresses the
fundamental challenges of vocabulary instruction but also creates a more engaging and
meaningful learning environment. The systematic implementation of PBL strategies
produced measurable improvements in students' vocabulary acquisition and retention,
while simultaneously developing crucial skills in critical thinking, collaboration, and

autonomous learning. These findings align with Nations (2001) research on effective



vocabulary instruction, which emphasizes the importance of contextual learning and

active engagement with language concepts.

The significance of findings becomes particularly evident when considering the
initial diagnostic results against Colombia's National Educational Standards. The pre-
implementation assessment revealed that a majority of students were performing below
expected proficiency levels, with only achieving the target A2.1 level. However, through
the structured implementation of PBL methodology, we observed a remarkable
transformation in both quantitative and qualitative measures of student performance. By
the conclusion of the study, of students had achieved A2.1 level or higher, demonstrating
substantial improvement in vocabulary comprehension and application. This progress
was further corroborated by qualitative observations documented in field journals, which
captured the progressive development of students' confidence and competence in using

English vocabulary across various contexts.

The successful adaptation of PBL principles to the specific educational context
required careful attention to local factors and student needs, supporting Thomas (2000)
assertion that effective PBL implementation must be contextually sensitive. Our research
process revealed several critical factors that contributed to successful outcomes: the
systematic analysis of student needs, careful calibration of activities to appropriate
difficulty levels, continuous monitoring and adjustment of teaching strategies, and
thoughtful integration of cultural and contextual elements. The field journals proved
invaluable in this process, providing detailed documentation of learning trajectories and

enabling evidence-based refinement of teaching practices. This methodological approach



not only supported immediate improvements but also established a framework that can be

adapted and replicated in similar educational contexts.

Beyond the immediate improvements in vocabulary acquisition, our research
revealed broader implications for language education in Colombia. The PBL approach
demonstrated remarkable effectiveness in developing what Crystal (2003) identifies as
essential 21st-century skills, including digital literacy, critical thinking, and intercultural
communication competence. The collaborative nature of PBL activities created
opportunities for authentic language use while simultaneously developing crucial social
and cognitive skills, aligning with Vygotsky's (1978) sociocultural theory of learning.
Students showed marked improvement not only in their technical mastery of vocabulary

but also in their ability to apply language skills in meaningful, real-world contexts.

The transformative potential of PBL extends beyond individual classroom success
to address systemic challenges in language education. findings suggest that PBL can help
bridge the persistent gap between theoretical knowledge and practical language
application, a critical concern in Colombian education. Through carefully designed
project work, students developed not only stronger vocabulary skills but also greater
autonomy in their learning process and increased motivation to engage with English
language learning. This holistic development aligns with Bell (2010) research on the
multiple benefits of project-based approaches, demonstrating how well-structured PBL

experiences can simultaneously address various aspects of language development..

The research methodology, particularly the integration of quantitative assessment

with detailed qualitative observation, provided rich insights into the mechanisms of



effective vocabulary acquisition through PBL. Field journals captured nuanced
developments in student learning, documenting both the challenges and successes
encountered throughout the implementation process. This comprehensive approach to
data collection and analysis enabled us to identify specific factors contributing to
successful outcomes, including the importance of scaffolded learning experiences, the
value of peer collaboration, and the critical role of authentic assessment methods. These
insights provide valuable guidance for educators seeking to implement PBL in their own
contexts, while also suggesting promising directions for future research into long-term

vocabulary retention and the application of PBL principles to other language skills.

Looking toward the future of language education, our research supports the
viability of PBL as a transformative pedagogical approach. The positive results observed
across multiple dimensions - from vocabulary acquisition to student engagement and
overall language proficiency - suggest that PBL can effectively address the complex
challenges of modern language education. As Schmitt (2008) emphasizes, successful
vocabulary learning requires deep engagement with language in meaningful contexts,
precisely what well-designed PBL experiences provide. The sustained improvements in
student performance and attitude observed throughout our study indicate that PBL
represents not just an alternative teaching method but a pathway to more equitable and
effective language education that prepares students for the linguistic and cognitive

demands of an increasingly interconnected world.



Recommendations
The implementation of Project-Based Learning for vocabulary acquisition in EFL

contexts represents a complex educational endeavor that requires careful consideration of
multiple factors for optimal results. Based on the research findings at Atanasio Girardot
educational institution, several key recommendations emerge for educators,
administrators, and researchers seeking to implement or enhance PBL approach in similar
contexts. These recommendations stem from both the successes and challenges
encountered throughout the implementation process of learning English for the four

skills, offering practical guidance for future applications.

A fundamental recommendation concerns the systematic approach to student
assessment and support. The research demonstrated that regular diagnostic evaluation
plays a crucial role in identifying areas where students require additional assistance.
Educators should implement a comprehensive assessment framework that includes both
formative and summative evaluations, with particular attention to vocabulary acquisition
patterns and usage in context. These assessments should not merely measure vocabulary
recognition but should evaluate students' ability to apply vocabulary meaningfully in
project-based contexts. Furthermore, assessment results should directly inform the
development of targeted intervention strategies, including specialized tutoring sessions,
supplementary learning materials, and modified project activities that address specific

learning challenges identified through ongoing evaluation.

The development of a supportive learning environment emerges as another critical
factor for successful PBL implementation. Teachers should create classroom spaces

where students feel comfortable taking risks with language use and seeking help when
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needed. This environment can be fostered through structured peer support systems,
regular opportunities for collaborative learning, and the integration of multimedia
resources that cater to diverse learning styles. Additionally, educators should establish
clear channels of communication with students and parents, ensuring that support extends
beyond the classroom and creates a comprehensive network for language learning
enhancement. The research indicates that students who feel supported are more likely to

engage actively in project work and demonstrate improved vocabulary retention.

Considering that vocabulary learning is essential for mastering a language,
learning vocabulary in English becomes a key tool for developing effective
communication skills. One important recommendation is to learn words in context,
associating them with real and meaningful situations. For example, when studying food-
related words, they can be used in sentences like "I like apples” or in simulated
conversations about shopping at a market. This approach not only enhances retention but
also facilitates the practical application of the language in everyday situations, boosting

the learner’s confidence and fluency.

Professional collaboration represents a vital component for successful PBL
implementation in language learning contexts. findings strongly suggest the need for
regular collaboration between monolingual and bilingual teachers, particularly during
crucial stages of language literacy development. This collaboration should include
structured opportunities for sharing teaching strategies, discussing student progress, and
developing integrated approaches to language instruction. Regular meetings between
language specialists and content area teachers can help ensure that vocabulary instruction

aligns with broader educational objectives while maintaining consistency in teaching
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approaches across different subjects. This collaborative approach helps create a more
cohesive and effective learning environment for students. Another key recommendation
for vocabulary learning is to use visual and auditory methods that reinforce the
association of words with images and sounds. For instance, when learning new words,
students can use flashcards with pictures that represent each term’s meaning or listen to
songs and dialogues featuring the target vocabulary. This multisensory approach not only
makes learning more engaging and interactive but also helps consolidate vocabulary into

long-term memory, making it easier to use in conversations and practical activities.

The design and implementation of PBL sequences require careful attention to both
pedagogical principles and practical considerations. Teachers should develop project
sequences that align with the competency standards outlined in English Guide Number 22
while maintaining flexibility to adapt to student needs and interests. These sequences
should incorporate clear learning objectives, meaningful assessment criteria, and
opportunities for student reflection and self-evaluation. Furthermore, project design
should consider the availability of resources, time constraints, and the specific needs of
the student population. The research suggests that successful project implementation
depends on thorough planning that anticipates potential challenges and includes strategies

for addressing them proactively.

Technology integration emerges as an increasingly important consideration in
PBL implementation. Teachers should thoughtfully incorporate digital tools and
multimedia resources that enhance project work and support vocabulary acquisition.
However, this integration must be purposeful and aligned with learning objectives rather

than technology use for its own sake. Additionally, educators should consider issues of
132



access and digital literacy when planning technology-enhanced projects, ensuring that all
students can participate fully regardless of their technological resources at home.
Professional development opportunities focused on educational technology can help
teachers maximize the effectiveness of digital tools in their PBL implementation. A third
recommendation for vocabulary learning is to practice spaced repetition and constant
revision. This method consists of reviewing the words learned at regular intervals,
progressively increasing the time between each revision. For example, after learning a set
of words, they can be reviewed the next day, then three days, a week later, and so on.
This technique takes advantage of how human memory works, helping to prevent
forgetfulness and ensuring that vocabulary is durably retained and can be used effectively

in the future.

Finally, institutions implementing PBL should establish robust systems for
monitoring, evaluation, and continuous improvement. This includes regular review of
teaching practices, student outcomes, and project effectiveness. Schools should maintain
detailed documentation of successful projects and challenges encountered, creating a
knowledge base that can inform future implementations. Additionally, institutions should
provide ongoing professional development opportunities that help teachers refine their
PBL facilitation skills and stay current with best practices in language instruction.
Regular feedback from students, teachers, and parents should be incorporated into

program evaluation and improvement efforts.
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Mg Chrystian Mauricio Pérez Serma

L %5




Annex 2

Validation of Data Analysis Instruments Pre tes- pos-test by Professor Carlos Manuel de

la Cruz

Bugalagrande, April T2, 3024

Dear Laura and Maria Alejandra,

| wiowld ke to express my sincere gratitude for enbrsting me with the task of validabng the research
instrumssnt far your progect.® | have canefully reviewed the instrument and | am pheased to inform you

that I have found seweral notewortiy points:

L

Clarity and coheremoe of the guestions: The questions ane dearky and coherently worded, which
will facilitate comprehension by the students. Additionally, the structure of the instrument i
ingical and wedl-organized, contribusting to an efiectae assessment of Bnguage shills.

Mariety of question formats: The indusion of a variety of gueston formats, such as mulbpe
choice, open-ended, and matching questions, aliows for the evaluation of different bevels of

comprehension and language skilks in a balanced manner.

Relevamnce of conbent: The guestions are dinsctly related to the topic of study and the objectives
of the project, ensuring the acquisition of rmeaningful data an the impact of Project-Based
Leasming on English vora budary related to health and the humamn body.

Adaptability- The insbrument |5 easily adaptable to different educational conbexts and student
groups, making it versatiie and applicable in warkous research scenarios or similar educational
PerCqT S

Caonfidenfality and ethics: The importance of data confidentiality has been emphasized, and
mazans for partckpants to communicate in case of doubts or concemns have been provided. This

reflects an ethical and responsible approach to research.

Owerall, | bediewe that the research estrument is robust and well-designed to meet the project’s
objectives. | am confident that it will prosl de saluable data that will contribute ta the advancement of

knoswledge bn thie fiedd of English nguage teaching as a foreign nguage.

Flease feel free to contact ma if you nesed further clarification or additional assistance in the salidation
process. | am hene io help with whateser you may need.

lappreciate once again the opportundty to collaborabe on this project and ook forward to your feedback.

Sincerely yours,




Annex 3

Validation of Data Analysis Instruments Pre tes- pos-test by Professor Viviana Andrea Ospina

Tulisa, Ageril 19", 2034

Dear Researchers: Maria Alegandra Londofio Llanos and Laura Alejandra Pedroza Pamma

Fm pleased to inform you that | have resd and validated the instrument you selected for your
ragaarch. Hard gré orme ﬂ!ll'l'lr'l'!ﬂﬂfﬂi‘l"lFl'ﬂ'l‘Ell‘H! irERrurmsEnl:

1.

Test Purpoie: Erdure that the test items align with the reseanth abjectives and that the test
can effettively mesdure the dedired grammatical abilities.

In the question sociodconomic factors, what is your intention with this infarmation? I you
da nal cardider it necessary for your research you can leawve it aut.

Rernernber that every guestion you post needs to have a specific purpase for the information
you hape to find.

Teit Validity- To ensure the validity of the tedt, condider conducting & pilol test with a rmall
group of students to assess the clarity, difficulty lewel, and appropriatensds of the items. Use
their feedback 1o make necesiary revisions and improvements to the test instrurment.

Rermember to indude clear instructions for administering and scoring the test, and ensure that
thee test iternd are free fram ambiguity or any potential sources of confusion.

Finally, | see the test has two specific parts, one is the socisdemographic information and the
language level test. | recornmend splitting this instrument into bwo separate sessions to

enhance efficency.

Owerall, the test seems like a suitable instrument to assess the grammar abilities of your fifth-grade
students. Howewver, further refinement and customization may be necessary to align it specifically with

your research objectives.
I hope you find my observations useful, and do not doubt to contact rme for further clarification.

Sinceraly yours,

Vs 4 BRO

Wi VIVIIANA ANDREA OSPINA GIRALDOD




Annex 4

Pre-test- EFL, health and life "'l take care of my body, vocabulary learning
through PBL

Authors: Maria Alejandra Londofio Llanos, Laura Alejandra Pedroza Parra.

Project: Effect of Project - Based-Learning a strategy for learning vocabulary
in EFL in 5th grade at the institution Maria Antonia Ruiz headquarters Atanasio Girardot

Description: El presente diagnostico sera usado con el fin de identificar el nivel
de vocabulario contemplado en el modulo 1 de la malla curricular de inglés de Colombia
SALUD Y VIDA “CUIDO MI CUERPO” a estudiantes de quinto grado de la
institucion Maria Antonia Ruiz, sede Atanasio Girardot, fortaleciendo asi el vocabulario
definido de las habilidades de lectura y escritura, teniendo en cuenta que se pretende
proponer la metodologia Aprendizaje Basado en Proyectos con el proposito de dar un rol
mas activo al estudiante y cambiar el sistema tradicional.

Se recolectaran datos de la siguiente manera en la primera parte se hacen
preguntas de reconocimiento de vocabulario, la cual consiste en medir el vocabulario y el
conocimiento que se tiene de las diferentes palabras, ya que deben identificar la imagen
con su respectiva palabra en inglés. En la segunda parte, se hardn preguntas de escritura,
las cuales mediran la habilidad de escritura en inglés y el nivel de conocimiento del tema
“partes del cuerpo”, los estudiantes deben responder preguntas cortas las cuales requieren
respuestas cortas y concretas pero completas que respondan lo solicitado. Para la tercera
parte, se trabajard comprension lectora, aqui los estudiantes deben analizar un texto y dar

respuesta a unas preguntas acorde al mismo, las preguntas que se llevaran a cabo son de



opcion multiple donde los estudiantes tienen varias opciones de respuesta A, B, o C para

que den respuesta detallada a temas especificos del texto.

Este instrumento consta de un total de veinticinco (25) preguntas las cuales estan
divididas de la siguiente manera 18 preguntas son cerradas 7 son abiertas distribuidas en
3 partes la primera parte es de vocabulario, segunda parte de escritura y tercera parte de
lectura. Por consiguiente se hara aplicacion de una secuencia didactica la cual esta
conformada por 3 unidades y estas por planes de clase basadas en dicha metodologia y al
finalizar la implementacion se vuelve aplicar nuevamente el test para que a través de los
resultados poder identificar el efecto que tuvo en los estudiantes.

Los datos proporcionados en este diagndstico seran anénimos, por lo cual Usted
no sera identificado por las respuestas. Una vez que se haya terminado la entrega de
encuestas en linea, se borrara la encuesta y los investigadores se quedaran Gnicamente
con cifras sin datos personales.

Si usted no esta comodo/a con alguna pregunta, recuerda que puede dejar de
participar en cualquier momento. En caso de cualquier duda, Usted puede comunicarse

con las investigadoras principales por el correo: laura.pedroza0l@uceva.edu.co y

maria.londono03@uceva.edu.co

Caracterizacion.

En esta seccion usted encontrard preguntas relacionadas con su informacion
personal las cuales contribuiran a identificar la poblacion participante en el diagndstico.

1. Nombre completo (apellidos y nombres)

2. Indique el grado en que estas actualmente.

3.. Edad (Marque una opcion)

Entre 7 y 8 afios


mailto:laura.pedroza01@uceva.edu.co
mailto:maria.londono01@uceva.edu.co

Entre 9 y 10 afios

Entre 11 y 12 afios

4.. Ciudad o municipio de residencia.

5. Zona en la que se encuentra ubicada su residencia (Marque una opcion)

Urbana Rural

6. Estrato socioeconémico (marque una opcion)
1 2 3 4 5 6
7. Género (Marque una opcion).

Femenino
Masculino

8. ¢Con que frecuencia te gusta leer? (Marque una opcion)

Siempre
Algunas veces
Rara vez
Nunca

9. Nivel de inglés (de acuerdo al MCER y los resultados del test EF) — segun

grado actual (marque una opcion).

-Al
Al
A2
Bl
B2
Cl

10. Enunaescala del 1 al 5, (siendo 1 muy malo, 2 malo, 3 regular, 4 bueno y 5
muy bueno) ¢qué tan comodo te sientes al leer en voz alta frente a tus comparieros de

clase?

1 2 3 4 5

11. ¢Cuanto tiempo pasa haciendo tarea escolar cada dia? (Marca una opcion)

1a2horas
0 horas




3 a4 horas
20 minutos

12. ;Cuantos libros has leido en los Gltimos tres meses? (Marca una opcién)

1 2 3 4 Ninguno

13. ¢Qué asignatura te resulta mas dificil de aprender en la escuela? (Marca una
opcion)

Matematica

Inglés

Espariol

Ciencias Naturales
Sociales

Otra, ¢cual?

14. ;Tienes ayuda de tus padres o de un adulto a la hora de hacer la tarea en casa?
(Marca una opcion)

Si No

18. Indica cudl es el nivel educativo de tus padres (Marca una opcion)
Profesional

Primaria

Secundaria

Magister

15. ¢ Tienes alguna discapacidad? (¢si marca Sl indique cudl?)

Si, ¢Cual?
No

16. ¢ Qué actividades extracurriculares haces en tiempo libre? (Marque una
opcion)

Natacion
Patinaje
Football
Refuerzos
Otro ¢cual?

17. Que piensas de la clase de inglés?




Dificil
Féacil

Le gusta
No le gusta

18. ¢(Cuentas con internet para hacer la tarea en casa? (marca una opcion)
Si No

19. ¢Cuentas con dispositivos electrénicos como computador o teléfono para
hacer la tarea? (marca una opcion)

Si No

APLICACION DEL TEST

Este test esta relacionado con la metodologia aprendizaje basada en proyectos
para aprender vocabulario en inglés como una lengua extranjera por lo anterior, se

solicita responder a las siguientes preguntas, de acuerdo con sus perspectivas en este
proceso.

Part 1:

Vocabulary

Elija la opcion que corresponda correcta.

1. Cabello:

A. Head B. Hair C. Chest
2. Dedo del pie:




A. Toe B. feet C. foot

3. Pulgar:

<)

A. Thumb B. hand C. Eyebrown
4. Boca:
A. Chest B. Mouth C. Hair
5. Lengua:

v

A. Tongue B. Toth C. Mustache

6. Espalda:




A. Chest B. Hand C. Back

7. Rodilla:
{
. Knee B. Ear C. Leg
8. Cuello
. Toe B. Shoulders C. Neck

Part 2: Write and complete with the corresponding vocabulary

Escribe la palabra correcta para completar los espacios vacios

ﬂ
9. You use your to hear. @

10. You have ten , five on each hand
11. You use your to walk. You have 5@?
two of them.

12. You use your to see @@




13. You use your to talk, smile and eat.

14. Your is the part of your body @ with
your hair, eyes, mouth, nose and ears on.

15. Ponga las palabras en los grupos correctos.

Mouth Eye Ear Nose Back Throat Arm Leg
Foot Head

Body parts you have ONE Body parts you have Two
of of

Relaciona el vocabulario con la definicion correcta y escribe A-C junto a los
numeros 16-18.

16........ You use this part of the body to hear. A.
Fingers

17........ You have ten of these, five on each hand. B.
Ear

18........ You have two of these. You use them to walk. C.
Legs

19. Escribe 5 lineas en Inglés dando una descripcion de ti mismo donde utilices el
vocabulario de partes del cuerpo (minimo que tenga 5 partes del cuerpo)

Ejemplo

My name is Juan, | am from Australia, | am 18 years old, | have blue eyes,
brown and curly hair, I have very long hands because | am very tall, my feet are
very long too.




Part 3: Vocabulary parts of body

Completa el texto

My body
Once upon a time there was a boy named Juanito. Juanito had bright eyes
and a radiant smile. One sunny day, he decided to go to the beach with his friends.
He put a cap on his 20. to protect himself from the sun.

When they arrived at the beach, Juanito felt the soft sand under his 21.
. He took off his shoes and felt the coolness of the sand between his

22.

He ran into the water and felt the waves surrounding him.

While playing in the water, a wave hit him in the face and he felt the salt in
his 23. . He laughed and wiped his face with his hands. His friends
started building a sand castle, and Juanito joined them. He used his hands to knead

the sand into shape.

When they finished the castle, Juanito climbed the wooden stairs. He sat on

the top and looked around. He spread his 24. and enjoyed the warm
sun on his skin. Suddenly, a seagull flew near him and Juanito waved his arms to

scare it away.

After a fun-filled day, Juanito decided to take a nap. He lay down on the
towel and closed his 25. felt how the soft breeze caressed his hair

and how the sand stuck to his skin.

When he woke up, he realized that the sun was setting. He stood up and
shook the sand off his body. He put on his shoes and said goodbye to his friends.

20. A.Face B. Head C. Hair

21. A.Foot B.Toes C. Feet

22. A.Toes B. Foot C. Fingers
23. A. Lips B. Tooth  C. Mouth
24. A.Hand B.Arms  C. Wrist

25. A.Eyes  B.Ears C. Eyelashes







Annex 5.
Field diaries

Made for Isabella Cabezas

and Gabriela Valencia Cardona

Teacher: Laura Alejandra Pedroza Parra y English Level: A.1

Maria Alejandra Londofio Llanos

Grade: 5th

Diary Number: 1.

Name of the Institution:Maria Antonia Ruiz Topic: Diagnostic pre-

sede Atanasio Girardot

test

Description

La actividad del dia de hoy era poner en
practica el pre test para dar comienzo a lo que
es la implementacion de las secuencias
didacticas basadas en PBL para aprender
vocabulario en ingles especificamente modulo
1 Salud y vida del curriculo sugerido

Developed Activities

Como primera actividad que se hizo fue un
wramp up de spiderweb que consistia en que
los estudiantes dijeran su informacion
personal en inglés, ellos estuvieron activos y de
buena manera respondieron a la actividad.

A la hora de la aplicacion del pre-test ya ahi
hubo desmotivaciéon y mala actitud de parte de
ellos ya que al saber que hay examen se
sienten incomodos y azorados por querer
responder bien, las docentes les explicaron a
los estudiantes para que propdsito es y para
gue lo estamos implementando, el test tiene
una duracion de 2 horas.

Reflections

Los estudiantes piensan siempre responder
por una buena nota

Son estudiantes que les gusta el inglés y que
muchas veces en la casa no tienen esa




motivacion para seguir intentandolo ya que es
un idioma de constante aprendizaje

Las docentes manejan una buena actitud
contestando las dudas de los estudiantes
siempre con respeto y buena entonacion de
voz

Las docentes ayudan a que haya buena
ejecucion de las actividades.

Important Aspects

Tension
Desespero

Cuando la docente pregunta y sienten que no
saben se quedan callados

Terminar para ser los primeros
Dispersion
Pensativos




Teacher: Laura Alejandra Pedroza Parra, Maria English Level: A1
Alejandra Londofio

Grade: 5th Diary Number: 2.
Name of the Institution:Maria Antonia Ruiz sede Topic: Parts of
Atanasio Girardot body

Description

The class begins with Simon’s
activity, he says the students did
the activity, had fun and waited
for the teacher to give instruction
to execute the action, and in
general they were attentive to the
other activities carried out by the
teachers in charge.

Developed Activities For the sequence of the class
started with a brainstorming
where students came out to the
front to express their opinions
and write them on the board with
a little fear and the same
motivation as the class, then they
saw an interactive video where
the body parts were shown and
emphasis was given to what was
the pronunciation of the
vocabulary. To finish the
explanation they had to make a
drawing of the parts of the body
giving their respective signaling
each part was given 15 minutes,
and was made in pairs, but many
of the situations that were
presented were that they spoke
among themselves, started to play
con their color boxes instead of
working as a team, another
situation that arises is that only
one member of the group takes




responsibility for the work while
the others do not contribute
significantly, many groups did not
complete the activity and only two
groups did. For the second
activity, the teacher set up an
interactive roulette table where
each group had to go out to the
front and write on the board the
part of the body represented for
this activity the students worked
very little in team, when it was the
turn of the group a representative
went out to do the activity to earn
points as it was a competitive
activity and so on with each team
and the one who did not answer
did not get points for the team. In
that activity the students also
talked a lot and some teams were
in disagreement for the last
activity were left in the teams that
were already organized, the
teachers had to talk about what
were the TEAMS since they were
reluctant to share, also they spent
chatting and when it was time
were not finished games, some
spent doing other things less in
helping the team finish, as the
project was not completed the
next day,

For the following day the teacher

checked that the games were
finished, and some groups did so
and others did not.

Adriana no trabaja todo se le
olvida

Reflections

A los alumnos se motivan con
muchas actividades y mas en las
actividades de competencia.

Les gusta hacerse siempre en los




mMismos equipos

Los alumnos se distraen
facilmente

Los alumnos trabajan bajo
presion

Important Aspects
Los alumnos llegan a la clase de
inglés con motivacion, hay
algunos que les gusta y otros que
no

Teacher: Laura Alejandra Pedroza Parray Maria English Level: A1

Alejandra Londofio Llanos

Grade: 5th

Diary Number: 3.

Name of the Institution:Maria Antonia Ruiz sede Topic: Personal

Atanasio Girardot

hygiene

Description

El dia se comienza cuando las
docentes llegan a dar la clase, para
esta secuencia se tuvo en cuenta el
topic de personal hygine, trabajo
en equipo e individual el propdsito
de la secuencia era que los
alumnos identificaran el
vocabulario sobre esta tematica 'y
cuando podrian ellos usarla
teniendo en cuenta que la
aplicacién era con PBL




Developed Activities

En la descripcion de las
actividades se tuvo en cuenta el
meétodo grammar traslation ya
gue el objetivo era que los
alumnos aprendiera a identificar
la palabra en ingles con la
traduccion en inglés, después se
mostré un video y una flash cards
con diferente vocabulario de
personal hygine y las docentes
dieron reflexiones del tema ya que
se explico cuando las utilizamos y
con qué objetivo también como
primera actividad fue que los
estudiantes fueran a lavarse las
manos indicando en inglés como se
decia “ I wash my hands” cada
estudiante tenia que irse a lavar
las manos en esa actividad los
estudiantes estuvieron atentos y se
divirtieron cuando se fueron
hacerla actividad, como segunda
actividad se dio un worsheet
llamado “Be a thinker not
stinker” donde tuvieron un texto
corto y resolver algunas
preguntas, algunos estudiantes si
hicieron la actividad como era
mientras que otros no, en los
mismo equipos ellos tuvieron que
hacer un collage con el
vocabulario visto en clase donde
ellos tenian que hacer unas
flashcards propias donde ponian
la imagen con la definicion
correctay para terminar la clase,
como un mini proyecto ellos
tenian que hacer una cartelera con
las actividades que ellos hacen y




ser gradados por las docentes, la
actividad se cumplié a cabalidad y
cada uno paso al frente a mostrar
su vocabulario aprendido

Reflections

Los estudiantes piensan siempre
responder por una buena nota

Son estudiantes que les gusta el
inglés y que muchas veces en la
casa no tienen esa motivacion para
seguir intentandolo ya que es un
idioma de constante aprendizaje

Las docentes manejan una buena
actitud contestando las dudas de
los estudiantes siempre con
respeto y buena entonacién de voz

La docente son principal ayuda a
gue haya buena ejecucion de las
actividades con los estudiantes

Important Aspects

Tension a la hora de saber que
pasaran al frente a dar su opinion

Desespero ya que en las mismas
actividades muchas veces no saben
cdémo hacerlay por pena no
vuelven a preguntar

Cuando la docente pregunta y
sienten que no saben se quedan
callados

Terminar para ser los primeros







Teacher: Laura Alejandra Pedroza Parray Maria English Level: A.1
Alejandra Londofio Llanos

Grade: 5th Diary Number: 4
Name of the Institution:Maria Antonia Ruiz sede Topic: Present
Atanasio Girardot Simple
Description

En esta ocasion se comienzo con un
warm up sobre basqueda del
tesoro, esto a los alumnos los
motivo a ver la clase de inglés, se
hicieron en grupos y compartieron
al desarrollo de la clase estuvieron
participativos, se pudo dar toda la
secuenciay se terminé de una
manera amena y feliz

Developed Activities Para desarrollar el tema del
presente simple en ingles se hizo
una lluvia de ideas con los
estudiantes para ver que entendian
de ese tema, después se puso un
video y de acuerdo a ese video se
dio explicacion en el tablero para
gue comprendieran mejor y
también se explicé das reglas de las
terceras personas del singular para
esto también se mostro
diapositivas y los estudiantes en su
cuaderno copiaron toda la teoria
del presente simple después de eso
se dio una actividad en grupos que
era leer un texto corto en inglésy
responder algunas preguntas de
acu8erdo a ese texto algunos
equipos no hicieron la actividad ya
gue se la pasaron charlando y
haciendo otra cosa que no venian a
la clase, también hicieron otro
worksheet donde habian una letras
desorganizadas y ellos tenian que




encontrar verbos de acuerdo a esa
letra, en la actividad del
dramatizado ellos se divirtieron
mucho pero también se sintieron
preocupados cuando tenian que
hacer su escrito en inglés , a la
final cada grupo sali6 y se pudo
ejecutar la actividad y como mini
proyecto cada grupo escribid su
rutina diaria y pero en algunos
grupos paso de que no terminaron
en el tiempo estipulado para la
actividad a esos equipos se les dio
la oportunidad de terminar
mientras los otros, si habian
terminado a tiempo y pudieron
exponer en el tiempo estipulado,
luego de que los equipos que no
habian terminado, terminaron y
expusieron

Reflections

Los estudiantes piensan siempre
responder por una buena nota

Son estudiantes que les gusta el
inglés y que muchas veces en la
casa no tienen esa motivacion para
seguir intentandolo ya que es un
idioma de constante aprendizaje

Las docentes manejan una buena
actitud contestando las dudas de
los estudiantes siempre con respeto
y buena entonacién de voz

Las docentes ayudan a que haya
buena ejecucion de las actividades.

Important Aspects

Fueron dispersos muy facilmente
se distraen con cualquiera otra
cosa cuando hacen las actividades.

Dicen que si entendieron cuando
en realidad no han entendido y por
pena a preguntar no preguntan
para despejar las dudas




Algunos estudiantes se quedan
callados cuando las docentes les
preguntaba por temas ya vistos en
clase, y también esos mismos
estudiantes no copiaban rapido en
el tiempo estipulado para copiar lo
importante en el cuaderno




Teacher: Laura Alejandra Pedroza
Parray Maria Alejandra Londofio
Llanos

English Level: A1

Grade: 5th

Diary Number: 5

Name of the Institution:Maria
Antonia Ruiz sede Atanasio
Girardot

Topic: Information question about
the human body

Description

En esta clase los estudiantes,
comenzaron con un warm up donde
ellos tuvieron que hacer primero en
espafiol una obra de teatro
preguntando con preguntas de
informacion, asi después se explicé lo
que en ingles se llama W-H questions
en el desarrollo de la clase los alumnos
estuvieron atentos y cooperativos para
terminar.

Developed Activities

En el desarrollo de las clases, se puso
un video sobre lo que era las W-H
guestions después se copio en el
tablero la estructura de estas
preguntas, en las clases siempre se
usaba el diccionario para que ellos
pudieran encontrar las palabras que

170




eran desconocidas para ellos, estas
clases desarrolladas con PBL se
observo que los estudiantes entre mas
auténomo era le gustaba ya que se
siente capaces de hacer cualquier
actividad, también en esta explicacion
se les pidio a ellos que hicieran 6
preguntas primero en espafiol y luego
las tradujeran, siempre teniendo en
cuenta que era sobre las partes del
cuerpo en inglés, también se hizo un
worksheet donde a ellos se les
proveyeron unas imagenes con WH 'y
ellos tenian que ir por el salon
preguntandose unos a otros, se dio
también un review de las partes del
cuerpo, en este mini proyecto ellos
entrevistaron a un compariero con los
visto en clase, teniendo en cuenta las
W-H y también usando las partes del
cuerpo.

Reflections

Los estudiantes piensan siempre
responder por una buena nota

Son estudiantes que les gusta el inglés
y que muchas veces en la casa no
tienen esa motivacion para seguir
intentandolo ya que es un idioma de
constante aprendizaje

Las docentes manejan una buena
actitud contestando las dudas de los
estudiantes siempre con respeto y
buena entonacion de voz




Las docentes ayudan a que haya
buena ejecucion de las actividades.

Important Aspects

Tension a la hora de saber que
pasaran al frente a dar su opinién

Desespero ya que en las mismas
actividades muchas veces no saben
cdmo hacerla y por pena no vuelven a
preguntar

Cuando la docente pregunta y sienten
que no saben se quedan callados

Terminar para ser los primeros

No copian rapido y se quedan
atrasados.




Teacher: Laura Alejandra Pedroza Parray Maria English Level: A.1
Alejandra Londofio Llanos

Grade: 5th Diary Number: 6
Name of the Institution: Maria Antonia Ruiz sede Topic: Hobbies and
Atanasio Girardot Daily Activities -

Explaining Which
Part of the Body
You Use to Do
Your Hobby or
Activity

Description
Para iniciar la clase, los estudiantes
muy animados saludaron a las
docentes, ya listos para comenzar la
clase en general se comenz6 con un
warm up un calentamiento donde
ellos hicieron una loteria sobre los
hobbies y daily activities se
divirtieron y pasaron bien
compartiendo al desarrollo de la
clase los estudiantes estaban activos
con ganas de que no se acabara la
clase

Developed Activities Para el desarrollo de las
actividades, primero se hizo un
feedback de lo que era el presente
simple para pasar a lo que era el
tema del dia hobbies and daily
activities, como segundo se puso un
video corto donde se nombraban los
hobbies de cada persona y las daily
activities luego cada estudiante tuvo
gue decir que habia entendido,
después se copié un vocabulario en
el tablero sobre cuales eran esos
hobbies, ellos seguian la
pronunciacion de las docentes y
ellos repetian, como otra actividad
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fue un twister donde el grupo se
dividié en tres grupos para dar
inicio a la actividad se divirtierony
se gozaron esa actividad, como mini
proyecto empezaran a escribir sus
daily activities y todo lo que han
aprendido en clase con un tiempo
de 20 minutos

Reflections

Mejor comportamiento en clase

Los estudiantes estuvieron mas
cooperativos para entender mejor

Tension a la hora de saber que
pasaran al frente a dar su opinion

Desespero ya que en las mismas
actividades muchas veces no saben
como hacerla 'y por pena no vuelven
a preguntar

Cuando la docente pregunta y
sienten que no saben se quedan
callados

Tension a la hora de saber que
pasaran al frente a dar su opinion




Important Aspects

Teacher: Laura Alejandra Pedroza
Parray Maria Alejandra Londofio
Llanos

English Level: A.1

Grade: 5th

Diary Number: 7

Name of the Institution:Maria Antonia
Ruiz sede Atanasio Girardot

Topic: Expressions of rejection

Description

Para el desarrollo de la clase, los
estudiantes como warm up
tuvieron que hacer un
dramatizado los estudiantes se
motivaron y compartierony se
organizaron en diferentes grupos
con diferentes compafieros para
asi también poder ensefarles que
no siempre se pueden hacer los
mismo si no que hay que
compartir con los demas, en el
progreso de la clase los estudiantes
estuvieron atentos y mas
concentrados.

Developed Activities

Para el desarrollo de la tematica
del dia la cual era las expresiones
de rechazo o de disculpa, los
estudiantes estuvieron mas atentos
a las clases, cooperaron masy
estuvieron mas juiciosos, algunos
se quedaron atrasados pero la
mayoria de ellos copiaron a
tiempo, se explico el tema, se puso
un video, y también un




cortometraje de lo que era el tema
para entenderlo mejor y también
tuvieron que copiar este
vocabulario con su respectiva
traduccion
Stop it! iParaj Cut it
out Cortalo Not cool no
es genial That was not funny___ Eso
no fue gracioso That’s bullying

Eso es bullying I don’t like it
No me gusta | do not
want to No quiero I can
not No puedo
Expresiones de disculpa /
Expressions of apology I’'m
sorry Lo siento
Excuse-me

Perddneme It
was not my intention No era
mi intencidn You are right, sorry

Tienes razon, lo siento
Sorry if | offended you
Perddn si te he ofendido, después de
eso los estudiantes hicieron un
worksheet de donde los estudiantes
guiados por imagenes debieron de
escribir una expresion de disculpa o
rechazo en ingles segun
corresponda, teniendo en cuenta el
vocabulario visto y si no tenian
imégenes debian de dibujar

Reflections

Mejor comportamiento en clase

Los estudiantes estuvieron mas
cooperativos para entender mejor

Tension a la hora de saber que
pasaran al frente a dar su opinion

Desespero ya que en las mismas
actividades muchas veces no saben
cdmo hacerla 'y por pena no




vuelven a preguntar

Cuando la docente pregunta y
sienten que no saben se quedan
callados

Tension a la hora de saber que
pasaran al frente a dar su opinion

Important Aspects

Las docentes estan dispuestas
ayudar, a dar un consejo

Traen todos sus implementos de
estudio

Las docentes aplicando esta
estrategia vieron que los
estudiantes mejoran su
comportamiento y actitud a la
hora de hacer los ejercicios




Teacher: Laura Alejandra Pedroza English Level: A1
Parray Maria Alejandra Londofio
Llanos

Grade: 5th Diary Number: 8

Name of the Institution:Maria Topic: Dont like and Do like
Antonia Ruiz sede Atanasio
Girardot

Description
Los estudiantes del quinto grado de

primaria del Colegio Atanasio
Girardot demostraron un entusiasmo
notable y un verdadero deseo de
aprender, lo que contribuy6 a un
ambiente de trabajo positivo y
productivo. Desde el inicio de la sesion,
se percibié un ambiente vibrante en el
salén de clases, que se fue fortaleciendo
a medida que las profesoras llevaron a
cabo las actividades. La clase comenzo
con una dindmica de "'calentamiento™
para captar la atencion y preparar a
los estudiantes para la leccion del dia.
Este primer ejercicio, que consistié en
un juego de asociacién de palabras y
expresiones con imagenes, permitié a
los estudiantes activar sus
conocimientos previos de una manera
ladica y participativa, lo que creé un
ambiente de aprendizaje favorable.

Developed Activities
Para continuar, se introdujo el tema

central de la clase: las expresiones de
gustos y preferencias. Las docentes
presentaron nuevo vocabulario, y los
estudiantes lo practicaron mediante
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actividades interactivas, como juegos
de palabras y repeticiones en voz alta.
La energia en el salon de clases fue
agradablemente positiva, con los
estudiantes mostrando un gran interés
en aprender y utilizar correctamente
las nuevas expresiones en inglés.

En la fase de aplicacion, los estudiantes
trabajaron en grupos, formulando
preguntas entre ellos usando las
estructuras aprendidas, ;como “Do
you like...?" y "Don't you like...?".
Estas actividades grupales no solo
fomentaron el aprendizaje
cooperativo, sino que también
permitieron a los estudiantes practicar
la construccion de frases y el dialogo en
inglés de manera contextualizada.
Finalmente, los alumnos completaron
los talleres en sus cuadernos,
consolidando lo aprendido.

Reflections

La leccién concluy6é con un notable
mejoramiento de los alumnos en clase,
se evidencio su mejoria tanto
académicamente como actitudinal
mente, permitiendo asi que la clase
obtuviera mejor fluidez y se
desarrollara de una manera mas
amena.

Important Aspects







Teacher: Laura Alejandra Pedroza
Parray Maria Alejandra Londofio
Llanos

English Level: A1

Grade: 5th

Diary Number: 9

Name of the Institution:Maria
Antonia Ruiz sede Atanasio
Girardot

Topic: Respect my body

Description

La clase «Respect My Body» se
centré en ensefiar a los alumnos a
decir la hora en inglés mediante
actividades interactivas. La leccion
se disefi6 para reforzar la
capacidad de los alumnos de leer,
escribir 'y expresar la hora
utilizando formatos analégicos y
digitales. Las actividades
incorporaron  movimiento fisico,
ayudas visuales 'y proyectos
colaborativos para garantizar una
experiencia de aprendizaje integral.

Developed Activities

La clase comenz6 con un juego de
calentamiento, «What’s the Time,
¢Mr. Wolf?», en el que los alumnos
practicaron cémo preguntar vy
responder a preguntas sobre la
hora en inglés. Este juego no sélo
implicé fisicamente a los alumnos,
sino que también les ayud6 a
familiarizarse con el calculo de la
hora de una forma divertida e
interactiva. La fase de desarrollo
consisti6 en una explicacion




detallada de cémo decir la hora en
inglés, utilizando ayudas visuales
como un gran reloj de juguete y
mini relojes de papel para que los
alumnos practicaran. A
continuacion, los alumnos
trabajaron en hojas de ejercicios
para relacionar relojes analdgicos
con horas digitales y participaron
en un debate basado en
PowerPoint. La clase termin6 con
actividades interactivas en las que
los alumnos practicaron la
conversion de la hora escrita en
formatos numéricos y viceversa. La
fase del proyecto consistio en un
trabajo en grupo en el que los
alumnos crearon y presentaron un
horario de clase interactivo en
inglés.

Reflections

La combinacién de actividad fisica,
aprendizaje visual y proyectos
colaborativos resultd eficaz para
implicar a los alumnos y reforzar su
comprension de como decir la hora
en inglés. El juego «What's the
Time, Mr. Wolf?» (;,Qué hora es,
Sr. Lobo?) consiguié crear un
entorno de aprendizaje enérgico y
centrado. Los alumnos se
mostraron mas seguros a la hora de
expresar la hora, tanto verbalmente
COMO por escrito.




Important Aspects

Los aspectos clave de la clase
incluyeron la integracién de Ila
actividad fisica con el aprendizaje, el
uso de ayudas visuales para reforzar la
comprensiéon 'y el énfasis en la
colaboracion y la creatividad en el
trabajo del proyecto. Estos elementos
contribuyeron a una experiencia de
aprendizaje integral que se adapta a
los diferentes estilos de aprendizaje y
fomenta la participacion activa de
todos los alumnos.

Teacher: Laura Alejandra Pedroza Parray Maria English Level: A1

Alejandra Londofio Llanos

Grade: 5th

Diary Number: 10

Name of the Institution:Maria Antonia Ruiz sede Topic: Possessive

Atanasio Girardot

Pronouns

Description

En una clase de inglés de quinto grado
del Colegio Atanasio Girardot, los
estudiantes participaron en una leccion
interactiva centrada en los pronombres
posesivos. La clase comenz6 con una
atractiva actividad de calentamiento en la
que los estudiantes cantaron el video
«Possessive Pronouns Song for Kids»,
que preparo el escenario para el enfoque
del dia en los pronombres posesivos. Este
dinamico comienzo ayud6é a captar la
atencion de los alumnos y los prepar6
para el tema que les esperaba.




Developed Activities

Tras el calentamiento, las docentes
introducen el concepto de pronombre
posesivo, explicando su finalidad e
importancia. Utilizando los recursos
fisicos del aula, como boligrafos vy
lapices, el profesor dio ejemplos claros
como «Este es tu boligrafo» y «Este es su
lapiz». A continuacion, los alumnos
participaron en actividades interactivas,
como juegos de memoriay juegos de rol.
Estas actividades estaban disefiadas para
reforzar su comprension, y los alumnos
practicaron estructuras sencillas como
«Me gustan mis manos» y «No le gustan
sus pies» utilizando ayudas visuales que
representan distintas partes del cuerpo
humano.

Reflections

Los estudiantes pudieron participar
activamente y comprometerse con el
material debido a la naturaleza
interactiva de la leccion. Los estilos de
aprendizaje visual, auditivo y kinestésico
ayudaron a todos los estudiantes a
comprender los pronombres posesivos.
El uso de ayudas visuales y ejemplos de
la vida real mejoré la comprension de la
leccion.

Important Aspects

La clase concluy6 con una breve sesion
practica en la que los alumnos
completaron fichas para reforzar su
comprensiéon  de los  pronombres
posesivos antes de pasar al proyecto
final. Para el proyecto, los alumnos
debian crear un mini-diario que incluyera
un minimo de seis paginas, resumiendo
lo que habian aprendido a lo largo de la
unidad. El diario debia incluir una
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portada, parrafos breves, dibujos
relevantes, margenes, numeros de pagina
y el nombre del alumno como revision
exhaustiva y expresion creativa de su
viaje de aprendizaje.




Teacher: Laura Alejandra Pedroza
Parray Maria Alejandra Londofio
Llanos

English Level: A1

Grade: 5th

Diary Number: 11

Name of the Institution:Maria
Antonia Ruiz sede Atanasio
Girardot

Topic: post- test

Description

En la clase, se llevd a cabo una
comparaciéon de los resultados
obtenidos por los alumnos en dos
exadmenes, uno aplicado al inicio del
periodo de ensefianza (pre test) y otro
al final (post test). Ambos examenes
constaron de 25 preguntas que
evaluaron los conocimientos
adquiridos en el curso. Al inicio de la
clase, se explicé el objetivo del post
test, destacando su importancia para
medir el progreso de los estudiantes en
relacion con los planes de clases
aplicados. Los resultados
comparativos entre el pre test y el post
test mostraron mejoras significativas,
evidenciando el impacto positivo de
las estrategias pedagogicas
implementadas durante el curso.

Developed Activities

Las actividades desarrolladas durante
la clase incluyeron la presentacion de
los resultados del pre test, seguidos
por una discusion sobre las areas
donde los estudiantes mostraron




debilidades iniciales. Posteriormente,
se aplico el post test bajo condiciones
similares para asegurar la consistencia
en la comparaciéon. Una vez
completado, se compararon los
resultados de ambos examenes, lo que
permitié identificar las mejoras en el
desempefio de los alumnos. También
se realizO una actividad de
retroalimentacion donde los
estudiantes compartieron sus
experiencias y reflexionaron sobre su
propio proceso de aprendizaje a lo
largo del curso.

Reflections

La comparacion entre los resultados
del pre test y el post test reflejo un
avance considerable en el aprendizaje
de los alumnos. Esto sugiere que los
planes de clase implementados fueron
efectivos para mejorar la comprension
de los contenidos. Los estudiantes
expresaron sentirse mas seguros y
preparados al responder las preguntas
del post test en comparacion con el pre
test, lo cual refuerza la importancia de
la practicay la repeticion en el proceso
de aprendizaje. La reflexion grupal
permitid consolidar el conocimiento
adquirido y reconocer el esfuerzo
realizado por cada uno durante el
curso.

Important Aspects

Un aspecto crucial de la clase fue la
transparencia en la presentacion de los
resultados y la comparacion de los
mismos, lo que permiti6 a los




estudiantes visualizar claramente su
progreso. Ademads, se resaltd la
importancia de la autoevaluacion
como una herramienta para identificar
fortalezas y é&reas de mejora. La
participacion activa de los estudiantes
en la discusion y en la reflexion fue
clave para afianzar el aprendizaje.
Finalmente, se destaco que el uso de
evaluaciones formativas, como el pre
test y el post test, es esencial para
guiar 'y ajustar los planes de
ensefianza, asegurando que se aborden
las necesidades especificas de los
alumnos.




Categories

subcategories |

Motivation (2)

- Extrinsic (2.1)
- Intrinsic (2.2)
- Feelings/ Attitudes (2.3)







